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Saving for sustainability

Influenced by Aflatoun, 77% girls and boys have started saving to meet their and their peers’
immediate and future needs.

Post program withdrawal in 2020, Aflatoun banks are still functioning in 63% of such schools.
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Executive Summary

14-year-old Swaraj (Name changed) helps his classmates who are in need of stationary items by
spending the pocket money he had saved. He also supported a child who had dropped out and
reenrolled into school by providing him money to purchase school bag and shoes. But this was not
the case before he joined the Aflatoun program in 2020. Swaraj used to spend all his pocket money
on chocolates, noodles and other unnecessary items. In his own words the Aflatoun program brought
about positive evident changes in his behavior. It helped him develop the habit of saving, helping
others and in being a more respectful person.

Like Swaraj most of the children in India lack appropriate financial and social literacy. This can
lead to hindrances in their development as capable individuals who can contribute to their
economies and the nation. Developing comprehensive knowledge and skills, especially core life
skills such as social, citizenship and financial ones pave a way forward to overcome these barriers.

Recognizing criticality of social and financial literacy among children in India HCL supported
MelJol to implement the Aflatoun Social and Financial Education Program in India. The program
recognizes that economic and social inequality is precipitated by lack of knowledge and skills
about rights and responsibilities, preceded by a status quo of financial exclusion of the poor. It
was implemented from 2017-2021 in a total of 7 districts in the three states of Jharkhand,
Maharashtra and Uttar Pradesh with the key objectives of helping children examine and reflect on
their identities as individuals and enhance their personal development, use participatory and
active learning methodology and create a child-centred learning environment in schools, create
awareness on child rights and responsibilities, inculcate habit of saving, responsible spending and
appropriate utilization of natural and financial resources among children and to provide the scope
of learning life skills such as self-awareness, empathy, critical thinking, creative thinking, problem
solving and decision making.

The primary stakeholders were children who actively participated in various program activities.
Teachers who played an active role in implementation formed the secondary stakeholders and
representatives of Education Department, school administration, caregivers and community
members who actively cooperated and provided support to run the program formed the tertiary
stakeholders. In the 4 years of implementation the program positively impacted 72000 students
from various states of the country. Some of the key program outputs were that it successfully
trained 720 teachers in the Aflatoun curriculum, set up Aflatoun clubs in 720 schools, initiated
financial enterprises in all clubs and established banks in schools to help encourage savings among
children. Due to COVID, the program was implemented through a community-based model in
Maharashtra from 2020-21.

About the study

To understand Aflatoun Program’s impact on children and other stakeholders, Thinkthrough
Consulting (TTC) was commissioned to conduct an impact assessment study. The scope of the
study includes capturing the impact of various program activities, identifying key enablers and
barriers, assess the program sustainability and provide recommendations for improved efficiency.
The study adopted mixed-method approach with robust sample. A wide range of data sources—
secondary and primary (both quantitative and qualitative)—were used by to capture critical
information on the impact of the program. Tools such as quantitative surveys, in-depth interviews
(IDI) and focus group discussions (FGDs) were used with children. Interviews and FGDs were
conducted with other stakeholders such as teachers, community members and program
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Findings

The impact assessment study revealed that the program was successful in achieving its’s
objectives. It brought about many changes with regard to social and financial education among
the stakeholders. A total of 96.84% (369) of the students surveyed were part of Aflatoun clubs that
were set up by the program in schools. Majority of these students were also found to have been
involved in activities related to the club such as voting in elections, indicating active involvement.
Three of the most significant impacts observed as a result of direct association with the program

were in terms of improving confidence of children, bringing about a habit of saving among them
and improving their school attendance.

*a0n- | Children were asked if they felt more confident after participating in Aflatoun | ~qa Oz
g - activities. 76.62% (296) of students reported that their confidence increased - N
after being part of the program. All these children were regularly attending
schools
‘1 77% (128, N=167) of students who were not saving before the Aflatoun
program began saving after being part of it.
A 97% (15, N=16) of respondents who did not attend classes regularly started :2
-7 attending regularly due to the program =3

The program also brought about improvement in understanding within children regarding financial

aspects such as judicious spending, budgeting and saving which will help them better prepare for a
life that they dream of having.

Out of the 73 schools that were visited during the study it was found that 78% (57) of them had
Aflatoun banks during the course of the program intervention.

V 46 i.e. 63% of those with Aflatoun banks reported that banks were active V
currently

Another positive impact seen was with regard to enhancement in knowledge and improved

discussion regarding rights of the children. Understanding of children regarding their social

responsibilities, gender inclusion and health and nutrition were also improved as a result of
association with Aflatoun program.

Children were asked to identify the four child rights of survival, development,
) protection and participation. About;69% (264) children were able to identify at o

least one right correctly and about 21% (79) children were able to identify two
rights




More than 40% (162) of the respondents had spoken to community members

[ ¥X) 09 e
- regarding their rights N

The program implementation and systematic exit was affected due to COVID. Despite the
disruptions caused by the pandemic, the program recall and impact on children was clearly
visible.

The program was envisioned to be a teacher driven one, findings of the study revealed that this
was not the case. The study also found various other hiccups faced in its effectiveness and
efficiency. The challenges seen were with regard to delays in program implementation in certain
locations due to delays in obtaining approvals, lack of engagement due to limited number of
community facilitators and poor recollecting among children regarding social education
components and regarding the Aflatoun clubs.

) | Aflat isaged as a teacher dri del but due t va
@ atoun program was envisaged as a teacher dariven model but due to )
"a "-

T teachers’ occupation with other responsibilities, the Aflatoun sessions and .o
-aa other activities were primarily steered by community facilitators -

Recommendations

The study details strategic and programmatic recommendations to improve the efficiency and
effectiveness of the program. Some of the key recommendations are as follows:

Child-centric recommendations

¢ Intensive engagement with children: Both teachers and community facilitators should
increase engagement with children on Aflatoun topics and activities. Weekly contacts with
children would be preferable. This can help build a better understanding regarding the needs
of the children and also help build a bind that can translate to better ownership

¢ Meaningful participation of children in Aflatoun clubs: During the study, it was found that a
large number of children were part of Aflatoun clubs but they did not understand the
democratic process of selecting club duty bearers, or deciding the agenda of the meetings or
action points. Thus, there is a definite need of strengthening and institutionalizing these clubs
with active participation of children.

¢ Integrating child-led Aflatoun activities in school development plan: To ensure sustainability
of program, children can be encouraged to design Aflatoun activities that can be integrated in
school development plan. Children can lead the organization of these activities at regular
intervals.

e Consider development of Aflatoun program material for students: Learning materials can
significantly increase students’ recall of program content and messages. It aids in the learning
process by allowing the learner to explore the knowledge independently as well as providing
repetition. The program provided a comprehensive module on Aflatoun curriculum to teachers.
However, no educational or learning material was provided to students for at home learning.
Simple and easy to read comics or tip sheets can be provided to children to reiterate Aflatoun
topics and learnings.



School focused recommendations

Advocacy for integration of social and financial education in school curricula: The key
objectives of the program, that is promotion of social and financial literacy and
entrepreneurship skills among students can be achieved at a much larger scale with the help of
educational authorities. Thus, it is recommended that advocacy with educational authorities
to support, promote and integrate social and financial education in school curriculum and
activities is actively pursued. Towards this end, Aflatoun team must build a case around its
alignment with National Education Policy.

Build ownership among school authorities: One of the key limitations regarding program
sustainability that emerged during the study was a lack of ownership among school authorities.
Regardless of issue, people in organizations tend to support and bring to life, things that they
feel they own. Taking necessary steps to build ownership among the authorities can help
better enhance the program impacts.

Integrate Aflatoun themes and messages in classroom transactions: Efforts should be made
to include social and financial education topics in the classroom teaching and learning
processes. Teachers could be specifically trained as part of Aflatoun program to discuss
messages around financial education, child rights and responsibilities, sanitation and health
and nutrition.

Effective utilization of Aflatoun IEC materials across school campus: The Aflatoun IEC
material is an effective medium of disseminating key financial and social education messages.
Thus, the IEC materials should be prominently and strategically displayed in places where
students spend a considerable of time such as classrooms, corridors and activity rooms.

Linkage of Aflatoun banks with formal banks: Aflatoun banks in schools has been found to be
an effective initiative for inculcating habits of saving, budgeting and judicious spending in
students. Linking of Aflatoun banks with established formal banks can provide students with an
opportunity to earn interest on their savings, improve exposure to banking services and also
provide an additional layer of security to the initiative.

Parents and community focused recommendations

Sustained involvement of parents and community: Learning starts at home. The role that
parents and the community play in education is very important. For children to embrace and
imbibe Aflatoun learnings in their daily life, an enabling environment at family and community
level is a must. Taking steps to enhance involvement of parents and community rather than
focusing entirely on students and school can help in an overall improvement in program
effectiveness.

Leveraging SMC for active involvement of parents: SMC is a critical institution for involving in
parents in school management and relevant activities. Involvement of SMCs can lead to twin
benefits of activating the SMCs themselves and ensure parents involvement in supporting
Aflatoun activities and reinforcing the key messages at home.

Explore a hybrid (school-community based model): The COVID 19 pandemic resulted in lack
of proper exit strategy implementation in multiple locations. To ensure sustained behavior
change and make the program model pliable to absorb COVID or related disruptions, a hybrid
model for implementing Aflatoun can be explored. Such a model should envisage school and
community level activities to impart social and financial education among children.



Programmatic recommendations

Realignment of program approval process: During initial implementation of the program,
entry into various locations, particularly into some schools was found to be a challenge. This
was particularly associated with difficulties faced in seeking approvals from the Department of
Education. It is advisable to reach out to state authorities for formal approvals, following
which district authorities can be apprised of the same and their cooperation can be sought.

Rationalization of human resources: During the study, it emerged that facilitators found it
challenging to cover these many schools while also carrying out community mobilization
activities. More field level staff or community facilitators should be onboarded for intensive
execution of the program.

Aspire to achieve execution excellence: The HCL supported Aflatoun program despite facing
multiple challenges and lack of intensive engagement, the program reaped noteworthy results
and impact. Thus, in order to improve and intensify the execution of the program concerted
efforts are required. This would entail intensive engagement with children in terms of greater
number of contacts and sessions on Aflatoun topics. Such an approach can help improve the
impact of the program.

Adequate use of pre-test: The program team at Aflatoun inception conducted a pre-test. The
pre-test could be more detailed to provide insights on current social and financial literacy
levels of children in intervention locations. These insights can be used to inform program
design and Aflatoun curriculum. topics and learnings.
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1. Background and Context

Global evidence calls for investing in holistic development of children to break entrenched cycles
of poverty and inequity." India is home to 472 million children (0-18 years)? who have immense
potential to develop into capable individuals and contribute to their economies and nations.
However, caste, gender, economic and social inequities pose barriers for children and young
people to realize their full potential. At the root of these inequities often lies a lack of knowledge
and skills about rights and responsibilities.? Thus, a stronger focus should be laid on developing
comprehensive knowledge and skills of children and young people.* Social and citizenship® and
financial® skills are core life skills. Building these skills paves the way for realization of children’s
right to participation as enshrined in the United Nations Convention on the Rights of the Child
(UNCRC)(1989). Children’s citizenship and participation rights are key to realize their other rights.

UNCRC Rights

3.8
NNy

children’s participation and
citizenship

Right to
Participation & citizenship
rights critical for children to
protection Q realize all other rights

Right to

o’ ‘e ‘o
participation m_lL?

— Right to 7 ; ; . .
Social and financial education
and skills strengthen

Figure 1 UNCRC Rights and Children’s Participation

In India focus on life skills, citizenship and child participation has been stressed upon in various
policies and programs. The National Curriculum Framework (NCF) 2005 emphasized on
constructive learning experiences, and on the development of an inquiry-based approach, work-
related knowledge and broader life skills. Central Board of Secondary Education (CBSE), in 2005,
introduced life skills education as an integral part of the curricula through Continuous and
Comprehensive Evaluation (CCE) for classes 6 to 10 and developed life skills manuals for teachers
teaching classes 6, 7 and 8. These manuals provided teachers broad guidelines for core life skills
identified by WHO. UNICEF has also developed a framework for national life skills delivery.’
Additionally, child participation initiatives such as Bal Mazdoor Sangh, Bal Sansads, Bal
Panchayats, Meena and Gargi Manch and Raju Manch in schools have also been supported by
government and civil society organizations.

Despite this, life skill development and eliciting children’s active participation in issues
concerning them has remained a challenge in India. There is scarce data or information in the

" https://www.unicef.org/india/media/2571/file/ Comprehensive-lifeskills-framework. pdf

2 Census, 2011

3 Empowering children through social and financial education innovations case narrative: Aflatoun, 2010, Bilimoria, J.
4 https://www.un

icef.org/india/media/2571/file/Comprehensive-lifeskills-framework. pdf

> https://www.unicef.org/india/media/2571/file/Comprehensive-lifeskills-framework. pdf

6 https://www.oecd.org/daf/fin/financial-education/financial-education-and-youth.htm and

7 https://medha.org.in/user-content/uploads/2020/10/Life-Skills-in-India-CSF.pdf
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public domain about the engagement of children in decision-making processes at the family and
community level. Evidence on a few aspects of child participation at the community level has
been generated by some state-level studies. The findings show that child and adolescent
participation at community level remains low more so in case of girls. For instance, a baseline
report published by the Population Council in collaboration with Save the Children (2017) revealed
that participation of girls in cultural activity in the three months prior to the baseline interview
was very limited in Bihar, Jharkhand, Odisha and Rajasthan, ranging from 5% to 15%. The same
report further indicated that very few girls reported that they were members of any adolescent
group at the village level, i.e. 6% with the highest proportion in Bihar.?

Similarly, discourse around education quality has typically been limited to educational attainment
and improvements in test scores and not on core life skills. Furthermore, even when life skills
education is stressed upon, it is evaluated in terms of its contribution to making a person
employable rather than being life ready.’ Likewise, the financial literacy among Indian children
and adolescents remains low. A recent global survey revealed that only 16.7% of Indian
adolescents were financially literate.' There also remains a gender gap in the financial literacy in
India. Using nationally representative survey data from India, a study found that women are
significantly less financially literate than men. Education, English language skills and the use of
different information sources, such as newspapers and TV, are key transmission channels in
explaining differences in financial knowledge between men and women."

The launch of National Education Policy, 2020" and National Strategy for Financial Inclusion 2019-
2024" has renewed the focus on imparting 21 century skills, particularly financial literacy and
education among children. Many of these skills are being promoted by the Reserve Bank of India’s
initiative on “Project Financial Literacy”. The aim of the project is to disseminate information
regarding the central bank and general banking concepts to various target groups, including school
and college students, women, rural and urban poor, defence personnel and senior citizens.
Correspondingly, Securities Exchange Board of India’s nation-wide campaign on financial
education is also focusing on imparting knowledge and similar skills to various target segments
viz. school students, college students, working executives, middle-income group, home makers,
retired personnel, self-help groups etc., SEBI has empanelled Resource Persons throughout India to
provide financial literacy education to all the stakeholders and schools are on their priority list.
The Insurance Regulatory Development Authority (IRDA) is promoting budgeting and plannings
in school through its efforts. Thus, in tandem with national priorities, there is a consistent need to
impart core life skills among children for their holistic development.

