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Foreword

S A

Inclusive Education (IE) is founded on the belief that every child can learn and reach their full
potential if given equal opportunities to participate in school, supported with resources tailored
to their individual needs, and taught in a manner that suits their condition. Inclusive education
is the most effective approach to ensure all children have a fair chance to attend school, learn,
and develop the skills they need to succeed in life.

IE promotes the integration of children with and without disabilities under one educational
framework. It is about ensuring that all students have access to quality education by effectively
addressing their diverse needs in ways that are responsive, accepting, respectful, and
supportive.

In India, the inclusion of children with visual impairment (CVI) in education is supported by
the Rights of Persons with Disabilities Act (RPWD Act) and various government programs,
which aim to create accessible learning environments and ensure equal opportunities through
mainstream education.

The Ministry of Education (MoE), Government of India, has launched the Integrated Scheme
on School Education under Samagra Shiksha, which consolidates earlier initiatives such as
IED-SSA and IEDSS-RMSA. This program aims to support the education of all children,
including children with special needs (CwSN), from pre-nursery through Class XII.

Inclusive education is key to the success of students with special needs, not only in school but
in life beyond. To achieve this, a comprehensive array of services and resources is essential,
including:

e Adequate support services for students
o Utilization of technology and ICT tools
e Well-structured individualized education programs

e Ongoing professional development for all teachers, including both general and special
educators

o Skill development in areas such as peer tutoring and adaptive curriculum design.

I am pleased to learn that Sightsavers India implemented the 'Project Sambalam — Inclusive
Education for CVI' in three states—Bihar, Rajasthan, and West Bengal—with support from the
HCL Foundation and in collaboration with the respective state governments. Through this
project, Sightsavers India ensured the availability of assistive devices, accessible educational
materials, and IT infrastructure for CVIs. The initiative also enhanced the learning outcomes
of CVIs by providing hands-on training and strengthening the capacity of both resource and
general teachers working under the Samagra Shiksha program.
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ITHMR University conducted an end-term impact assessment of the "Sambalam Project," an
inclusive education initiative for children with visual impairments under the Government's
inclusive education program, across Rajasthan, Bihar, and West Bengal. This report will present
both the provider and beneficiary perspectives on the project implemented by Sightsavers India
in these states.

I would like to express my gratitude to the HCL Foundation for their support in enabling this
assessment. The findings from this study will be valuable in refining and strengthening the
interventions to create a more meaningful impact.

Best Wishes,

Dr. P. R. Sodani, PhD, MPH (UNC-CH), USA
President, IHMR University, Jaipur, India
Dated: 19.03.2025
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Executive Summary

This report has been prepared on the basis of a research project titled, ‘End Term Impact
Evaluation of Project Sambalam-Inclusive Education for Children with Visual Impairment in
Rajasthan, Bihar and West Bengal’ awarded to IIHMR University, Jaipur by HCL Tech. The
report is based on the primary data collected from the field survey conducted by ITHMR
University as per the ethical clearance guidelines of IRB of IHMRU authorized and approved
agency under the UGC Act.

This impact assessment will provide valuable insights into the progress and challenges of
inclusive education for children with visual impairment (CVI). The findings will help
policymakers, educational institutions, and NGOs refine strategies to strengthen inclusive
education frameworks and replicate successful models in other regions. Additionally, it will
inform future funding and programmatic decisions for Sightsavers India and HCLTech to
ensure long-term sustainability and effectiveness. This report will serve as a critical document
for understanding the transformative role of the "Sambalam" initiative in shaping inclusive
education for CVI in India.

The objectives of the study were as follows:

a. To assess the quality of achieved outputs, outcomes, and results of the project
throughout the period of the implementation.

b. To determine the effectiveness of ICT intervention towards improving the learning
level of CVI in the study area

c. To assess the impact of the capacity building intervention in improving the
knowledge, attitude, and practices amongst the teachers at government schools on
inclusive education vis-a-vis efficacy of training

d. To identify key good practices and key lessons learnt, including how these have
been used throughout the project to improve its delivery and make
recommendations for future improvements of similar projects based on the
evaluation findings.

The primary beneficiaries are the children with visual impairments who are enrolled in
inclusive education in mainstream schools in the selected districts of Rajasthan, Bihar, and
West Bengal.