Recognizing the importance of imparting core life skills and financial literacy to children, the HCL
Foundation set out to support high impact initiatives contributing to quality education and all-
round development of children. It is in this context, HCL Foundation supported the Aflatoun
Social and Financial Education Program. MelJol (a Mumbai based not for profit organization) and
Aflatoun International (a not-for profit network of partner organisations, teachers, supporters and
staff) pioneered the Aflatoun model of social and financial education way back in 2001. The model
focused on educating children, beginning at an early age and ideally continuing for eight years, to
help them acquire good financial habits, engage as proactive citizens, develop community
awareness, and, ultimately, become more empowered individuals. The model was later expanded

8 https://childfundindia.org/wp-content/uploads/2019/07/Child%20Rights%20in%20India_An%20Unfinished%20Agenda. pdf
9 https://dreamadream.org/wp-content/uploads/2021/11/Life-Skills-Mapping-Secondary-Report-1.pdf
10 https:/ /ibsintelligence.com/ibsi-news/only-16-7-of-indian-teenagers-are-financially-literate-streak-survey/

https://www.sciencedirect.com/science/article/abs/pii/S1062976921000351#: ~:text=Using%20nationally%20repr

esentative%20survey%20data,financially%20knowledgeable%20than%20patriarchal%20women.

12 https: / /www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf

13 https://rbidocs.rbi.org.in/rdocs/content/pdfs/NSFIREPORT100119.pdf

12


https://ibsintelligence.com/ibsi-news/only-16-7-of-indian-teenagers-are-financially-literate-streak-survey/
https://www.sciencedirect.com/science/article/abs/pii/S1062976921000351#:~:text=Using%20nationally%20representative%20survey%20data,financially%20knowledgeable%20than%20patriarchal%20women
https://www.sciencedirect.com/science/article/abs/pii/S1062976921000351#:~:text=Using%20nationally%20representative%20survey%20data,financially%20knowledgeable%20than%20patriarchal%20women
https://www.education.gov.in/sites/upload_files/mhrd/files/NEP_Final_English_0.pdf
https://rbidocs.rbi.org.in/rdocs/content/pdfs/NSFIREPORT100119.pdf

across various parts of India and 90 other countries.

1.1 About HCL Foundation and HCL Grant

HCL Technologies implements its Corporate Social Responsibility (CSR) agenda through its CSR
arm, the HCL Foundation. Various flagship programs and special initiatives of the Foundation
endeavor to contribute towards national and international development goals, bringing about
lasting positive impact on people and the planet through long-term sustainable programs with
thematic focus on education, health & sanitation, skill development & livelihood, environment
and disaster risk reduction & response. Child protective strategies, inclusion, and gender
transformative approaches remain central in all initiatives of the HCL Foundation, thus ensuring
equitable development and opportunities for all.

Started in 2015, the HCL Grant is a CSR commitment by HCL, through HCL Foundation, to
strengthen and empower NGOs, engage with them, as well as recognize them for their path-
breaking work. Currently focused on rural development, the HCL Grant is awarded in three
thematic categories, namely Environment, Health and Education. The Grant is designed to support
breakthrough award-winning projects to NGOs, that have a proven track record of evident impact,
high credibility and distinct ability to deliver. NGOs that reach out to marginalized, isolated,
underserved and underdeveloped rural communities in India, and work jointly to achieve
sustainable socio-economic development. MelJol’s Aflatoun Program was supported by the HCL
Grant.

1.2 About MelJol, Aflatoun International and Aflatoun Program under HCL

Grant
Aflatoun International is an NGO based in the Netherlands offering social and financial education
to children and young people worldwide. Through a strong network of 345 partners and 38
governments, the organisation reaches 10.5 million children and young people each year in 108
countries. Aflatoun International creates high-quality curricula, for different age groups, which
can be contextualised to local needs or specific circumstances. The organization conceived the
Aflatoun Social and Financial Education Program and extends technical support to implementing
partners to role out the same.

MelJol is a Mumbai-based not-for-profit organization. It develops children’s citizenship skills by
focusing on their rights and responsibilities and providing them opportunities to contribute
positively to their environment. It promotes child rights education in formal and non-formal school
settings. MelJol has been implementing the Aflatoun Program with the technical support of
Aflatoun International since 2001. Since then, it has impacted about 4 lakh children in 11 states,
with MelJol partnering with NGOs in other states and coordinating with education departments,
UNICEF and Reserve Bank of India. Aflatoun has now been replicated in over 90 countries around
the world.

In 2017, MelJol became a recipient of the HCL Grant and set out on a new phase of Aflatoun
program. As part of the grant, MelJol initially implemented the three-year (2017-2020) program in
one district in Maharashtra, two districts in Jharkhand and 3 districts in Uttar Pradesh from 2017-
2020. In each district, 120 government schools were covered taking the total programme outreach
to 720 schools, 72,000 children (6-14 years), 72,000 parents and 720 teachers.
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The program was extended for a year in Yavatmal and Pune in Maharashtra in 2020-21. The
program envisioned empowering children and
young people socially and economically who
would then act as agents of change in their
own communities to create a more equitable
world. The mission was to develop children’s
citizenship skills by focusing on their rights and
responsibilities and provide them with
opportunities to contribute positively to the

Uttar Pradesh

« Barabanki
« Gonda & Hardoi

environment using social and financial sz
education tools. While HCL Foundation ; ‘ » Chatra
provided the funding support for the program, l .
MelJol led and delivered it and pedagogical Maharashtra

expertise was provided by Aflatoun : Wevee

International. RP—

1.3 Aflatoun Prog.ram De.S]gn. . Figure 2 Geographical Coverage of Aflatoun Program under
Aflatoun promotes social and financial literacy ¢ 6,ant

amongst students from marginalized

communities. The program recognizes that

economic and social inequality is precipitated by lack of knowledge and skills about rights and
responsibilities, preceded by a status quo of financial exclusion of the poor. Furthermore,
impoverished parents raise their children in the same circumstances of inequality in which they
grew up. In a world that considers financial education a family matter, parents who have no
financial knowledge or awareness of their own rights, let alone those of their children, are part of
an unjust system that for generations has perpetuated a cycle of poverty. Aflatoun was launched
to address the above-mentioned knowledge and skills gaps and build children’s citizenship.

Aflatoun Model

Aflatoun Program presupposes that successful development of children’s citizenship hinges on
their knowing their rights and responsibilities, which helps them develop a social conscience and
motivates them to act in ways that benefit the community as a whole. Aflatoun derives its
ideological basis from UNCRC. UNCRC lays down four basic child rights i.e. right to survival; right
to protection; right to development and right to participation. Aflatoun’s experience in
facilitating child participation demonstrates that if child rights are explained in the context of the
larger community and as being complimentary to their responsibilities, children rarely abuse
opportunities for discussion and action.

Aflatoun views the right to participation as a cornerstone of social and financial education.
Alfatoun believes that children grow up to become responsible citizens by experiencing citizenship
early in life. The entire Aflatoun program focuses on enabling children to become active shapers
of their own lives. (See Box 1 for Aflatoun’s Thematic Focus and Figure 3 for Aflatoun LFA)
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Figure 3 Aflatoun Approach and Model

Box 1: Aflatoun’s Social and Financial Education Model

To make children relate to the program, a hypothetical character Aflatoun was conceptualized and as the name
suggested by children based on then popular Bollywood movie song it was named as Aflatoun. Aflatoun character is a
little fireball from outer space. Aflatoun is a unique character who brings together all Aflatoun children across the
globe. The children are happy to know that this character is friends with their counterparts all around the world.
The balance of social and financial education makes Aflatoun unique. A balanced approach to Child Social and
Financial Education (CSFE) involves developing two key trajectories of learning: first, an understanding of rights and
responsibilities that enables individuals to develop their communities in a conscientious manner, and second,
financial knowledge and skills that help individuals make the best use of available resources. Aflatoun believes that
concentrating exclusively on either economic empowerment (e.g., savings, credit, or income-generating programs)
or on social education (e.g., human rights or citizenship curricula) and neglecting the other creates an imbalance
that prevents the achievement of holistic and sustainable empowerment. The Aflatoun concept seeks to blend these
two topics through its Five Core Elements arranged as steps toward the goal of helping children become positive
change-makers within their communities. These elements are described below.

Personal exploration: Children who want to become change-makers within their communities must show self-
confidence, and Aflatoun guides these children toward greater self-knowledge. One cannot understand and
empathize with others until he/she has confidence in self. Through the early stages of the Aflatoun curriculum,
children have the space to explore values, both individually and through interaction with peers, in part through
creative expression. Aflatoun promotes child-centered learning along with values such as compassion, and
emphasizes the child’s position within a wider community, where all members are mutually dependent on one
another. The financial ethics are explored and children learn the importance of balancing financial skills with the
judgment to use these skills responsibly.

Rights and responsibilities: Aflatoun bases its curriculum on the worldview outlined in the UN Convention on the
Rights of the Child, giving particular weight to the “participation rights”

(Articles 12-17) because they enable children to realize other key rights. Children who can express themselves
confidently, especially in adult company, provide their own best line of defense against exploitation. The same
holds true for well-informed and organized children who know how to access and share information. Aflatoun treats
participation as a right, not a reward, and encourages child-centered learning that allows children to feel free to
offer opinions and express themselves. Responsibilities go hand-in-hand with those rights, and children learn about
their responsibilities to themselves, their families, their communities, and their environment.
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Saving and spending: In keeping with a holistic approach to development, Aflatoun promotes a broad definition
of “savings,” in which one values water and other natural resources as

much as money. Aflatoun sees saving, and learning how to save and spend responsibly, as a tool that helps
children realize their rights. The amount saved matters little. The benefit derives from introducing children to
the concept and discipline of regular saving.

E Planning and budgeting: The acts of planning and budgeting work to boost a child’s self-confidence. Boys and
! girls come to see that they can make their hopes and dreams

' come true. They reach a level of financial empowerment when they can use their saving and spending skills to
' improve their lives. Through planning and budgeting, children learn to see the future as something they

I themselves can manage.

Social and financial enterprise: The Aflatoun curriculum encourages children to view themselves as active
participants in and shapers of their community. With an emphasis on teamwork, Aflatoun encourages children to
organize and deliver their own social justice campaigns. Aflatoun also helps them experiment with generating
revenue and gain experience of working business models. Through managing community activities or
entrepreneurial enterprises, children begin to see how they can have a positive impact on their community.

Program Log Frame Analysis
In line with the above objectives and outcomes, the program log frame is presented below.

Table 1 Aflatoun Log Frame Analysis

Program description

(Objective hierarchy)

Performance Indicators

Monitoring
mechanisms /
Means of

Assumptions
(external factors)

verification

To develop citizenship Number of children 1. Aflatoun Club Permission from
skills of children who are able to register and Education
To increase awareness identify Child Rights minutes book Department and
about self and violations instances 2. Children’s active role of school
environment around Number of children’s Individual administration
To facilitate life skills Aflatoun clubs formed passbook

Overall learning among school Number of Children's 3. Session

objective children in the age group Aflatoun Banks formed monitoring tool

/ Goal of 6 to 14 and are operational (Tik-Tik

To facilitate the Number of Social and Aflatoun)
understanding of various Financial Enterprises 4. Monthly progress
resources and effective undertaken report, MIS, Case
use and conservation of No. of children practice studies
resources saving as a habit
Children are able to Increased attendance School Muster, Motivated band of
understand and take in the school and Aflatoun Club teachers
control of their life interaction between Register, Activity
situations the teachers and pupils | Report

Program Increased engagement of Regular meetings of

purpose children in the classroom Aflatoun Clubs
and school activities Participation in social

and financial
enterprises
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Aflatoun clubs emerged 1. No. of operational 1. Aflatoun club Bank and education
as Child-friendly spaces Aflatoun clubs and register authorities
for exploration The local their membership 2. Minute Book will extend their
education authorities 2. No. of events attended | 3. Event reports support
Results approve the program and by local authorities 4. Bank passbooks
participate actively 3. Bank account
Children have transactions
operational formal bank
accounts
Teachers' training 1. Training manual 1. Material Donor agency will
workshop 2. Aflatoun books contextualization | provide financial
Aflatoun club election 3. Passbooks and printing support
Activities and formation of 4. Bank registers training and
Aflatoun sessions material cost
Social and financial 2. Audited
enterprises Statements
4. Bank/enterprise visits

Aflatoun Program Objectives
The three-year (2017-2020) Aflatoun Program under HCL Grant envisioned following key
objectives.

For year 2017-2020 the program objectives were as follows.

To help 72000 children (6-14 years) examine and reflect on their identities as individuals and
enhance their personal development.

To use participatory and active learning methodology and create a child-centered learning
environment in 720 schools reaching out to 72,000 children.

To create awareness on child rights and responsibilities in alignment with the UNCRC, 1989.
To inculcate habit of saving, responsible spending and appropriate utilization of natural and
financial resources among 72,000 children.

To provide children the scope of learning life skills such as self-awareness, empathy, critical
thinking, creative thinking, problem solving and decision making through social and financial
enterprises in 720 schools.

The program was extended to 2020-21 after school closures due to the COVID-19 pandemic. For this
period, the program was implemented only in Yavatmal and Pune through a community-based
model. The key objectives for this phase of the program included.

To provide 1000 children, 1000 adolescents & 200 women financial literacy and education.

To use active learning methodology and sports for change methodology to conduct event of
social and financial education with children and youth

To create awareness on child rights and responsibilities with coherence to the United Nations
Convention on the Rights of the Child, 1989

To inculcate habit of saving, responsible spending and appropriate utilization of natural and
financial resources among the 1000 children, 1000 adolescents and 200 women.

Program Outputs and Outcomes
The program outputs and outcomes were as follows.
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Table 2 Aflatoun Outputs and Outcomes

Program Outputs

Program Outcomes

720 (100%) Teachers trained in Aflatoun
curriculum and Active Learning
Methodology (ALM) engage enthusiastically
in the program

At least 144 Master Trainers (20%)
identified at the end of the program
Aflatoun Social and Financial Education
Program reached out to 72,000 children
Aflatoun clubs emerged as child friendly
spaces for exploration in all 720 schools
Aflatoun bank established to encourage
savings (financial and non-financial
resources) at all locations of the program
72000 (100%) of Aflatoun clubs have
financial enterprises initiated at school
level

57600 (80%) children learn the concept of
saving, spending, planning and
budgeting.

Social awareness campaigns taken up at
local level

The local education authorities and school
teachers approve of program and
participate actively

54000 (75%) children demonstrate self-
efficacy (self-motivation)

72000 (100%) children know and understand
child Rights and identify cases of child
rights violations

720 (100%) Aflatoun clubs formed in all
schools and 57600 (80%) children
demonstrate democratic values and
principles

69840 (97%) children part of Aflatoun clubs
continue school education

28800 (40%) demonstrate financial
knowledge and skills

At least 36000 children (50%) open formal
saving bank accounts and start saving
money

36000 (50%) of children begin to use
financial products such as saving bank
accounts, regular use of opened bank
accounts, recurring deposit account to help
improve financial stability

54000 (75%) of participants describe and
practice responsible use, conservation and
accumulation of financial and non-financial
resources

43200 (60%) children think creatively and
scientifically while addressing social issues

Program Stakeholders
The key program stakeholders were as follows.

Primary stakeholders: The primary program stakeholders were children. They were an integral
part of the program as active learners and participants of all Aflatoun program activities.

Secondary stakeholders: The secondary stakeholders were teachers who played an active role

in implementing the program.

Tertiary stakeholders: The tertiary stakeholders of the program comprised representatives of
Education Department, school administration, caregivers and community members whose buy-
in, active cooperation and support was sought to run the program in schools and communities.
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Program Implementation Team
The team was led by a CEO who
provided overall strategic direction
and guidance and monitored
program outcomes. The CEO was
supported by two Deputy Executive
Directors who were overall incharge
of the program in respective
locations. Their role was to make
annual, quarterly plan of the
program, monitor the progress,
lead the senior and program
coordinators and organize donor
visits.

The major areas of responsibility
for Senior Coordinators included,
recruitment and training of
facilitators, providing them
handholding support, monitoring

CEO
(Part Time)

[ |
Deputy ED Deputy ED
(Maharashira) (National)
(Part Time) (Part Time)

Senior Coordinator Senior Coordinator
(Part Time) (Part Time)

Project Project
Coordinators (2) Coordinators (4)

(100%) (100%)

Facilitators Facilitators
(8/10) (16/20)
(100%) (100%)

Manager Finance
and Administration

(Part Time)

Accountant
(Part Time)

Admin Assistants
7
(Part Time)

Figure 4 Aflatoun Organogram

program activities as per the timeline, documentation, managing field data, trouble shooting and
ensuring smooth administration and financial flows. They were also responsible for liaison with

Education Department.

For the six program coordinators, key tasks included preparing annual, quarterly, monthly and
weekly plans for the program implementation; support the Senior Coordinator and Deputy
Executive Director in developing and executing field strategies and program monitoring and
evaluation plans. Additionally, they were responsible for implementing the Program at district
level to carry out the planned activities with the given specific budgets and timeline. They also
coordinated all activities at State level such as liaison with government authorities and other
stakeholders such as banks, post offices etc. They supervised and guided the work of the
facilitators/teachers through regular visits, meetings, mentoring and direct advice and counsel to
ensure the quality of program delivery and build the capacity of the facilitators and teachers to

implement the program.

The facilitators were primarily responsible for developing understanding of school environment
and build rapport with teachers; oversee implement and guide the implementation of Aflatoun
activities in schools; manage extra-curricular activities and provide logistical support for
classroom activities and plan and conduct trainings for teachers and SMC members as necessary.
They also facilitated time to time interactions with school authorities for effective program
implementation and provided handholding support to the school teachers to execute program
activities. They monitored the activities at school level and reported all administrative and
programmatic issues to the Program Coordinators.

The Finance and Administration team was entrusted with all the functions concerning
development and adoption of financial guidelines; implementation of all financial accounting
systems properly; ensuring timely compliance of regulatory components and monitor program

budgets among other things.

Program Activities

To achieve the aforementioned objectives, outputs and outcomes, following program activities

were undertaken.
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Listing and selection of schools through the support of District Education Office in each of the
five locations. Primarily, the program run in government schools. However, in Barabanki and
Yavatmal, private-aided schools were also selected. These were affordable private schools
catering to children from socioeconomically marginalized children. In Pune the program was
implemented in 2020-21.

Seeking permission from the Education Department and District Administration to roll-out
the program in selected schools.

Preparation at field office for program launch and roll-out. This step essentially involved
recruitment and training of program teams and setting up of field offices in all five program
locations. In Hardoi, HCL Samuday team supported MelJol in program implementation. The
HCL Samuday team had a prior presence in the area and a good grasp of local issues. The team
shared these nuanced understanding and learnings with MelJol staff members.

Community level meetings to seek their support for program implementation. The program
team met village level Panchayati Raj Institution (PRI) members and informed them about
Aflatoun Program and its activities. Upon forming rapport with these members, letter of
permission and cooperation was obtained from them.

Material development including Aflatoun modules, Aflatoun bank passbooks. All material
developed as part of the program was contextualized to each state’s context. In Maharashtra,
the modules were translated in Marathi and local terms used by the community members and
children for savings, budgeting and financial planning were used. In Yavatmal, Aflatoun
dictionary was developed by the children in local dialects Gormati, Kolami, Gondi and Bhilasi.
The dictionaries were then designed and distributed by the program team.

Teachers’ training workshops to train them on the concept, curriculum and the
methodologies used in program. Teachers were trained through multiple rounds of training
including refreshers. The duration of these trainings were 2-3 days. The trainings aimed at
equipping teachers with information about Aflatoun Program, its objectives and curriculum. The
training was based on active learning methods such as storytelling, image theatre, group
discussions, presentations, debates etc. The Aflatoun curriculum was discussed thoroughly with
the teachers in these trainings.

Pre-test in schools to gauge broader understanding of children on social and financial
education. Pre-test was conducted in the grade 4 and 7 covering 10 girls and 10 boys from each
grade in every school.

Aflatoun sessions in schools as per the Aflatoun curriculum and module were conducted.
These sessions were facilitated by Aflatoun facilitators in consultation with the teachers.

Formation of Children’s club (Aflatoun Club) to provide the children a platform to express
their feelings, discuss the issues they face and learn from peers were formed. Children also
elected their representatives (Leaders such as President, Secretary, Treasurer) democratically
to carry out the day-to-day work of the club.

Formation of school-based children’s bank (Aflatoun Bank) to inculcate the habit of saving.
Children were encouraged to save money in the Aflatoun bank while the transactions were
maintained in their individual passbooks and the school ledger. The teacher was the custodian
of the money saved and if the saved amount exceeded a predefined amount then a formal
bank account or an postal account is open in the name of the school to deposit the money.

School level camps were organized to reinforce the learning at school level.

Cluster level camps were held to provide children with the opportunity to share their learning
with their counterparts in other schools. Generally, the cluster camps witnessed participation
from 20 schools in a particular block or taluka. From each school four-five children
participated in the camp.

Social enterprise activities were conducted to encourage children to actively work towards
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social issues and contribute to the society. These activities ranged from rallies in different
locations to generate awareness on importance of education, back to school campaigns for
enrollment of out-of-school children, celebrating World Environment Day, plantation and
cleanliness drives.

Financial enterprise activities entailed enabling children to utilize their savings productively
such as procuring raw material and converting it into something more useful and of higher
economic value. For instance, one child bought mangoes and sold them at a higher rate to
earn a profit.

Bank/Post office/ Enterprise visits to gain the understanding of financial institution set up
and its functions. Children were taken to the banks and vendors where they were provide
information about banking functions ((How to open a bank account, how to withdraw-deposit
money, what is an ATM etc.). Children were also taken to visit various economic enterprises
where they were made aware of what is an enterprise, difference between enterprise and
child labor, how to run and enterprises and things to keep in mind while running an enterprise.

Exposure visits to various govt./village institutions were organized.

Summer camps were organized during the school vacations. ‘Aflatoun at your doorstep
program’ (summer camps) in all program areas was conducted. The villages were the basis for
the children’s gathering. Along with Aflatoun Program sessions, essay writing, poems, drawing
competitions, personality development sessions, sports for development etc. were also
organized as part of these camps.

Meetings with parents and school management committee (SMC) members were held in
schools to apprise them of Aflatoun activities and seek their support for the same.

Annual Aflatoun day was celebrated to disseminate information about the program and its key
achievements to the local education authorities, local media etc.
During COVID-19 school closures, program activities were realigned and community-based

interventions were explored. As part of this program in Yavatmal and Pune, online sessions and
webinars with children, youth and community members were conducted.

1.4 About the Impact Assessment Study
HCL Foundation commissioned Thinkthrough Consulting to conduct an independent third-party
impact assessment of the Aflatoun Social and Financial Education Program.

Study Objectives
The key objectives of the study were to:

Understand the program context through a secondary literature review and stakeholder
consultations; to document key processes involved, document program milestones and
achievements

Evaluate the impact of the program on all the stakeholder groups (students, Education
officers, parents, teachers, community members etc.) involved in the program and analyse
their perspectives

Assess the program management arrangements, program outcomes and their impact on overall
improvements in social and financial literacy across the program locations

Document the lessons learned and provide recommendations for the next phase of the
program with focus on strengthening program management processes, efficacy and
sustainability

Study Methodology and Sample
To accomplish the study objectives a result-based model based the Development Assistance
Committee (DAC) criteria developed by Organization for Economic Cooperation and Development
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(OECD) was employed. The DAC criteria of Relevance, Efficiency, Effectiveness, Impact, and
Sustainability were used. Commensurate to the evaluation criteria, the study was undertaken in
three, viz., Delve, Diagnose and Deliver. A mixed method (quantitative and qualitative) approach
was adopted to understand the effect of the program on various stakeholders, current best
practices, challenges and enablers.

During the Delve phase, a desk review of relevant literature was undertaken to understand the
program context, its roll-out and progress. Based on the insight of the desk review the study
approach, methodology and stakeholder mapping and sampling were finalized in consultation with
HCL Foundation team. At this stage draft field tools were also prepared. For interaction with
children, questionnaires and in-depth interview (IDI) and focus group discussion (FGD) guides were
used. The questionnaire aimed at gauging how much children remembered what they had learnt
during the program sessions across five core areas of Aflatoun Program. For parents and teachers,
key informant interview (KIl) guides were used and to collect information program team members
IDI guides were used. All the tools were finalized in consultation with the HCL Foundation team.
(For detailed tools see Annexure 1)

» For estimating the sample quantitative data collection for the study, the overall universe was
taken as 72,000 - the total number of children covered under the program. The following
formula was used for calculating the sample.

= For population >10,000 n= (z2pq)/d2, where,

o n=desired sample size

o z=standard normal deviate, which is usually set at 1.96 (corresponds to 95 percent
confidence interval)

o p= proportion in target population estimated to have similar characteristics; We have
taken p as 50%

o q=1-p (proportion of target population not having the particular characteristic

o d= degree of accuracy required; usually set at 0.05 level (Or 5%)

= At confidence level of 95% and degree of accuracy of 0.05- the minimum required sample size
was 382 for statistically significant results of the study. In addition to this, additional
respondents were covered to compensate for various contingencies including that of missing
data and outliers. (See figure below)

The study covered all three states amdven program districtsA total of 76locations were covered acros

these districts.

Sampling Considerations & Methods
U
AR | sampe
72000 UM Girts 329 |EFERl survey |iDis  FGDs |
children Children Boys 191 |ISss e s 28

95% confidence
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margin of error)

7 42

20 Teacher .
T e emal Male Only teach d head teach t d

and Head eachers Female 14 ale 28 nly teachers an ead teachers traine

21 under the Aflatoun program were covered

Figure 5 Study Universe, Sample and Methods of Data Collection

Parents, PRI and CSO members were
selected purposively depending on their
availability
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In the Diagnose phase, quantitative and qualitative data was collected from all stakeholders. The
data for the study was collected in March-April, 2022. (See Table below for sample coverage) The
quantitative data was collected to ascertaining the program outreach and key outcomes such as
improvement in participants’ social and financial skills. The qualitative methods focused on
understanding how the programme achieved these outcomes and brought changes in the lives of
participants, their families and community. Qualitative data collection with various stakeholders
helped in validating and triangulating the trends emerging from quantitative data. A team of
seasoned senior researchers comprising four women and six men well versed in qualitative and
quantitative research steered the entire data collection process.

The Deliver phase entailed intensive review and analysis secondary literature and the primary
data collected. The quantitative and qualitative the data was cleaned, organized, anonymized,
collated and analyzed to develop relevant insights for the study. The quantitative data was
analyzed using SPSS software to draw descriptive and analytical inferences. For qualitative
information the analysis was carried out by segregating the information as per the relevant
themes and validation of case studies as well. Based on the analytical findings from the secondary
and primary data, present report was prepared.

Quality Assurance

e The first step for quality assurance was to rigorously train the data collection teams. During the
training, it was ensured that researchers fully understand the study objectives, methodology
and tools. Mock practice sessions were organized to help researchers gain total familiarity with
the tools.

¢ During the data collection, the team deployed was led by a Team Leader possessing strong
experience of qualitative and quantitative data collection. The Leader closely supervised and
monitored the qualitative and quantitative data collection. The core team members did a
combined debrief of every day of the field work to address any field level challenges and
inconsistencies in administering tools and data collection.

e The core team reviewed and validated all the data. A preliminary review of the data was
carried out to remove irregularities and errors in data.

Limitations and Risk Mitigation Strategies

Though the study framework was designed in a manner to ensure high quality deliverables with
mandatory measures for foreseeable risk mitigation in place, the study was constrained by the
following limitations:

e Owing to COVID-19, there was a time lag of 2 years between the study and program closure.
This resulted in low program recall. Even though most respondents remembered the Aflatoun
program, they were candid in sharing that they could not remember a lot of information about
program activities. The study team thus reminded the respondents about various activities
through crisp prompts.

e Due to the time lag, there were problems in finding respondents as many children had
transitioned from elementary students to secondary level. The study team made rigorous efforts
to locate the respondents by covering more no. of locations. In Uttar Pradesh particularly it was
difficult to contact respondents due to elections.

e Many teachers and head teachers who were instrumental in roll-out of Aflatoun Program in the
schools had been transferred. Despite these challenges the study team sourced phone numbers
of teachers trained under Aflatoun program and interviewed them telephonically and virtually.

¢ The knowledge levels of children cannot be solely attributed to Aflatoun program as they were
part of other activities. To offset this problem, direct questions on the impact of Aflatoun
program on respondents’ life, pre and post program scenario were asked. The study team
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ensured that as and when the need arose an overview of Aflatoun activities was provided to
respondents during IDIs and FGDs.

Inclusion of children with disabilities in the study was difficult because of mobility restrictions
during COVID-19 despite study team’s best efforts.

While the findings have been disaggregated at the state level, the study does not attempt to
explain state level variations and reasons for the same. The study provides overall trends and
impact of the program on children and other stakeholders.

This report sets forth the views based on the completeness and accuracy of the facts stated or
provided in the written material shared with TTC and any assumptions that were included; the

inaccuracy or completeness of these facts, accordingly, have a material effect on the
conclusions.

e While performing the work, TTC assumed the genuineness and validity of information and
authenticity of the documents shared by HCL Foundation and MelJol team. TTC has not
independently verified the correctness or authenticity of the same.

e The insights presented in this study report are based on data/information provided by the

various stakeholders. To the best of its ability, the study team has tried to ensure and validate
the authenticity of data/information submitted by the respondents. However, it would be fair

to assume certain errors in data recording.

2. Findings

This section presents the findings across DAC criteria namely program recall and relevance,

effectiveness, impact and sustainability. The findings have been structured into following themes.

PROFILE

RECALL AND
RELEVANCE

EFFECTIVENESS

SUSTAINABILITY

Figure 6 Findings - Key themes

2.1 Profile

The quantitative survey was conducted with 385 students - the primary stakeholders of the
program. This section highlights the current demographic profile of these respondents.

Gender and Age Profile of Survey Respondents
The Aflatoun program was focused on children who were in school. Of the 385 respondents who
took part in the survey 244 (63.8%) were girls while 141 (36.2%) were boys. This study which was

conducted 2 years post intervention captured the current age profile of students who were part of
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the program. As of February 2022, nearly 57% (N=385) of the respondents were between 11-15 years
of age, 32% (N=385) were between 5-10 years old and only 1% were between the ages of 16 to 18.
Figure 6 represents age distribution along with a gender wise breakdown.