The other beneficiaries include School leaders, parents, community, teachers and Government.
The teachers create an environment for inclusive education, leaders are responsible for
implication of the inclusive education framework at the ground level.

ITHMR University evaluated the impact of the Sambalam Project in references of following
five criteria defined below:

a. Effectiveness: The extent to which the intervention achieved or is expected to
achieve its objectives and its results, including any differential results across
stakeholders.

b. Impact: The extent to which the intervention has generated or is expected to
generate significant positive or negative, intended or unintended, higher-level
effects.
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c. Inclusiveness: To what extent do beneficiaries from all backgrounds get covered by
the program?

d. Convergence: To what extent does the program have the potential to link
beneficiaries to government program /schemes, etc.?

e. Sustainability: The extent to which the net benefits of the intervention continue or
are likely to continue.

In this study, IHMR University, Jaipur, collected information on learning levels of CVIs from
260 blind and low-vision students and collected information on knowledge, attitude, and
practice (KAP) of 85 teachers (15 to 19 teachers from each district) across the study area. The
respondents comprised key stakeholders who hold key role and position in the educational
system and are also accountable for executing educational services at the district level. In-depth
interviews were conducted with relevant stakeholders, viz. teachers, school authorities, state
and district nodal persons from the inclusive education departments. The key components
captured through the interview i.e., perception on inclusive education, knowledge about
policies and laws related to inclusive education, programmatic activities conducted under
Sambalam project, role of ICT towards improving the learning level of CVI, gaps and
challenges in the functioning of the inclusive education system.

Findings

1. Impact of Project Intervention, Achieved Qutputs, Outcomes, and Learning Level of
CVIl

a. Demographic Composition of CVI:
o Balanced gender distribution with minor regional variations.
e Majority aged 15-20, especially in West Bengal.
o Caste composition varied, with OBCs being the largest group.

e Economic vulnerability of CVI households — many are dependent on wage labour or
subsistence farming. Government welfare schemes played a crucial role in economic
support.

b. Education Level of CVI:
e 63.8% studied up to secondary level.
e 18.8% reached senior secondary.
e 15.3% pursued undergraduate or higher education.
e 2% studied only at the primary level.
c. School Attendance of CVI:
o 85% attended school regularly.

e Highest attendance in West Bengal (98%), followed by Rajasthan (87%) and Bihar
(76%).

e 52% attended school for more than 20 days per month.
d. School Location and Accessibility for CVI:
e 50% had schools in their village or city ward.

e 50% attended schools in nearby areas.
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e 28% lived in residential schools, the highest in Bihar (53%).

Mode of Learning of CVI:
e Nearly 50% had partial blindness; 91% had visual impairment from birth.
o Half used Braille; others used bold print or normal text.
e ICT tools like Google, YouTube, and mobile devices were common learning aids.
e Many depended on Block Resource Centres (BRC), limiting home use.
Government Benefits for CVI:

e 98% received government assistance for inclusive education.

e 86% received financial support.

e 48% got device facilities, 46% Braille books, and 39% study materials.
. Impact of ICT Tools on CVI:

e 85% found ICT tools helpful, improving reading and writing skills. 12% did not benefit
much, mainly due to irregular school attendance.

. Learning Outcomes:
e 64% attended online classes during COVID-19.
e 91% developed reading skills, improving in both local and English languages.
e 48% could speak English sentences.
e 54% learned to use a Taylor Frame for mathematical calculations.

. Impact of the Capacity Building Intervention in Improving the Knowledge, Attitude,
and Practices amongst the Teachers at Government Schools on Inclusive Education
vis-a-vis Efficacy of Training

Teachers’ Profile:

. 85 teachers surveyed (56% male, 44% female).

. Majority (65%) aged 30-50.

. 78% taught in Hindi.

. 56% had 10-20 years of experience.

Experience with CVI & Inclusive Education:

. 67% had taught CVI students, mostly for 1-5 years.

. 61% believed CVI could study in regular schools; 22% preferred special schools.
. 93% faced challenges teaching CVI students.

. 78% agreed on the necessity of special educators.

Government Support:

. Mixed opinions: 45% found supports were adequate, 43% found it was inadeqaute.
. Types of government support included financial aid, training, and assistive devices.
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. Integration of CVI in general schools: Only 28% felt CVI students were fully
included in regular schools.