The survey was undertaken in 7 districts across 3 states namely, Maharashtra, Jharkhand and Uttar
Pradesh where program intervention had taken place. Majority of the respondents (49.1% i.e. 189,
N=385) were from Uttar Pradesh consisting of 68.2% (129, N=189) girls and 31.7% (60, N=189) boys,
26.4% (102, N=385) were from Maharashtra with 55.3% (63, N=102) girls and 44.6% (39, N=102) boys.
24.5% (94, N=385) were from the state of Jharkhand with 61.7% (52, N=94) girls and 38.2% (42,
N=94) boys. In all three intervention states more girl respondents were covered as proportion of
girls was higher than actual overall program coverage of boys. (Figure 7)
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Figure 7 Age Distribution of Respondents
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Figure 8 State-wise Sample in Comparison to Program Coverage
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Education

At the time of the survey all respondents were enrolled in various grades ranging from class 1 to 12
in different schools. 44.4% of respondents (171, N=385) belonged to classes 1 to 5, 43.1% (166,
N=385) were in grades 6 to 8 and remaining 12.5% (82, N=385) were enrolled in grades 9 to 12. The
figure below depicts educational status of respondents.
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Figure 9 Educational Status of Respondents

Program Enrolment

In the survey sample more representation of students who were associated with the program in and
up until 2019 was seen as they were more accessible and had better program recollection. A total
of 22% (85, N=385) of the respondents enrolled into the Aflatoun program in 2017, followed by 25%
(99, N=385) in 2018, 31.7% (122, N=385) in 2019 and 18.7% (72, N=385) in 2019. An increase in
number of students enrolled into the program can be seen from 2017 to 2019. The decrease in
enrolments in 2019 can be attributed to the impact COVID 19 had on the overall educational sector
primarily closure of schools. Table below represents year wise enrolment data of survey
respondents.

Table 3 Year-wise Enrolment of Respondents

Year Number Total Girls Boys
2017 85 (22%) 85 57 (23.3%) 28 (19.8%)
2018 99 (25.7%) 184 66 (27%) 33 (23.4%)
2019 122 (31.7%) 302 76 (31.9%) 46 (32.6%)
2020 72 (18.7%) 371 41 (16.8%) 31 (21.9%)
Not able o 0 0
to recall 7 (1.28%) 7 4 (1.6%) 3(2.13%
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2.2 Program Recall and Relevance
During the quantitative survey, more than 77% (296, N=385) girls and boys were able to recall
Aflatoun logo, names of Alfatoun’s friends MelJol and key program themes savings, budgeting,
rights and responsibilities and child rights.

Figure 10 Aflatoun Branding

The survey also revealed that the highest program recollection was in Jharkhand at 91.5%,
followed by Uttar Pradesh at 77.8% followed by Maharashtra at 57.1% (Figure 9).
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Figure 11 State-wise Program Recall and Recollection

The high program recall was corroborated during the IDIs and FGDs across the three states where
almost all children (98% i.e. 132, N=135) were able to recall Aflatoun logo, name of the MelJol
facilitator and key activities of the program.

Among teachers and school head teachers met during the study, the program recall was high. All
teachers (63) were able to recall the name of MelJol organization, the trainings they had
undergone, and various activities. However, among parents and PRI members the program recall
was low albeit in Pune and Yavatmal where community-based model of Aflatoun was
implemented.

The study explored the respondents’ views on relevance of the program. During IDIs and FGDs, an
overwhelming majority of children (130 i.e. 96%, N = 135) reported across three states that
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Aflatoun Program was relevant to them and their context. They noted that the program covered
themes and issues that were neither covered as part of their school curriculum nor at homes.
This was particularly true for financial literacy and skills. The children also reported that the use
of experiential learning i.e., learning by doing such as becoming members of banks or clubs and
exposure visits were unique and new experiences for them.

“Aflatoun program taught me and my friends the value of money and savings. We learnt all
this through play-way methods and various activities. The program taught us new things that
we were not aware of. It was really beneficial to us.”

Aflatoun Participant, Pune, Maharashtra

Children’s sentiments were echoed by the teachers and head teachers in all three states during
the interviews. Majority of teachers (61 i.e., 97%, N=63) saw merit in Aflatoun model, content
and pedagogy. They noted that Aflatoun packaged those financial and social education topics
which were useful to children but not covered in the school curriculum. They also concurred that
that financial, social and citizenship skills imparted through Aflatoun Program were in line with
current times and contributed to holistic development of the children.

“The program employed innovative techniques and methods to engage children on issues of
financial and social education as also citizenship skills. These are important schools which
are often not covered and focused in the usual school syllabus. So, the program was very
useful and relevant for children and should be continued and expanded.”

Teacher, Hazaribagh, Jharkhand

Similarly, parents who were able to recall Aflatoun in Pune and Yavatmal strongly expressed that
content and issues covered in the program were relevant to children. Skills of saving and judicious
spending, valuing school books and stationery and emphasis on importance of education were
some of the key components of the program that were parents found to be useful.

_____________________________________________________________________________________________

“My daughter participated in Aflatoun sessions, she played games, attended their programs
and learnt about savings, value of money and prioritizing educational needs. She takes care of
her books and stationery. | feel all these skills are very important for children to learn these
days.”

Parent, Pune, Maharashtra
Observations: High program recall with respect to branding and key activities was seen among

children and teachers. The program recall was low among parents and other community
members due to lack of sustained community engagement.

The program was considered relevant by both children and teachers as it builds their
knowledge and skills on topics of social and financial education which were not covered as
part of school curriculum and contributed to their all-round development.
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2.3 Program Efficiency and Effectiveness
The section elaborates upon the efficiency and effectiveness of the program in terms of reaching out to
primary stakeholders and meeting the envisioned program outcomes.

Program Model

Aflatoun was envisaged as a teacher led model. Teachers were supposed to take the lead in continuing
all Aflatoun activities. The teacher-led model by design would have ensured sustainability of the
program after MelJol team’s exit. However, discussions with teachers, children and MelJol team
revealed that Aflatoun sessions were primarily conducted by community facilitators. Other activities
such as formation of Aflatoun clubs, exposure visits and social and financial enterprise activities were
also steered by community facilitators. This was confirmed during the quantitative survey, wherein
about 50% (190) students confirmed that they learnt about social and financial themes from Aflatoun
team members. The MelJol team further reported that despite their best efforts, teachers were not
able to take Aflatoun sessions as they were extremely caught up with various other teaching and non-
teaching responsibilities. The same was confirmed by more than 90% (i.e. 57, N=63) teachers who noted
that owing to their busy schedules they were not able to continue most of the program activities after
MelJol’s exit except for Aflatoun banks. The operational status of Aflatoun banks has been discussed in
the subsequent sections. In only two schools in Jharkhand, the Head Teachers through their own
initiative were running most of the activities of the program. These Head Teachers saw value in the
program and its content and expressed that Aflatoun themes were of critical social value to students
particularly those of marginalized groups.

“The program has a lot of value for students since the themes are of critical social importance
for students to be aware about. While the program was implemented, the engagement was
very high by our students. | continued the program activities because they impacted the
students positively. | took initiative and as a result sessions and clubs in the school are on-
going.”

Teacher, Jharkhand

_____________________________________________________________________________________________

“It is a key challenge in to ensure continuity of efforts. Till the program is going on there is
intensive engagement, however with the exit of program the continuity has been broken
therefore putting a stop to transformation among students’ life”

Teacher, Uttar Pradesh

Thus, the program could not be implemented through a teacher-led model which affected frequency of
program activities. For instance, one community facilitator was assigned for 24 schools, therefore, thus
each facilitator could take only one session per school every month. On the contrary, if teachers had
taken a lead in organizing the program activities, Aflatoun session could have been conducted at a
higher frequency resulting in greater involvement of and engagement with children.

Observations: Aflatoun program was envisaged as a teacher driven model but due to teachers’
occupation with other responsibilities, the Aflatoun sessions and other activities were primarily
steered by community facilitators.

This had implications for frequency of Aflatoun activities and overall program sustainability. For
instance, only monthly sessions could be organized with children. In most schools, except for
Aflatoun banks all other activities halted after MelJol’s exit.
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Program Implementation Machinery

The program had a clear and streamlined implementation cycle. Primary and secondary data collected
during the course of this study provide clear evidence of systematic program execution which establish
that all necessary steps such as seeking necessary approvals, material development, pre-test and post-
test, training of teachers, formation of Aflatoun clubs and banks, sessions in schools, social and
financial enterprise activities and cluster camps were taken. Interactions with children, teachers and
school authorities also validate that all these activities were not only undertaken but also had a visible
impact on children’s social and financial skills.

- ®

-

- .
v - o ah

Approval Material development Pre and post-tests Teacher training

2 B

Club and Bank School sessions Social activities Financial activities

formation

Figure 12 Aflatoun Activities with High Recall among Study Respondents

A well-defined program implementation machinery was also found to have been in place. The program
team comprised of program management experts, specialists in training, coordination and data
management and about 30 community level facilitators.

The number of community facilitators however was deemed to be inadequate as each of the 30
facilitators had to cover about 24 schools during the intervention period. During the study, it emerged
that facilitators found it challenging to cover these many schools while also carrying out community
mobilization activities. This high workload also resulted in less frequent school visits by the facilitators.
Thus, a need for adequate human resource deployment to ensuring a better beneficiary - facilitator
ratio was observed.

Observations: Since the program was led primarily by community facilitators, they shouldered
the responsibility of carrying out all program activities. They were overburdened and
overstretched and due to high workload, they could visit each school only once a month. Thus,

their engagement with school administration and children was not intensive. Once it was realized
that the program would be led by community facilitators, the human resource deployment and
school allocation should have been reconfigured by on-boarding more community faciltators to
improve engagement with children and schools.

30



Entry into the Intervention Locations

During initial implementation of the program, entry into various locations, particularly into some
schools was found to be a challenge. This was associated with difficulties faced in seeking approvals
from the Department of Education. Granting of permission and approval of processes took long
durations especially in Uttar Pradesh and Jharkhand. This delayed the implementation by two quarters.
For program approval in these states, the MelJol team first reached out to District Administration and
District Education Office followed by seeking state level approvals. The team made commendable
efforts to seek necessary approvals despite facing various challenges.

Additionally, the authorities only permitted program roll-out on an annual basis. Therefore, the process
of seeking permission had to be repeated for the next two years. This took time and posed challenges
for program continuity. Since schools are formal institutions governed by state governments, it is
advisable to reach out to state authorities for formal approvals, following which district authorities can
be apprised of the same and their cooperation can be sought.

Efforts were also made to reach out to communities in areas of intervention and seek permission from
Gram Panchayats for launch of the program. This helped in gaining communities’ buy-in of the program
and improved program team’s credibility in the intervention locations. This also widened the scope for
interface between community and PRI members, thereby creating a supportive environment for rolling-
out the program in intervention locations.

Observations: The Aflatoun team intensively engaged with PRI members in various intervention
locations at program inception. This helped in gaining community’s buy in of the program and
ensured smooth launch.

The program however faced various hurdles is seeking approval from the Education authorities
both at district and state level. This delayed project implementation by two quarters in Uttar
Pradesh and Jharkhand

Community and Parental Engagement

Even though the program team sought approval and support of community stakeholders at project
inception and helped smoothen the program roll-out process, such levels of community engagement was
not sustained throughout the program. Interviews with community facilitators and PRI members
revealed that program did not envisage active community involvement. The study also pointed towards
limited engagement with parents. Many parents particularly in Jharkhand and Uttar Pradesh were
unaware or had poor recollection regarding the program. In all likelihood, these parents would not have
been able to engage with their children around discussions on savings, budgeting, citizenship and
children’s rights and vice-versa. The absence on enabling environment at home and in community
affected the program’s outcome and reach towards schools.

While the program had envisaged involvement of the SMCs, however during the study, the community
facilitators confirmed that active involvement of these committees was not sought. Thus, SMC being an
important avenue for strengthening parental engagement in Aflatoun was not adequately utilized.

Post pandemic, the program adopted a community model as part of this model the program trained a
cadre of adolescent and youth leaders (AYLs). These were dynamic young girls and boys from the
communities who helped in rolling out various activities of the program. In Maharashtra, these AYLs
supported the facilitators in community mobilization, identification of children and facilitating Aflatoun
sessions. The programmatic efforts towards creation of AYLs helped in successful implementation of
activities at the community level. Many of these AYLs reported enhancement in their own capacities

31



and confidence levels and being recognized as a resource person. Thus, capacitating youths as AYL
helped in more community involvement in Maharashtra. Similar strategies could have been adopted
prior to COVID to enhance community participation.

_______________________________________________________________________________________________

“l was trained as an AYL by community facilitator from MelJol, then | helped her in identifying
children from the community and created awareness in the community about the program. Many
people praised me and reached out to me for information. This gave me a lot of confidence.”

AYL, Maharashtra

Observations: Although team initially engaged intensively with the community, however both
parents and community were not involved in the subsequent phased of the program intensively. As
a result, community and parents could not play a catalytic role in facilitating program activities or
reiterating program themes and messages. SMCs were not actively involved in the program.

The involvement of parents was high in Maharashtra where Aflatoun’s community driven model was
implemented. The parents reported that they were able to discuss and reinforce the learnings of
Aflatoun program among their children.

School Level Interventions
The sub-section presents stakeholder perspectives and challenges faced with respect to Aflatoun school-
level interventions.

Teachers’ training: School level interventions such as training of teachers, Aflatoun modules, Aflatoun
sessions, formation of banks and clubs were considered highly effective by all stakeholders including
children, teachers, head teachers and parents who participated in the program. All teachers (63) who
were met during the study expressed that the training provided to them was rich in content and topics
which were usually not covered in school curriculum.

Teacher’s training was one of the activities that gained a lot of traction within the schools and the
teachers who participated in these trainings were really excited to participate in them. The teacher
training helped the teachers to balance out the educational and extra-curricular priorities. The Aflatoun
pedagogy was found very effective and impactful. The teachers noted that activity-based and
participatory learning techniques demonstrated during the training were very useful and helped them
understand and execute the program better. The training and module also helped draw attention of the
teachers to other important aspects and life skills which children should start learning about at a young
age. These trainings paved the way for active involvement of teachers in the program.

________________________________________________________________________________________________

“l enjoyed the Aflatoun training it helped me focus attention on children’s critical life skills which
must be imparted to them at a young age.”
Teacher, Hazaribagh, Jharkhand

and activities. They were provided with all the essential things that were required for carrying
out any activities. Like paint, paper, craft equipment were provided to the teachers.”

“Thorough training was provided to the teachers where they were given the idea about programs i
Teacher, Gonda, Uttar Pradesh i



Aflatoun sessions: These sessions were primarily steered by community facilitators in schools with the
support of teachers. Both children and teachers saw immense value in these sessions. They noted that
use of games and participatory exercises made these sessions very engaging. Children specifically noted
that knowledge imparted on financial education such as savings, budgeting, using savings for buying
things to fulfil an important need and taking care of school stationery and material was useful. Children
also reported learning about social issues such as environment conservation, cleanliness in schools,
gender equity and their own rights and responsibilities.

Aflatoun banks and clubs: Formation of banks and clubs was an important activity that was undertaken
in all schools. Both survey and qualitative interaction findings reveal that Aflatoun banks and clubs were
formed and were active in all schools during the program duration. Of all the Aflatoun activities,
teachers took lead in managing Aflatoun banks. Setting up of Aflatoun banks in schools were a major
component of the intervention. It was aimed at helping students understand how a banking system
works and build in them the necessary knowledge to use these services to their benefits. Out of the 73
schools that were visited during the survey, 43 i.e. 63% of those schools reported that even after the
project closure the Aflatoun banks continued to be operational. During IDIs, 40 i.e., 63% teachers
confirmed that Aflatoun banks continued to operate in their schools because the initiative was liked by
many and was found useful in inculcating financial management skills among children.
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Figure 13 Active Status of Aflatoun Banks

A majority 96.84% (369, N=385) of the students who took part in the survey had reported to have been
part of Aflatoun clubs. The clubs were reported to have met at least once a week by 60% (218, N=385)
of the survey respondents (Figure 6). The students also played an active role in electing the
representatives of the Aflatoun clubs. About 70% of the respondents were found to have voted in
elections for choosing the office bearers substantiating this finding. Even though many children
participated in Aflatoun clubs, during the qualitative interactions (105 i.e. 80%) were not able to recall
the processes of formation of Aflatoun clubs, their roles, agenda and importance as opposed to Aflatoun
banks.
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Figure 14 Participation in and Meetings of Aflatoun Clubs

Enterprise activities and exposure visits: Children (95 i.e., 70%, N=135) during the interviews and
focus group discussions reported that exposure and enterprise visits helped them in learning by seeing
and doing. Through bank visits, they learnt about financial institutions and services. Visiting enterprises,
helped children learn the value of adding value to goods and services to earn profits. There were
children who had engaged in such activities wherein they turned a raw material into something more
useful and earned profits. Thus, enterprise activities and exposure visits contributed to children’s
experiential learning.

Program IEC and learning material and pre-test: During the visit, Aflatoun IEC materials were visible in
about 60% (38 schools), however, in many cases these materials were displayed in and around Head
Teachers’ room and not in places where students spent a considerable time. It was also seen that while
teachers had Aflatoun module children did not have any Aflatoun learning or take-home materials.

During interaction with MelJol team it was confirmed that pre-test was conducted to understand
students’ current level of social and financial education. However, the findings of these pre-test did not
inform the program activities. For example, low performance on any of the program themes would
deem more focus on them during program activities.

Observations: Program activities such as teachers’ training, formation of Aflatoun clubs and
banks, exposure and enterprise visits were highly appreciated by students and teachers. These
activities enabled children learn about various aspects of social and financial education. This was
widely reported during the survey, IDIs and FGDs. Thus, despite monthly frequency of Aflatoun
activities they left a lasting impact on children and teachers. However, only Aflatoun banks
remained operational in a number of schools after MelJol’s exit. Teachers managed these banks

with adequate participation of children. Thus, no other activity except for Aflatoun banks
sustained even after program closure.

Further, it was seen that children were members of Aflatoun clubs but there understanding on
democratic processes of club was low.




2.4 Impact
This section focuses on capturing the direct and indirect impact of Aflatoun program had on its key
stakeholders primarily children.

Positive changes seen due to direct association with the program

The study found that three major positive changes were brought about within children as a result of
direct association with Aflatoun program. The first was in improving the confidence of students, the
second was inculcating saving habits and the third was improving school attendance.

Reported increase in self-confidence: Confidence is a feeling of trust in one’s abilities, qualities, and
judgment. A healthy sense of self-confidence is all about having a balanced view of yourself — taking
pride in one’s abilities while recognizing one’s flaws. Children with a healthy sense of self-confidence
are able to feel good about themselves and know that they deserve respect from others™.

A tendency to mull over worries and perceived mistakes can be very damaging to a child’s academic and
social life. A higher level of confidence can help children avoid giving into anxiety, break out of the
cycle of overthinking and embrace their full potential. They will be able to explore new subjects, roles,
and hobbies, as well as follow their ambitions without worrying about how others may perceive it.
Improved confidence also results in better motivation, resilience and build a stronger sense of their
authentic self".

During the study a very high percentage of students (76.62% i.e., 295, N=385) reported that their
confidence increased after being part of the Aflatoun program. This impact is one that benefits the
child well beyond the intended scope of the program and is one that can have a positive influence
throughout their lives. The figure below highlights the responses of the students on improved
confidence.
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Figure 15 Improved Confidence due to Program

“ University of south Florida (www.usf.edu)
5 The Importance of Healthy Self-Confidence in Students, Marlborough college (www.marlborough.org)
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A gender wise analysis of the same response shows that this impact was equal among both the genders
(Figure 16).

_______________________________________________________________________________________________

“Participating in Aflatoun activities, we became part of a group where | was able to share my
views openly, this gave me a lot of confidence. Earlier | was very shy and could not speak so
confidently but now | can.”

Aflatoun Girl, Maharashtra

“l played games and participated in Aflatoun meetings and activities. | talked with many
children like me and took out rallies in my areas. All this gave me a lot of confidence.

Aflatoun Boy, Uttar Pradesh

_______________________________________________________________________________________________
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Figure 16 Improved confidence due to Program - Gender-wise

Inculcating habit of savings: Developing a habit of saving is important because it helps protect one in
the event of a financial emergency. Additionally, saving money can help pay for large purchases, avoid
debt, reduce your financial stress, leave a financial legacy, and provide a greater sense of financial
freedom'®. One of the key objectives of the program was to improve financial literacy and build habits
of savings in children. A key direct impact of the program was seen in this regard as well. By setting up
of Aflatoun banks in schools, the program successfully managed to bring about a substantial increase in
the number of students who were saving money. About 77% (128, N=167) of the survey respondents who
did not have the habit of saving money before the program reported that they started saving after being
part of the program (Figure 17). Thus, a total of 84% (322, N=385) survey respondents were reported
that they were saving money. Likewise, 74.2% of them also reported that they were saving money at
least once a week which in itself is an impressive feat.

16 Te’eni-Harari, T. (2016), "Financial literacy among children: the role of involvement in saving money", Young Consumers,
Vol. 17 No. 2, pp. 197-208
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Figure 17 Saving Habits among Students

Aflatoun Saves the Day

Swaraj was associated with Aflatoun - MelJol Project in 2020. Aflatoun club was formed in his locality. About 20
other children from the community were also members of the club. An Aflatoun bank was formed to motivate
children about the habit of savings and responsive spending of savings. Few of the children saved their money in
houses.

Saving activity of Aflatoun program inspired him to regularly save a small amount of money that was given to
him by his father and relatives. Earlier Swaraj used to spend this money on chocolates and noodles. But after
joining MelJol program, he became more responsive towards saving money and not spending on unnecessary
items. Since then, Swaraj saved about INR 2225/. He found that there were children in his class who could not
afford pencil, pen or notebook. He enquired about it from them and found that they did not have money to
purchase the essential stationaries. Swaraj then decided to help them. He found that there were 11 children
who required help. He noted their requirement and purchased the stationary next day for them such as pencils,
erasers, pens and notebooks. He spent INR 350/- on procuring stationery items for those children.

Swaraj also supported one more needy child who was a dropout and recently re-enrolled in school, but did not
have enough money to buy school related items. Swaraj gave INR 500/ - to this child so that he can purchase
school bag and shoes. Swaraj also gave INR 500/ - to his father once and used remaining money for his own
learning requirements. He also purchased 3 books for the school library.

Swaraj talked about Aflatoun Mel-Jol project activities with his parents and parents always encouraged to

attend the Aflatoun Mel Jol activities. “They could see evident changes in his behavior.” Swaaraj said that
“Aflatoun MelJol Project has positively impacted his life. It has improved his behavior and now he does not
abuse others and is respectful towards all.”

Improved school attendance: The program also succeeded in improving regular school attendance
among students. 4.34% (16, N=385) of the survey respondents had reported that they did not attend
school regularly. After being part of the program however 97% (15, N=16) of these students started
attending schools regularly (Figure 18). Although a small number of children reported that they were
irregular to schools and after being part of the program their attendance improved, this is a critical
impact of the program. A student’s over-all growth increases significantly over time when they attend
school regularly and have strong connections to all aspects of classroom and peer learning. Many studies
have demonstrated there is a powerful link between successful learning and regular school attendance.
Since, Aflatoun through its curriculum emphasizes the importance of school education, it has the
potential to improve children’s school attendance.
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Figure 18 Improved School Attendance Attributed to Aflatoun Program

Table 4 Weightage for Scoring on Children’s Understanding of Core Aflatoun Themes

Improvement in Children’s Understanding of Aflatoun’s Core Themes
The quantitative survey was used as the tool for assessing overall impact of the program and to help
identify gender wise and state wise performance. A total of 12 questions spanning various sections such
as financial literacy, social literacy, gender inclusion, health and nutrition and contribution towards
society was taken into account for this analysis. The table below depicts weightage assigned to each of
the categories. Since components of financial education and social education were core themes of
Aflatoun, they were assigned weights between 0.8-1. Other aspects such as gender and health and
nutrition were assigned weights of 0.5.

Category Weight

Financial Education

Currency identification 1
Judicious spending 0.8
Saving knowledge 0.8
Budgeting 0.8
Financial planning 0.8
Social Education

Child rights 0.8
Understanding of rights and responsibilities 1
Voicing rights 1
Gender Inclusion 0.5
Health and nutrition 0.5
Contributions towards society 1

After assigning of scores the average scores obtained by both genders and by students of each state
were calculated. A higher score represents better performance. The maximum obtainable score for the
analysis was 19.1 and the mean overall score obtained was found to be 12.3.

Table 5 Obtainable Scores on Children’s Understanding of Core Aflatoun Themes

Maximum Obtainable score 19.1
Least obtainable score 0
Mean overall score 12.3
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Maximum number of students were observed to have obtained a score in the range of 10.1 to 15 (37.6%
i.e.145, N=385) (Figure 19). The analysis carried out showed that both girls and boys performed equally
well. However, state wise analysis revealed children in Uttar Pradesh to have performed the poorest
while students in Jharkhand showcased highest performance. It is observed that boys obtained an
average score equal to the overall mean score, whereas girls obtained a marginally lower score (Figure
20).

The highest score obtained by girls in the scoring was found to be 19.1, with a total of 5 students
achieving the same. 55% (134, N=244) of girls obtained a score greater than or equal to the overall
mean score (Figure 21). 3 boys in total were found to have obtained the maximum possible score of
19.1. 60% (85, N=141) of boys were also seen to have scored greater than or equal to the mean overall
score (Figure 21). It was also found that 60% of boys obtained a score greater than or equal to the
gender wise average, whereas 55% of girls were found to achieve the same (Figure?).
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Figure 19 Overall Scores of Children across Aflatoun Core Themes
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Figure 22 Girls and boys who scored greater that gender-wise average scores

State wise assessment highlights that in students in Jharkhand had a greater average score than that of
the other two states (Figure 23). In Jharkhand 99% of respondents (93, N= 94) scored equal to or more
than the mean score, whereas in comparison only 72% (73, N=102) respondents in Maharashtra and 28%
(53, N=94) respondents in Uttar Pradesh were able to obtain a score equal to or greater than the mean
overall score (Figure 24). The percentage of students who obtained a score greater than the state wise
average was found to be 52% in Jharkhand, 64% in Maharashtra and 52% in Uttar Pradesh.
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Figure 25 Students who scored greater than state wise average sores

Most survey respondents were seen to obtain a score between 10.1 to 15 in both Maharashtra and Uttar
Pradesh. In Jharkhand however this was seen to be in the range of 15.1 to 19.1 (Figure 26). All students
who scored the maximum possible score of 19.1 was also found to be from Jharkhand.
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Theme-wise Improvement in Children’s Understanding
A detailed analysis of each of the key themes of Aflatoun program that the study focused on is given in
the section below.

Financial education: As explained earlier, children’s performance on themes of financial education,
savings and budgeting was assessed

Knowledge on judicious spending: Spending money judiciously essentially means getting the most for
one’s money in line with what matters to an individual. This, in turn, helps save more and puts
individuals on the path to achieving their financial goals. Understanding of when and where to save
money is an important step for students to become more financially literate. In order to assess the
understanding of students with respect to judicious spending the following queries were used.

Queries used to assess understanding of judicial spending: Categorisation of understanding:

Identify the following expenditures as necessary and
unnecessary-

1) School supplies like book, pencil, eraser -
+ Necessary
+  Unnecessary

Good understanding: Identification of all 4 queries
correctly

Average understanding: Identification of 1 to 3 queries
correctly

Poor understanding: Identification of none of the
queries correctly

2) Junk food like chips and chocolate -
+  Necessary
+  Unnecessary

3) Groceries for home-
+  Necessary
+  Unnecessary

4) Playing betting games-
+  Necessary
+ Unnecessary

Analysis of the knowledge of students who were part of the program in this regard showed that 40% of

students had a good understanding of necessary and unnecessary expenditures. A total of 43% of them

were seen to have an average understanding of the same. A marginally higher percentage of girls (47%)

exhibited a good understanding regarding judicious spending as compared to boys (36%). Uttar Pradesh
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was noted to be the state with the least percentage of students with good understanding on judicious
spending (16%). During IDIs children were also asked to dwell upon the difference between needs and
wants it was observed that majority (95 i.e., approximately 70%, N=135) of them understood that school
stationaries were a need and toys were a want. This further supports the finding that majority of the
students had developed a good understanding of judicious spending.
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Good understanding: 66% (N = 62)

Average understanding: 28% (N = 29) Averape understanding: 56% (M = 105)
Average understanding: 34% (N = 32)

Poor understanding: 11% (M =11) Poor understanding: 25% ( N = 54)

Figure 27 Knowledge of Judicious Spending

Teaching the elders about benefits of saving: Story of Swapnil

Swapnil (name changed) was part of Aflatoun Club in a Secondary High School of Jharkhand. Upon learning about
budgeting and saving money, he developed a sense of judicious spending and prioritizing needs over wants. He also
saw the scope of applying these learnings at home to influence how finances were being managed by his mother for
household expenses. He discussed importance of savings with her mother to enhance household functioning.

His mother had been managing the household expenses without any checks and balances. His family would always
face issues in terms of accessing funds when most needed. He explained to his mother the concept and ways of saving
and made her open a bank account to deposit the savings. He also informed her that money is safe and secure in a
bank account and additionally the depositor gets interest on capital deposited in their account. As a result, now his
mother has a bank account. He also supports her with managing expenditure and savings in the house. He passed on
his Aflatoun learnings to his mother and improved his household’s financial management.

Knowledge on budgeting: Budgeting is an important component of financial education. A budget helps
one figure out his/her long-term goals and work towards them. It enables an individual to map out
his/her goals, save money, keep track of the progress, and make one’s aspirations or dreams a reality.
Budgeting also helps ensure that one largely has enough money for the things he/she needs and or
things that are important'’. Following a budget is likely to keep individuals out of debt or help work
their way out of debt. Ensuring that students have a good understanding of the concept of budgeting
can help better prepare them for their continued education and career forward. For assessment of
understanding of budgeting among the students the following query was used:

7 Kezar, A., & Yang, H. (2010). The importance of financial literacy. About Campus, 14(6), 15-21.
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Query used to assess knowledge of budgeting among students:

Which of the following is related to budget-

Saving
Expenditure
Planning

All of the above

The survey findings revealed that Aflatoun succeeded in building an understanding of budgeting in about
29.35% (113, N=385) of the survey respondents who were correctly able to answer question regarding
budgeting. Knowledge of budgeting among boys and girls were seen to be similar (Figure 26). A state
wise analysis shows that students in Uttar Pradesh had the least understanding regarding the concepts
of budgeting (Figure 28). Even during IDIs only few children (27 i.e., 20%, N=135) were able to recall
aspects of budgeting.
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Figure 28 Knowledge of Budgeting

Exposure to bank and banking services: Financial literacy is the ability to use knowledge and skills to
manage financial resources effectively for a lifetime of financial well-being. The Organization for
Economic Co-operation and Development (OECD) defines financial literacy as a combination of financial
awareness, knowledge, skills, attitude, and behavior necessary to make sound financial decisions and
ultimately achieve individual financial well-being. Exposing children to financial services at a young age
helps them navigate financial planning and management better later in life.