Right to Education, Teaching Methods & Gender Disparity:

. 81% aware of provisions of inclusive education for CVI under the Right to
Education Act.
. Awareness of specialized teaching methods varied.

. 49% believed girls with CVI attended school less frequently than boys.
Use of ICT for CVI:
. 42% were fully aware, and 42% were partially aware of ICT tools for CVIL.

. ICT seen as beneficial for confidence building, note-taking, and exams among CVI.

. 40% teachers faced difficulties due to inadequate training and familiarity of
resources.

Impact of ICT:

. 62% rated the impact of ICT as moderate and below.

. Mean impact score of ICT on CVI as per the teachers were 39.8 out of max score
of 68 which could be treated as close to "high" rating.

. Discontinuation of Sightsavers’ support in Rajasthan and Bihar (2023) affected ICT
exposure to teachers and thereby influenced their perspectives.

Teacher Attitude & Inclusive Curriculum:

. Positive attitude towards teaching CVI students.
. No major struggle with curriculum or parental awareness.
. Challenges included high student-teacher ratios, lack of individual attention, and

limited community support.
. Addressing these challenges could improve inclusive education.

. Perspective of Government Officials, Heads of Schools, Sightsavers Functionaries,
Good Practices and Key Lessons learned during the Project

Sightsavers India, in partnership with the HCL Foundation, implemented Project Sambalam
(2018-2023) to promote inclusive education for Children with Visual Impairment (CVI)
across Bihar, Rajasthan, and West Bengal. The project aimed to enhance learning outcomes
and foster an enabling environment for disability-inclusive policies. Key interventions
included:

ICT for Learning Enhancement: Digital technologies, laptops, smartphones, and
specialized training helped CVI students improve their academic skills.

Teacher Capacity Building: Over 500 teachers received training in inclusive pedagogy
and ICT to better support CVI and other children with disabilities.

Strengthening Block Level Resource Centres (BRCs): These centres were modernized
with assistive tools such as Braille displays, DAISY players, and screen-reading
software. Community awareness was also increased to improve access.
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d.  Tele-Education Model: Implemented during the COVID-19 pandemic, this initiative
ensured continuity in learning via mobile-based education. The model was later adopted
by the State Department of Education.

e. Key Program Components: The initiative focused on student identification and
assessment, parental engagement, advocacy, monitoring, and partnerships with
government and community stakeholders.

f. Project Sambalam has significantly advanced inclusive education by adopting a holistic,
child-focused, and system-strengthening approach. The program's success stems from
direct student support and reinforcing the broader educational framework through
stakeholder sensitization, teacher training, and community engagement. The integration
of Information and Communication Technology (ICT) has been instrumental in
improving learning outcomes and enhancing the quality of life for Children with Visual
Impairment (CVI).

g.  Teacher training in Inclusive Pedagogy and ICT has improved educators' knowledge,
attitudes, and teaching practices, fostering a more supportive learning environment.

h.  Stakeholder engagement—including master trainers, schoolteachers, and community
members—has enhanced awareness and inclusion efforts.

1. ICT tools have boosted student engagement, confidence, and independence, leading to
increased school attendance and participation.

J- Parental involvement and community sensitization have played a crucial role in creating
a more inclusive society.

k.  Some of the best practices of the projects are as follows:

» Engaging CVI and teachers through online classes during COVID 19 in Howrah
district in West Bengal.

» Success story of Dasy Player in Jhalawar, Rajasthan.

> Sugama Library in Rajasthan, Bihar and West Bengal with extended access
rights to all CVI across all districts of West Bengal.

> Plus Curriculum with daily living skill sets.
> Special programme for adolescent CVI girls.
4. Conclusion

The Sambalam program has been a game-changer in inclusive education, empowering visually
impaired children with confidence, skills, and independence. By strengthening teachers'
capabilities, integrating assistive technology, and fostering positive attitudes toward inclusion,
the initiative has transformed the academic and social lives of CVI students. The program
demonstrates that with the right support, visually impaired children can thrive in mainstream
education and society.