Majority (79.43% i.e. 294, N=385) of the students in schools with Aflatoun banks were found to have
Aflatoun bank accounts as well. The study team also observed passbooks with students and that entry of
transactions have been made in them. Figure 29 shows gender wise breakdown of students who had
Aflatoun bank accounts.
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HAD AFLATOUN BANK DID NOT HAVE AFLATOUN
ACCOUNTS BANK ACCOUNTS
BOYS
a\ 79.43% (112) 10.64% (15)
GIRLS
ﬂ 74.6% (182) 9.43% (23)

Figure 29 Proportion of Children having Savings Account
in Aflatoun Banks

About 92.3% (230, N=294) of these students also reported to have had passbooks issued as well.
Availability of passbooks to students were confirmed during IDIs as well. Figure below represents gender
wise breakdown of student who had been provided with passbooks issued by Aflatoun banks.
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== 2]

OVERALL
ol e
w ﬁ 92.3% (230) 7.7% (19)
BOYS
“"\ 89.5% (86) 10.5% (10)
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m 92.6% (114) 7.4% (9)

Figure 30 Proportion of students having passbooks provided by Aflatoun banks

Apart from Aflatoun banks it was also observed that many students had exposure to other banking
services also. A total of 58.5% (226, N=385) of the survey respondents reported to have bank accounts in
post office or other banks (Figure 31) and 74.7% (169, N=226) of them also reported to have made

transactions through these accounts (Figure 31). But despite having had these accounts only less than
15% of respondents had ever seen or used ATM machines and had ATM cards. (Figure 31)
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Having exposure to more than one type of banking service can increase the knowledge of students
regarding them. In total 198 students consisting of 124 girls and 74 boys were seen to have accounts in
both Aflatoun banks and in other banks or post offices. This can be seen as an indicator to consider that
52% of the total respondents had a better understanding and exposure to banking services.
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Figure 32 Students who had both Aflatoun and other bank accounts

Currency identification: The survey respondents were presented with pictures of three currencies (Rs 2
coin, Rs 10 note and Rs 200 note) and asked to identify them. This question was considered as an
important indicator of basic financial knowledge among the respondents.
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It was seen that a total of 51.06% (N=72) boys and 40.98% (N=100) of girls were able to identify all
currencies correctly (Figure 33). However, in Uttar Pradesh only 15.34% of the students identified all
notes correctly as compared to respondents in Jharkhand and Maharashtra.
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IDENTIFIED ALL CORRECTLY 51.06% (72) 40.98% (100)
IDENTIFIED 2 CORRECTLY 7.09% (10) 9.84% (24)
IDENTIFIED 1 CORRECTLY 13.48% (19) 10.66% (26)
COULD NOT IDENTIFY ANY CORRECTLY | 28.37% (40) 38.52% (94)

Figure 33 Children’s Performance on Currency Identification

Social education: Children’s performance on various facets of social education such as understanding
of child rights, social responsibilities and social action was analyzed.

Understanding of rights: Child Rights are fundamental freedoms and the inherent rights of all human
beings below the age of 18. These rights apply to every child, irrespective of the child's parent's / legal
guardian's race, color, sex, creed or other status. Children are innocent, trusting and full of hope. Their
childhood should be joyful and loving. Their lives should mature gradually, as they gain new
experiences. But for many children, the reality of childhood is altogether different. Helping children
understand their rights can help reduce the occurrences of such exploitations. It also enables children
to voice themselves and stand against such instances.

As part of improving social literacy among students the Aflatoun program educated the children
regarding their rights. From IDIs and FGDs (115, i.e., 85%, N=135) it was seen that a majority of the
students recalled having learnt about child rights during the program and also expressed that they felt
confident in discussing them with their family and with community members. In order to quantify this
during the quantitative survey, the respondents were asked to identify the four rights of a child, viz.
right to survival, development, protection and participation. It was observed that about 69% (264,
N=385) were able to identify at least one correctly and about 21% (N=79) were able to identify at least
two. Figure 34 represents a gender wise analysis of this survey response. Boys and girls were seen to
perform equally in this regard.

“In Aflatoun activities and sessions, we discussed that children have rights. We have rights and
these rights must be protected. We learnt that we have the right to talk and share our views.”

Aflatoun Boy, Uttar Pradesh
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Figure 20 Identification of child rights by students

The survey also probed on whether children felt confident to address their concerns and on whether
students have spoken to community members regarding the rights they learnt about through Aflatoun
program. 77.30% (N=109) of girls and 68.5% (168, N=141) of boys expressed that they felt confident in
addressing their concerns within the community (Figure 35). More than 40% of the respondents reported
to have spoken to community members regarding their rights.
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Figure 35 Proportion of Children who felt Confident to Address their Concerns
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Strengthened understanding of social responsibility and social action: Teaching social responsibility
to children is important. With the overall development of children, they should also become aware of
their social responsibilities. Development of the sense of social responsibility in children is necessary to
build their citizenship skills. Socially responsible children are likely to transform into responsible
citizens of our country. As sense of social responsibility molds them into individuals who intend to
create a positive impact on the society and on their environment. A strong understanding of social
responsibility was seen among the study respondents.

The Aflatoun program played an important role in strengthening the understanding of students
regarding social issues. This is supported by the finding that about 50% students reported Aflatoun
program to be responsible for promoting knowledge regarding social issues (Figure 36).
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Figure 36 Sources through which Children Gained Social Knowledge

During the quantitative survey respondents were asked to classify certain instances into appropriate and
inappropriate to test their understanding of rights and responsibilities.

Queries used to assess understanding of rights and responsibilities:

Classify the following into appropriate and inappropriate:

1) Someone ate you toffee without your permission -
+ Appropriate
+ Inappropriate

2) A boy threw biscuit rapper out in the open -
+ Appropriate
+ Inappropriate

3) A 11 year old boy was send to work during school hours-
+ Appropriate
+ Inappropriate

4) Water was leaking from a tap in school
+ Appropriate
+ Inappropriate
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A total of 57.17% of respondents were seen to be able to identify all questions correctly. The
percentage of boys and girls who answered the questions correctly were seen to be equal.

Children actively being involved in activities that help keep their surroundings clean can be an indicator
of good social responsibility. More than 70% of girls and boys during the survey reported that they had
taken steps to help improve sanitation and hygiene in their communities (Figure 37). These findings
were also supported by the FGDs and IDIs conducted where many children (81, i.e., 60%, N=135)
reported to have participated in rallies to help keep their surroundings clean.
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Figure 37 Proportion of Children who took Steps to improve Sanitation and
Hygiene in their Community - Gender wise

Gender inclusion and health and nutrition: In line with Aflatoun module, children were also asked
questions around gender inclusion and nutrients and their food sources.

Understanding of gender inclusion: Gender identity and perceptions of others start in early childhood.
Children need to know that gender roles do not shape their identity, capacity, or professional
preferences. Promotion of gender inclusion is vital childhood. It helps children and adolescents in
embracing equitable gender norms and practices'®. Thus, reducing gender inequality and self-
confidence, and dignity of both men and women. However, there are other far-reaching benefits of
gender inclusion to society in general. According to the International Labor Organization, increasing
gender equality increases women’s workforce participation rate thus, improving the global economy.
Other studies confirm the link between gender inequality and child mortality, even gender inequality
and lack of environmental awareness.

In order to quantify understanding of gender inclusion during the study, the survey incorporated two
multiple choice questions and a caselet.

8 www.unicef.org/media/113166/file/Gender%20Transformative%20Education. pdf
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Queries used to assess understanding of gender inclusion; Categorisation of understanding:

1) In school all students ( Girls and boys) should have equal Good understanding: Identification of both correctly

opportunity in which of the following -
Average understanding: Identification of 1 of the 2

+ Playing correctly

+ Studying

+ Both the above Poor understanding: Identification of none of the
+ None of the above queries correctly

2) Which of the following is correct -

+ Boys are more helpful than girls
+ Girls are more helpful than boys
+ It has nothing to do with gender
+ Both girls and boys are not helpful

About 59% of boys and 44.6% of girls were seen to answer both the multiple-choice questions correctly,
indicating that they had a good understanding of gender inclusion. Students in Jharkhand and UP were
seen to perform better than those in Maharashtra with regard to understanding of gender inclusion. The
case let presented the students with a scenario to understand how they would react to a situation of
gender discrimination taking place in school. About 68% of respondents chose actionable strategies to
score out the problem, such as helping collectively, talking to fellow classmates or family and raise
awareness with the help of Aflatoun clubs. This also demonstrates that students are ready to take
action to help ensure gender inclusion.

Gender wise
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Good understanding - 59% (N = 83)
Average understanding -35% (N = 49)
Poor understanding - 6% (N=8)

Good understanding - 44.6% (N = 108)
Average understanding - 45% (N = 109)
Poor understanding - 10.4% (N=25)

State wise
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Good understanding- 50.6% (N = 47)
Average understanding- 31.4% (N = 21)
Poor understanding - 18% (N =17)

Good understanding- 38% (M = 36)
Average understanding- 30.6% (N = 28)
Poor understanding - 31% (N =29)
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Good understanding- 50.6% (N = 47)
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Figure 38 Understanding on Gender Inclusion




Health and Nutrition: Educating children about good nutrition from an early age helps them create and
maintain a well-balanced, healthy life. Nutrition education at an early age also helps minimize the
health concerns that are associated with a poor diet'. It also results in students having increased
nutrient intakes with better health outcomes, higher performance on tests, improved grades and
knowledge retention and lowered instances of absenteeism. The following queries were used to assess
the understanding of students with regard to health and nutrition.

Queries used to assess understanding of gender inclusion: Categorisation of understanding:

1) Milk, Soya bean and egg are rich sources of - Good understanding: Identification of both correctly
+ Protein Average understanding; Identification of 1 of the 2
+ Vitamin C correctly
+ Iron
+ Fibre Poor understanding: Identification of none of the
queries correctly

2) Deficiency of vitamin A cause -

+ Anaemia
+ Night blindness

* Scurvy
+ Obesity

The study found that majority of the students had a good or average understanding of health and
nutrition. The figure below represents understanding of Health and nutrition among both genders. Both
males and females were found to have performed equally.
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Figure 39 Understanding on Health and Nutrition - Gender wise

9 https://www.unicef.org/nutrition/early-childhood-nutrition
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A state wise analysis shows that students in Maharashtra performed poorly in comparison to those from
Uttar Pradesh and Jharkhand with regard to understanding of health and nutrition (Figure 40).
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Figure 40 Understanding on Health and Nutrition - State wise

2.5 Sustainability

Sustainability of Aflatoun program faced several challenges which resulted in hampering exit strategy
and loss of continuity of activities after its closure in intervention locations.

Need for stronger partnership with Education Department to ensure sustainability
Aflatoun program design through teacher led did not aim at forging strategic partnerships with
Department of Education towards integration of financial and social education in school curriculum. The
team could have envisioned an exit strategy wherein high impact Aflatoun interventions such as
formation of Aflatoun banks could have been shared by Department of Education for their endorsement
and subsequent continuation.

Lack of ownership of school administration

The lack of ownership among school authorities was one of the main challenges. The sustainability of
Aflatoun Program rides on teachers and schools’ ownership. However, the study findings revealed that
teachers did not take the ownership of Aflatoun activities despite finding merit in Aflatoun sessions and
curriculum. This resulted in many of the Aflatoun activities being discontinued after the exit of Meljol.
But despite this, it was seen that some schools continued to have active Aflatoun banks.

COVID-19 pandemic induced disruption

The COVID 19 pandemic also disrupted program activities and affected successful exit. Due to sudden
halt of program activities during COVID-19, the program exit was not executed as envisioned. Necessary
steps to handover and share program institutional memory with schools and authorities could not be
effectively carried out. This has also impacted program sustainability. In some program locations
however MelJol undertook sessions at community as schools were closed due to nationwide lockdowns.
The community model was intensively implemented in Yavatmal and Pune. This helped in sustaining
program momentum in Maharashtra and ensured planned exit.

54



Realignment through community interventions

During COVID-19, MelJol undertook sessions at community level across program locations. The
community model was intensively implemented in Yavatmal and Pune. This helped in sustaining program
momentum in Maharashtra and ensured planned exit. Possibly, this intensive model could have been
replicated in other states as well.

2.6 Recommendations and Way Forward

This section describes the key considerations for the way forward for HCL Aflatoun program. These
considerations are both strategic and programmatic. The assessment identified some key opportunities
which can be leveraged for further improving some of the aspects of this program.

Child-centric recommendations

Intensive engagement with children: Both teachers and community facilitators should increase
engagement with children on Aflatoun topics and activities. Weekly contacts with children would be
preferable. This can help build a better understanding of children’s needs and also help build a bind
that can translate to better ownership. One of the main reasons why student engagement is so
important is because the associated skills and habits - motivation, joy of learning, persistence, curiosity
- enable students to thrive. Regular engagement helps students to be better motivated to participate in
activities, enjoy achieving their learning objectives, increase persistence and feel intrinsically
motivated to gain more and deeper understanding of key program themes.

Meaningful participation of children in Aflatoun clubs: During the study, it was found that a large
number of children were part of Aflatoun clubs but they did not understand the democratic process of
selecting club duty bearers, or deciding the agenda of the meetings or action points. Thus, there is a
definite need of strengthening and institutionalizing these clubs with active participation of children.
Issues of gender, inclusion, environment, health and nutrition can be mainstreamed in the discussions of
Aflatoun clubs. This will ensure enriched understanding of these issues among children. Vibrant clubs
will actively pursue Aflatoun core thematic activities even after program exit and contribute to program
sustainability.

Integrating child-led Aflatoun activities in school development plan: To ensure sustainability of
program, children can be encouraged to design Aflatoun activities that can be integrated in school
development plan. Children can lead the organization of these activities at regular intervals. This could
relate to organizing debates, competitions, rallies, drives and plays on core themes of financial
education, child rights and responsibilities, gender and inclusion.

Consider development of Aflatoun program material for students: Learning materials can significantly
increase students’ recall of program content and messages. It aids in the learning process by allowing
the learner to explore the knowledge independently as well as providing repetition. Learning materials,
regardless of what kind, all have some function in student learning. The program provided a
comprehensive module on Aflatoun curriculum to teachers. However, no educational or learning
material was provided to students for at home learning. Simple and easy to read comics or tip sheets
can be provided to children to reiterate Aflatoun topics and learnings.

School focused recommendations

Advocacy for integration of social and financial education in school curricula: The key objectives of
the program, that is promotion of social and financial literacy and entrepreneurship skills among
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students can be achieved at a much larger scale with the help of educational authorities. Thus, it is
recommended that advocacy with educational authorities to support, promote and integrate social and
financial education in school curriculum and activities is actively pursued. Towards this end, Aflatoun
team must build a case around its alighment with National Education Policy, 2020 which lays emphasis
on 21° Century life skills and entrepreneurship skills by enabling students to get project-based,
experiential and service learning and vocational training. Aflatoun’s inbuilt component of social and
financial enterprise directly contribute to NEP’s core mandate.

Build ownership among school authorities: One of the key limitations regarding program sustainability
that emerged during the study was a lack of ownership among school authorities. Regardless of issue,
people in organizations tend to support and bring to life, things that they feel they own. Feeling a sense
of ownership about something brings about a sense of commitment. The more the people from top to
bottom in the organization have a sense of ownership about the strategic plan and a stake in successful
implementation, the more they will be committed to the process. Taking necessary steps to build
ownership among the authorities can help better enhance the program impact. It provides an
opportunity for the program objectives to continue benefitting the stakeholders post exit of the
implementers.

Integrate Aflatoun themes and messages in classroom transactions: Efforts should be made to include
social and financial education topics in the classroom teaching and learning processes. Teachers could
be specifically trained as part of Aflatoun program to discuss messages around financial education, child
rights and responsibilities, sanitation and health and nutrition. For instance, teachers could be trained
to discuss financial education while explaining mathematical concepts, topics of child rights and
responsibilities can be dwelt upon during social science or civics classes. Likewise, topics such as health
and nutrition could be discussed as part of science or biology classes. The inclusion of Aflatoun themes
in classroom transactions should be properly planned, organized and clearly articulated in school
development plan.

Effective utilization of Aflatoun IEC materials across school campus: The Aflatoun IEC material is an
effective medium of disseminating key financial and social education messages. Thus, the IEC materials
should be prominently and strategically displayed in places where students spend a considerable portion
of time such as classrooms, corridors and activity rooms.

Linkage of Aflatoun banks with formal banks: Aflatoun banks in schools has been found to be an
effective initiative for inculcating habits of saving, budgeting and judicious spending in students.
Linking of Aflatoun banks with established formal banks can provide students with an opportunity to
earn interest on their savings, improve exposure to banking services and also provide an additional layer
of security to the initiative.

Parents and community focused recommendations

Sustained involvement of parents and community: Learning starts at home. The role that parents and
the community play in education is very important. For children to embrace and imbibe Aflatoun
learnings in their daily life, an enabling environment at family and community level is a must. To
sustain behavioral change among Aflatoun children, active involvement of parents and community is
crucial. Taking steps to enhance involvement of parents and community rather than focusing entirely on
students and school can help in an overall improvement in program effectiveness. It also helps to those
who were not part of the program previously to be provided with an opportunity for exposure.

Leveraging SMC for active involvement of parents: Though the program design had envisaged active
involvement of SMCs, this did not materialize on ground. SMC is a critical institution for involving
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parents in school management and relevant activities. Involvement of SMCs can lead to twin benefits of
ensuring parents involvement in supporting Aflatoun activities and reinforcing the key messages at home
and invigorate the SMCs themselves.

Explore a hybrid (school-community based model): The COVID 19 pandemic had substantial impacts
on the program effectiveness, especially in the final year of implementation. This resulted in lack of
proper exit strategy execution in intervntion locations as well. To ensure sustained behavior change and
make the program model pliable to absorb COVID or related disruptions, a hybrid model for
implementing Aflatoun can be explored. Such a model should envisage school and community level
activities to impart social and financial education among children.

Programmatic recommendations

Realignment of program approval process: During initial implementation of the program, entry into
various locations, particularly into some schools was found to be a challenge. This was particularly
associated with difficulties faced in seeking approvals from the Department of Education. Schools are
formal institutions governed by state governments, it is advisable to reach out to state authorities for
formal approvals, following which district authorities can be apprised of the same and their cooperation
can be sought. This will hasten the approval process.

Rationalization of human resources: During the study, it emerged that facilitators found it challenging
to cover these many schools while also carrying out community mobilization activities. This high
workload also resulted in less frequent school visits by the facilitators. More field level staffs or
community facilitators should be onboarded for intensive execution of the program. The catchment
area and scope of work assigned to each community facilitator was quite large. Thus, there is a need for
rationalization of human resources.

Aspire to achieve execution excellence: The Aflatoun model has immense potential. In the HCL
supported Aflatoun program despite facing multiple challenges and lack of intensive engagement, the
program reaped noteworthy results and impact. Thus, in order to improve and intensify the execution of
the program concerted efforts are required. This would entail intensive engagement with children in
terms of greater number of contacts and sessions on Aflatoun topics. Such an approach can help
improve the impact of the program.

Adequate use of pre-test: The program team at Aflatoun inception conducted a pre-test. The pre-test

could be more detailed to provide insights on current social and financial literacy levels of children in
intervention locations. These insights can be used to inform program design and Aflatoun curriculum.
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2. In depth interview for students
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3. Focused group discussion guide for students
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4. In-depth Interview guide for Parents
MsS $ SrAHH WM A 72 AU o w=miyd fHar s

MYl disclosure: THRBR, BT ATH 21 g9 3nft Iug A ST $RiwH & IR | dradid @,
It I A MUF FB GUT FFAT T8 B ST ITaid $t THSRI 3= = & e ord srfewH
T A IuARf ghft 1 3 & gRT Fari Wi FEERY SR U B UgE Yo IW! FAREf | S Y 8
o 3ot o Fffear @ &7 |

39 IR W T STY 6S BT JHY T JhdT ¢ | afe MUt Feufd g1 df sv ==l I 39 2

EEELE

u=:
3Nad aiffe ama:
TYUdh Hav:

ST PTIHH (2017-2020 &1 T & ERM) A AWifera sHl/a= &1 fagwur
PUIS am fem 3° D

1.
2.
3.

o T F0%0-3030 H fIEerg A = B e F ATY -AY TP 3 BRHH S T P GRS MR
fade=ita sam & foran fovar an ot &1 smate= foam war U2
Probe-39 ®TIHH H =) o1 TTHTIS, faxTd, TRRAT U9 Siig oIre oY o} &f SRy < it o,
FT Y DI 3T IR W TSR 82 &7 30 39 HTAHH & IR A g1 $3 a1 AHd § ?

o T AT 3UA T & HRIHH | YR A1 & 91¢ ITH IS deaTd <@ 82 YA T Tard

o 39 HRIwH &1 gal &1 e w f o guT usn

o TN A MUY T UNGR & 30 Hewd! b1 Wi 39 wrdwpw ¥ Al 91 gars? Fur =9 A fowg
UG N d§F APTSC Ga-T, T9d BT, Th-BTs 1G-T, NP WIS H1 3nfe wR ot ara=h<h
P 2 T 3ATYA IS Il R ' fobara+ fpar 2

o fUod R ol & giea W I & w1 3y & a1 Sruet fR1a S 9 Tod? T B AT HRiwH
Tt a1l @ g2 B O Teg et iR aY e 3R T & ShiaH F dgar T BT UU Fed i

o T 3TY HRIHH H UAT T U F & AJUT A TP TSR U TG DY Thd 82
74



o IPATGH PIIHH B! dgaR -1 & T 3R a1 foran o1 Tavar 32 R 3ud 9= 91 avg, ik
TeiPal/asH! aP $d Ugd &b 3R S1el Bl gl &b?

5. Key Informant Interview Guide for Teachers
MES B BrAHH W A 72 el &) ynfia fear smem|
Tpdf disclosure: TMEE BT STANT FRA&H! S HTY IDI ATATT B & fore fpar smemm)

MYl disclosure: THRBR, BT ATH 21 g9 3nft Iug | P aTgT $RiwH & IR | qradid @,
ST e 7 3MUF $T AGUT FEAT I1Ed 71 ST FIadid B TSR 3 gel & U sy wrdwH
T A IuARf ghft 1 3 & gRT Fari Wi FFERY $iR Y B UgE Yo IW! FAREh | S Y 8
o 3ot o Fffear @ &7 |

T ST | THT MY G BT HY T Tl ¢ | Al Syt Tgafd g1 df g7 gaf F e 2

EEEELE

TYudh Hav:
AT & ATY S

o 3T ABATIT PTADHH A P 937

. ﬁa@a%wW%uﬁrmwﬁﬁw?
i & foY SHTeH-SIRE T 3R SfiaH PHIRret fRIem $t sFHerar W fewoft &
Sl o forT FrATfoTes fR1g &t erghed IR fewuft B
=t & forg facia Rren &Y srgaar wR fewuft 3
A HTIHH B! YTV Uga s=a) § FrTiore iR facia fRrem ot o Ry off 3R gaer
T & T2

o  ABAGH PRIBA & UF & w9 F ud fagmeag & - wfafaftmar smaifea #1 18 82 18
nfafafirar fey -fea 3 F352
Tfafafert &t sFHad W fewoh &
1 Aesiel S Fafid w0 @ 37 fafafedt o AR et ok
3 fafaferl o st o YfHeT o

o  HTUHH B AT B | TUD! AT AT A2

AT aarall B 3t T Hrfiar ot
EHAH Sl F MUt Fr UFftery o
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AT UTSUhH P HaTrd B 3R 3@ Mfafaftry &t any w31 & fore snuw! 5 yar &1
uﬁrwm%mwwmm

UfReror 1 3rafd w1 g8 yata ot

URIE® B AT, 3T IYDHT Tl BT e bl Hl

TN UTashH 3R ST Ui

TRIEr Ugfd 3R St TuTaRfterar

UIRI&0T T &1 SUIRT

TRRreor § GUR & forg Roerivey

HIT 3ATT URIEIUT F TG BTG AT Bt AN HI S TR | 4R TegH HRd 87 afe gi/=gt
it faqa 391

1 Aelid S0 §RT TUDT HIg Tgraar a1 gAgat uikigror ye fosan wan ¥ afe g, o g
@] UfEdr 3R yHTasfiedr & IR # fwr 9 gane?

TS TEd H rpargd iR fFrafia uers & 9 dgas $1 991 @0
ST Tafafera & fore smazas T w1 41?7 39 Hd sgafRd A7
T 3t gfeal & R Friww & v & oy FA =nfdra &2
3ATYF SR ABATA HRIHT F SIS UGS T 87

1 HrdwHH A Tgad I Wi UTeashd/HRiwH & 1Y 3favey dd o7
BTN A Tod 8 U ST aTdl 3= UTedhd /BRIl § ol UGG & 82

AT PTAHH B AN H | $© gAtaar &1 Az Covid-19 etc)

SATT 3 Al A S/ FHAT Par 1 P! Aasiia 4 P 3R & BIs Te™dl UM 3 15?
AEATGA HTAHT I MUS! TgE Idra F1 A

IUPT I YR T YHTT UST?

T HTAHH HT UNAR T ARIETRIS TR W HIg YU UST? Tl 81 Huam faxga #

FIT 3T ABATIT BTAHH & TIY U S B TP TSR T T3 H JDhd 87

FIT IS UTH D13 JISAY g oIS A1eqW J 31U SMPaATgd FRIHH HI ART T@N?
- o7 3T U 39 foIU Smawass qree SR Iared 87

AEATGA HRIHH T U] UNTGRT B1 @ T, |1 S 919 A & et aiids A B A1 FHedl
82 FuT fawga &9

PTaHH & TR & =u & i =1 fopar &1 |evdr 41?
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6. Key Informant Interview Guide for Head Teachers

MES Pl BIAHH T & 36 YU gt A weniya foear smemi
TMYDdl disclosure: TSS BT IUANT FA&AT & ATY IDI AT B & fore fopan sremm |

R’hmfdisclosurezw,ﬁﬂw %I mmﬁmmﬁ%mwm
T A Iuanft ghftl My & gRT Fardt T SIS RY 3R MU $ uge T I S| S SRy @
& st s fffear A o2 |

39 STadd B TTHT 31 U BT U T Gl ¢ | afe mus! Jeafa 8 @) gu aaf = Hv 2
faurf ggyfiy wwrsa

«TH:

34

fef:

Ipci(Level):

TeaRIerAe: 2017-18 (G/B/CWSN) 2018-19(G/B/CWSN) 2019-20(G/B/CWSN)
ia:

foram:

TUd HaR:

AFATH & 1Y oS

o 3MY ABAG FTIHH A FA T? FTAHH & fparag= & smuat aar yfire iz

o IABATGH UTSTHH HI HTferd B3 3R IS nfafafRrat &t ar 31 & e frw ave & ufkiemor
Rieret ot werq far war ur?

o T IATYS fORTerd & g5l BT AGARA G T2 g ABATGH THG T -7 Hal UT?

o T faerea B = &1 99a 9gg W 1fed gem SuET Jaran $iF HRar T, 9 Pt saa a2
3R I TUd BT FT SYUNT el UT?

o YA AU TR F ABATIT PRIHH & U A & J1¢ SUH HI dard <@ 8?2 AU U
qam.

o 139 HRIwH &1 ol &1 e w f o guT usn

o T A IMUN T fIened A 3= el & Wi 39 erfepy @ Wd! ard garg? w1 g A faemay
UG, ATHIBTS IG-T, NVP HISH, o] AHHE JaR 3nfe faway ww ff i< #t siiv erum
gma AU 2 F1 MU IAF! AT W $ fpara- fean 2
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fUod 2 ad & giRwd W 999 | 7 319 & T (U RIS AR 3G b2 T AGAGT PRIHH o
et a1l @ g5 B $B Tag et iR aY 3mSR T & ShiaH 3 dgaR 9 FT U™ Fed i@
T Y HRAHH 7 YA T T & AJHT A $S ISR Ud 9T Jbd &2

AT HRAHH B 3R DT T & fore 3R Fa1 forar o 9oar &2 o smuds s=1 & @,

FIT AEATGT HTAHH AUd faemera & anft off 9a Te1 8 2 |1 uA Srwargy e H & IR |

A faR 3= SifUraTia ar o/ Y@ sieaTue!, gl & STdwH 81 & | Aigh f$u? T Swarg
FRIHH B Tpal | Wi AR HAT T2 Tgt 81 af i, afe ot iy 1Y
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7. Key Informant Interview Guide for PRI Members

MEs & Gt FRdEH AT § 36 FemRans el & u=nfyd fear s
df disclosure: MES BT IUART FaR3ATS &A1Y IDI MO HA & fore fpam smemm)

MYl disclosure: THRBR, BT ATH %Iﬂﬁﬂﬁmﬁwm%aﬁﬁaﬁiﬂaﬁ
A T B UF $T U AFAT T8 81 U Fradid &1 AFSRY 3= = & iy o srdwy
T A ITaift ghftl oMy & gRT Fardt Wi SFPRY iR M Ft UgE T I STt S SRIY 8
& aro-it ara Fifear & &z |

39 STadid B TTHT 31 U BT U T Yol 8| afe us! Jgafd gl df a0 auf J& 3 2
wfaurit mwga

o T 030-3030 A fAEmery A I &1 e & J1Y 1Y TP 3G HIAHH ) T B TS 3R
fade=ite 9 & ferar forar ram 41 &1 WY SmaiST foa T AT, 39 FrdwH A 9= B I,
oA, TaTeaT vd siiaq Fire S fawal 3 saeR) € 7. T 34U B 39 IR A THERI 8 2 |
AU I PAFHF IR A TH PB IAT AP 8 ?

o T AN T2 & HTAHH T UTT A1 F 1G ST PI5 9019 <@ 82 U JHT Jard

o T3 PHDHH BT Ta! &1 e ) Nt $© yuTa vsrren s=i A w91 fagraa/smcy/ varad
F 3 el & Wi 39 FrderH T At 91d a1s? 1 9= A Ay yeYN, QreawTs I,
Y Yo, Ga®) I SaaR 3fe fawal ur oft aradidt &t 8fik eruq gema Ry 2 @ smA
I@! a1l R O forara+ fdar 2

o T HRIHH BT TN Dt &M, 376 URAR IT ATETRE W= U SIS YHTd IS Ife g puar faxga
cd)
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Uod ? af & giea W 999 | 1 317 & T2 U R IRt TG TH? T SEATTT SRIHH
Y W a1} | T B $ Heg et iR at e iR Tl F Shiaa B dgar I9M BT TAR HRd
fea?