Project Sambalam successfully improved educational access and learning outcomes for CVI
students by integrating ICT, training teachers, and strengthening support infrastructure. Despite
challenges such as initial government delays and pandemic disruptions, the project fostered an
inclusive education system. Increased teacher preparedness, technological advancements, and
policy advocacy played key roles in ensuring sustainable impact. The initiative demonstrated
that with appropriate support and resources, CVI students can thrive in mainstream education.
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The survey highlights both the progress and challenges in implementing inclusive education
for Children with Visual Impairment (CVI). While teachers demonstrate willingness and
awareness about CVI education, gaps remain in training, resources, and government support.

Recommendations
For BRC:

1.  Institutionalizing BRCs for Inclusive Education: The role of Block Resource Centres
(BRCs) in advancing inclusive education for children with visual impairments (CVI) is
critical. It is therefore recommended that state governments formally integrate BRCs
within the educational framework and ensure dedicated budgetary provisions for their
effective functioning at the block level.

2.  Strategic Location and Infrastructure of BRCs: To maximize accessibility for CVI
students across rural areas, BRCs should be located within centrally positioned schools
in each block. These centres should be equipped with inclusive infrastructure, including
gender-sensitive washrooms, first aid facilities, and comfortable waiting areas for
accompanying parents or guardians, ensuring a safe and welcoming environment for all.

3.  Qualified and Dedicated Staff at BRCs: BRCs should be staffed with qualified
instructors specializing in academics, vocational training for livelihood development, and
health and safety training, including reproductive and child health (RCH) and self-
defence. To ensure continuity and quality, these instructors should be appointed as regular
employees under government service norms.

4.  Provision and Training in ICT Tools: To enhance digital literacy and independent
learning, all CVI students should be provided with personal ICT tools through the BRCs.
Each centre should also be equipped with appropriate facilities and trained personnel to
deliver hands-on training in the effective use of these tools.

5.  Access to Digital Library Resources: It is recommended that digital library services be
made accessible to CVI students on a 24/7 basis, enabling them to pursue learning at their
own pace and convenience. Ensuring such continuous access can greatly contribute to

For Teachers and Special Educators

1.  Mandatory Training for Inclusive Education: To ensure effective inclusive education
for children with visual impairments (CVI), it is recommended that training in inclusive
pedagogy and the use of assistive ICT tools be made an integral part of teacher and
special educator professional development. Linking such training to performance
appraisals may help reinforce its importance and encourage greater engagement.
Familiarity with ICT tools will enable teachers to better support CVI students in their
day-to-day learning.

2.  Addressing Teacher-Student Ratio: The current teacher-student ratio at the middle and
secondary school levels poses challenges in providing individualized attention to all
students, including those with visual impairments. This concern may be constructively
addressed through continued dialogue and advocacy with relevant government bodies,
aiming to enhance staffing and resource allocation in schools.

3.  Incentives for Teachers Supporting CVI: Introducing targeted incentives for teachers
who are actively engaged in educating CVI students could serve as a valuable motivation
tool. Such recognition may not only boost morale but also encourage sustained
commitment to inclusive education practices.
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4. Ensuring Accountability in Inclusive Education: To improve the overall quality of
inclusive education, it is suggested that teachers be entrusted with clear responsibilities
in delivering equitable and effective instruction to all learners, including those with
special needs. Strengthening accountability mechanisms in this regard could help bridge
existing gaps in implementation.

For CVI

1. Provision of ICT Tools for Learning: To support equitable learning opportunities, it is
recommended that all children with visual impairments (CVI) be provided with personal
ICT tools to aid their education. Collaboration with IT companies could be explored to
develop cost-effective, CVI-friendly models of laptops or mobile devices tailored to their
specific needs.

2. Financial and Social Support for Economically Disadvantaged CVI: Recognizing
that a majority of CVI students come from economically underprivileged backgrounds,
it is suggested that the government extend comprehensive financial and social support to
all CVI learners, irrespective of their caste, creed, or community background.

3. Inclusive Infrastructure in Schools: To create a more inclusive and accessible school
environment, it is recommended that all educational institutions ensure the availability
of gender-sensitive washrooms and essential first aid facilities specifically designed to
accommodate the needs of CVI students.

4.  Health and Safety Training for Female CVI Students: In line with promoting health
and personal safety, it is advisable that all female CVI students receive appropriate
training in reproductive and child health (RCH) and self-defence as part of their school
curriculum.