T 3T HTIHH | 3T IT 30 T &b AFHT A TP TSR U TG HR Thd 32

AT HRIHH BI 3R DT T F T 3R T fvar o1 Ivar 87 9 s s=f &1 «E,

FT BATGH HIAHH MU faemaa A 3nft oft o 3|1 8 2 1 3R SrwpaATgd $IPHH & IR A
3 faarR S= SIREIIAY a1 3T Tpal SATUHY, WiET A HTdwH 81 8 | Tign fHu? Fa1 rwearg
FTdwT B Tpal A W ary BT Afge? adt o1 of =, afe o ®aif A

PRIHH B 3 A 9 | 1T 3R 3T FH3RATS/SMC T F1 YRIFT fHuT Iad 82
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8. Key Informant Interview Guide for CSO

MES & STAHH T W) 12 Fegsi ufafaferay @ wenfa fear smem)
MYBdl disclosure: TMES BT ITANT HTA3M & HIY IDI ATAIT HI1 P e fHar srgam)

MYl disclosure: THRBR, BT ATH 21 g9 3nft Iug A M argT $RiwH & IR | qradid @,
A T B UP $T U AFAT T8 81 U Fradid &1 AFSRY 3= = & g o srdwy
T A IuARf ghft 1 3 & gRT Fari Wi FEERY $iR U B UgE Yo IW! FAREf | S Y 8
o oot ama Fffear %8 |

39 STadid B TIHT 31 U3 BT JHY T bl ¢ | i mus! Jgufa g af g0 auf Y& 3 2

3 A %ﬂ??ﬁlﬂ

g

TYUS Hav:
o STUD) ABATGH FRIBH & IR | S UaT Tam?

o NTSNA b ABATT PRIDGH S Ufa 3TIBT T VBT 82
- 3B ATIIHAT 3R URIfHdr wR fewuft w3
A HTIHH o1 YTV Uga a=a) § i iR facia fRrem ot o Ry off ek gaer
T 1 U1

o ABAGH FIIHH F W & w0 A H4 I nfafafima smafera @ w8 87
o T AT URASHT I § rhargd Tfafaftry $iv Smuds a1 3= |ire @1 fafafRry & fa «ig
Ty ¢@d g2 gfe gf ot F?
SIEl
KT GG A RRI |
Rl
o 1 3y A A erparg nfafafiry ok vpa wR ot nfafafty & &g i Tdy 3@ 82 afe ot
ot T4y
S -3faReT T GIexTd, ORI

o T HRHH A $S IS Ugq MAa A2 afe g puan fawga w31
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FIT AGATIT DRIHH DI S0 7 3MUS qT &F & 3T WS & Y FganT & foe vy feee afy
gral da?

1 $o 3 9ol A oY =) A iy & R & = u o i 2
31T Tt IR BTAHH F YUTT BT Ui HA H3? afe g Fuar faga s
T HRIPHH ST TRAR T I TR W SIS UHE TSI1? e 8 puan fawgd 91

AT BTIHH 3R 3 BRI 3R ARG TUS Ugd & 1Y 30 Jo19 § GUR & g smuapt
w1 fawTivey 82

AT HTAHH B UgT 3R THTT ) 3R dgaR 91 # 37 3R Hegsht & 3 Joxg
yftret fur a@d 87
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1. TH:

9. Key Informant Guide for Programme Team Top Level

2. OUP HER:
3. UgHH:

EICRER

3MYP YIS BT SIS FT 87

- AN HRIHH & Ie AR A 3MTUF I 3R TR & R B 82
- g I, Fordl SR sl & ISR & 1Y HY ITaHd fSaTdr 82

EICRER

3TU! T @rar @ b afdra yure 9 & R vy Raurs #1482

- 3ffdRe /AT 3R a1t Raemet/ RaUR® & &7
. 3T P RAURS & T HTH PR B &7

P A PPH (WRPR! MR R-TRPR WS gRT) T & 9t e iR faxfta dieq &
Wi F3d §?

- AHAIGA & foTe 31Ty fort HTderHl &1 aH I3Td 82
- 31T H ead B ATH 33T e 8 a7 AU &1 IR T g1 fobam 82 398 gt &1 anTe™ &1 3R 38T &2
- Trerpt 3R Hetoilet < & o1 UATET o1 gle’ia?

T 3TY HRAHH & TRadT & Rigia &1 S H IHd 82

T Y HTAHH & g fESTST $ RS Y AP 87
39 &S84 &1 )l g1 Tam
2001 ¥ f&ST8 ¥ faspRyd gan 82 Tiad, SRS iR o Hifaat sk Fwrfeprt 3 af & gRM
HRTT T BT S HHR T &2
gRals SR 3 foral # iy &1 fhuraad ford ueR fir un

TRATfad &3 & T BT AMYR FA1 Y412 RIS IRad § WHfl, HeRTy, T& ywanfad foren g
Ry & 3t far gRifaal ST ATHAT BT UST e SRUr 3 39 Sy | e T8,
THDI ST §XalIs Pl Il g1 T
- T 3TaRYhdl DI SHTeber b 74T UT?
A 3R IGdl & 99+ & Ufehar a1 A7

PHGYT ¢d BT TS Y far Tam?
TS & Tdd WK - ¥, 78 3R &7 TR 31 YfFee ofR fomeiat & &
foram HiHal & AeM R oA1d far T 82
3MMUP 3IOR, 1 Fhayrhdisil &1 fameal & srurd 3fia &
TfeRM YT 1 57 B3R 3R CHINAR BT UichaT 1 67
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P TWeR ergufa e H31 # ¢ g5 &, 39 3§ 3 Frferw & oitad T & A e fear
T

AT HRIHH & UraHH & HA fAeRya fear mar ik @i srert-srernt vl & fore wiaife
&9 frar man

AT PIAHH & ded Al fRaure! & Ty 1 @t nfafalRmy @1 smais faar mar
s Bt 39 & forg fafkiy nfafafiat o &7
T A T fHarean & e IaR® 3R S1uTd o1 €7

T FIHH & HHARG & T FrieH & Blog & W) #I1g ufieor iR gvar fFwfor a3
Smafora farar war U
SIEEEF
fa T maifoTd fopu 71T, for SiaRTa R 3R g A1emy T
TN F TTe 37! A BT U0 H fpar man

PRIHH T AT $Q 99 fHar T

e fATRT = ® sra=ma T @2
wics NUlE o1 gfY F F1 o1t 82
HRHH & BT 3R AR Taiivd 3 F1 YT FuTS? ! 379 F1 Jgrdn e
THITETY &) Fafid U & fbat aR 3rue fbar S 82 TH3mSud § ura offe o1 87

PRIHH & TUY Tai-aa- A Ay {5 gHfaal ST Qa1 3471 ush?
Fraft-aa- feemga &) ueigg 31 & fov uRfie srdew sraf<aa @ $ ga forar mam?
fHa-da A F9-9 gur fre me
TS AR 39 FRIBH FT g=l 3R 3% Hra1-fUar & siaq R a1 Y1 usT 82 o1 It
a1 8 TP 3mu ST=El P urd 1 # Iwd I8 87

- oAt SR Tt & ot T SR ST T 82 UHTG | SR BT HIRUT T AU

W%W%s%a@%mﬁﬁﬁﬁwuﬁaﬁqéﬁwﬁ?
fFaTd 3=auvT - f3fie safdaal, it SR o & 5= & s
fIBRY 3R eIl &1 39
I 3R T
ST RS9I ST
TSI 3R faxiiy Tevurss

arfore 3R faxiia Rign 7 A vers & »3 ywifaa fear @2
RIS & STu= T WRar? 3= S Wt a1 gIRl & ATy B aren fear @2
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o  TudA & T 3 U YT 3R WG BT ITUNT FA FX T8 37 MU HRIHH & UNRUTHRGT
WHR! yonferal & #19 | ufkad @ 7 @7
o fRRarwrHifa w32

o PHUPH JHTW §I1 DI IUHIT T 82
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10. Key Informant Guide for Programme Team - Middle level

1. AMH:
2. YUP Ha:
3. ABATGH PIAHH & JTY U 3R J3T1a:
o T IMUD! T @ fF Srparge iy URifie 8 ik w7

T WHR 7 Y Tl g TR TR VT HIS gday fbar 82
gfe g, dl Sl $9 s%al ¥ fvd TeR i 72

o Tl BT 999 H4 foar man
Y HRHH & ded Wpdl B 91 G4 H 5 FAIfaa &1 a1 ST USdl 82

o BANGT FRHH T Pt |1 YfAreTe iR Rrweiai 7 srearga & sramar v fa o=
giareTei @ fawar 87
3T T € b muds ury gt ufkaismrstt & @it sl & @1 w7 & fore gafa go an

o ABAA HIEHH [F FAURDT & AIY HTH AT 87
TS UUIYRS & 1Y S I Tfafafdrar smaifsra o o §2
T 3 BAHH B AN 3 | et ufaRry o1 g foban 37 afe &, o puan fawgd &3 |

o RS 3R fasity Rram &) ursusy § $4 vHied fbar T 7

o TRreror ufRreror srfememe &1 A fhat IR fFar war?
. TolST 3R IR $ 9 B T2
1 do@! § A1 YRR ot oiR gl & Fam &1 qedio &y foar mam
fRrarepT Y - Rieror qredt ar fRaor grh & w2

o IABATGH T & TS B ufshar a1 i 3R 39 T BT I£T FT U1
9 gRT HIF-t Tfafaferat I o) 77
3 fopamit IR firerd € SR 39 fore fvReT o @ ume
3 Jael B! RRAT 8 gRd &1 s
e o fore eral gR1 fooet fafaferat &1 smarer foan wam

o SEANIA SPI & TS Bt Uisear 1 A
- §9d & AEiH & U ®F fSTHER un
2 do! @) FRRRAT 9 g gri
T & o<l 9 UeM #RA & for fe nifafafern &1 e forar man &2
o HTAT-fAT 3UA T= B SBATTH dP1 A T A 3R TN FaM & e 9 it g

o ITM WS &1 IHIT A fomar T
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6-10 99 & B T= $ Ty F1 Afafafiar # 182
9 g &) 91 USRI & IR H RAfera w3 &1 07 Fm un

w1 fafafirat ® fafte ararfre-snfie ggyfir oix i & s= wftre 8 wumaflRmar $9 gifia
CaksIci K

PR F Brat-aaa A T gAfaal &1 Jra=n 1 ST 39 gl B ) g7 fomar wam
P el & S H i gar @2

PTUHH & dgd AP BIed I X &1 47
3N, TH3NR Ufshar 7 o

Praft-ag- ¥ Taiita & & au9d= ure gam?
PRIHH YHTT, Fwaui=a 3R FRRET
T 3ATUP! AT & fF 59 PRIH BT 98 UHTd UST & Sl 98 I18dT UT?
It 3R At & dg THTg fhg R e an
HTa-FaT 3R T TR 1 YH1G USh
1 faftra o - ofifes gyyfl & o SR a=l & & dis SfaR UHTd a1 Tan
HAHH & AT guTa T A2

R WEHR & 1Y UP $AT 82 3991 YR &1 g 3R 9 fha-l IR srdsal & i gia
&

I INPR & ATY BRIPH G649 Hd 87 T AIPR SFEA B UTSTHH A M P bl &2

Aoed ¥ FEAT & A I1eR Fdan & 91g Tauws @) FRavar $2 gfda gt
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1. TH:

11. Key Informant Guide for Field Teams

2. TUH Hax:

AT BTAHH & TIY USATH 3R JISTa:

PRIHH & ILIT T 8?2 FT 3ATUS] TaT ¢ fF Frihy F Ie=a wiifua gw?

FriwH § mus! |1 YR iR et ff? orr g w7 Aaeia 9 grRT mus) gsaifesn
TeTadl UeH &1 18 frar 3mud fere ufkreror smaifera fe wird 87 3% fpa-t IR sqafRua fear
ST 8 3R fp vl &1 par forar s &2

T 3ATY 39 URNEON & q1¢ STRIHH B AR H | MTHATAYTH HEGH R 82 afe T8l af Fi?
TRAISHT ¥ 2 fRAURP (stakeholders) I & 3R MU I 1Y 1 fafaferat @Yz

wmwwﬁ%maﬁwﬁm%aﬁﬁﬁw&ﬁwmé?
9 BT I 3R I TRE HrleTsd aad g H T arel Siad 07y
30 g9 & oy st & By H9 UeT Hd 82
Fewgdl & foQ Ards
UGIIBTRG! &1 19
Tfafafiat @ AR
d, e, Tl 3R sfNuTas! & faRlY &1 WA HRAT UST| farddt 3 T BT ITHT T
TSN
3T goH & o SR Ter & fo - Jad gRT SH-3 fafaftat ot ot €
R &8 gfera ot stk

wmwéﬁ%maﬁm%aﬁﬁﬁﬁwﬁwmév
4% BT I 3R G aRE HAfES db 991 T T arel Sid 0y
S B 3R 3 I bR aTell AR bl e & w3y wra # B $Y I B 82
g BT 3 BT W, fHu T A9-37
UeTiIeTiRat T gATa, T YHTe & forg forfeR safad
Tfafafiat @ R
5d, Riere!, IET 3R fHUTaD! & faRIY BT W1 &3 UST| fardit 3= ! T ATHAT BT

TSN
R F3 gFfEa ot e

URASHT & 91 & U1 H STU= [T UTT3H | Usgdix fawhaa fee?
g aorg ¥ oA g Fmy fAdTer fb I U g o4 @t &2

@ & SARBIRGT 3R RI&rPT & A TUST FTHT AT IET?
- I o fopaet IR ufRieror SfTa fepa e 82
39 8 YA Hd § [ I SHEl B TIUHS U R IR 87
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SFE ! UTSdshH & 1Y Thidd B H b Il T QT 31 USh

gl ¥ fapT wrfore ik TiRpfaw gAfaal &1 qra=T S3A1 usT?
- 3fTu! =i Yee I T HeTdar

ufyaerr wfafaferay @ PR & e emu «am o= 3rg-Ta @2
- TR frat IR B Sl 22
R & R 3y S I1 3¢ v A &/
3T Yseeh MU fHa-t IR Rard Arar g2

FIT SATIS! T 8 fF MU Uy 37Ut &iaT & IR Tt Fraf &) 1 #3 & e vt awg
qr?

Tt o I fafaftrr € fome forg s siftres wor < 82

Ut o1 Y wfafafinat § fRFb forg oma o0 wwg 3 77

3P AR HRIHH HTUHE A TN R AT ST -
- FdH

Rd
AT - foar

e

R TXPR & HIY ATURT TP ST 22 3761 HRTITR 71 @ 3R 9 ford-it IR srispHl A i
Fd 87
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12. Discussion Guide (KIl) for HCL team
TTRITH 7 ABAGT PRIHH DI AR HI & fA¢ Adqwiid &1 F=f g2

Aereid & faxiig QreRdr STded &1 voiied & 999 R 471 UHTd UST?

STIHH R & 79 § MY 4 fhe &2

U= uRad= 3R srafaad s & sriww Risia § 9 areE fan
TT YU ¢ SaaUde A $d ANTeH f3am (ureagzad, IvreR, W-ue-dw)
YTt Y Uiside § Fl gerar A

PTdHH & Praf-agd § vEivd frg yeR i ur

TIHITe gRals A b S U

TIRATd 3R Aewid STHH STAaa- Sl & 919 9999 a1 U1

Tefid STdHH $ SRaud Bt IR $4 $R 8T 41

PRIPHH & Fr-ag- § TIHTd GYer 5 yeR e un

T AASId BT PTUHH BTG TIHTd I A&m | Ad @aT UT?
T Adeid & Sraftagq § adivd 3 gway fean

feaifdr o @ un
T THIUT STdwH & forg Ruid dGuR v 3t 42
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