5. Integration of Vocational Training with Inclusive Education: To enhance future
livelthood opportunities, it is recommended that vocational education and skill
development programs be integrated alongside formal education for CVI students,
enabling them to become self-reliant and economically empowered.

6.  Scholarships for Higher Education: To encourage academic excellence and continued
learning, a special scholarship scheme for higher education may be introduced for
meritorious CVI students. Eligibility could be determined based on academic
performance, aligned with existing government norms and guidelines.
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CHAPTER 1
Introduction

1.1 Introduction

This report has been prepared on the basis of a research project titled, ‘End Term Impact
Evaluation of Project Sambalam-Inclusive Education for Children with Visual Impairment in
Rajasthan, Bihar and West Bengal’ awarded to IIHMR University, Jaipur by HCL Tech. The
report is based on the primary data collected from the field survey conducted by ITHMR
University as per the ethical clearance guidelines of IRB of IHMRU authorised and approved
agency under UGC Act.

1.2 Background of the Study

Education is a fundamental right and a key driver of social and economic development.
Samagra Shiksha Scheme which was started in 2018 brought about a paradigm shift by
bringing a holistic approach to education without any segmentation. It is an integrated scheme
to ensure inclusive and equitable holistic education.

National education policy 2020 (NEP 2020) further strengthened the transformation of
education by envisioning and emphasizing on the holistic approach to education. It envisages
the system by making it more learner centred, pliable and experiential. The Samagra Shiksha
Scheme was aligned with NEP 2020 to ensure that the objectives of NEP 2020 are achieved.
These are also being designed to align them to Sustainable Development Goals (SDG) for
education. SDG for education (SDG-04) emphasizes on free, equitable and quality primary as
well as secondary education irrespective of disparities. Equal access regardless of gender as
well as for the vulnerable which include indigenous people, persons with disabilities.

National Education Policy 2020
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Fig. 1.1: Structural pillars of NEP
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NEP 2020 is emphasizing on universal access of education without any segmentation. It
focuses on an integrated and inclusive education system at all levels. Fig 1.1 shows the various
pillars of NEP 2020. These are:

a. Access

b. Equity

c. Quality

d. Affordability
e. Accountability

Education is an essential instrument for developing an equitable and just society that is value
driven. However, children with visual impairment often face significant barriers in accessing
quality education. Inclusive education aims to bridge these gaps by integrating children with
disabilities into mainstream schools, ensuring equal learning opportunities.

1.3 Inclusive Education: Learning for All

Inclusive education involves adaption in teaching methods, content, approaches, structures, as
well as strategies to reduce challenges in a participatory learning experience for all students. It
fosters a shift in culture, policy, and practice across both formal and informal educational
settings, embracing diverse student needs. This approach is rooted in a commitment to
removing obstacles that hinder access to quality education, creating an environment that aligns
with students' individual requirements and preferences'. It allows all children to learn within
the same educational system, irrespective of their vulnerability. Children with special
educational needs are also welcomed to be a part of regular schools so that in the future, they
can align their lives with others in the society (2002). The significance of providing education
for students with varying disabilities cannot be overstated. There are ways to assist students
with disabilities in a typical classroom setting.

India is aligned with the international framework to transform the conventional schools to
include children with disability. Sarve Shiksha Abhiyan was further strengthened by the RTE
Act, 2009, which focuses on free and compulsory elementary education to all children without
any discrimination based on caste, gender, disability, etc. Similarly, to emphasize inclusion in
secondary education, another scheme was introduced, i.e., Inclusive Education for Disabled at
Secondary Stage (IEDSS).

The National Education Policy (NEP), 2020 advocates full equity and inclusion as the
cornerstone of education to ensure that all students are able to thrive in the education system.
It also underscores, within its framework, the education of children with special needs in order
to ensure equitable quality schooling.

As stated in the National Education Policy (NEP), 2020 [Para 5.9] “Children with disabilities
receive a safe, inclusive, and effective learning environment and are comfortable and inspired
to teach and learn in their schools.”

The Samagra Shiksha scheme is also aligned with the recommendations of NEP 2020 to ensure
that all children have access to quality education in an equitable and inclusive classroom
environment. It aims to look at education of all children including CwD in a continuum from
foundational to secondary stage.

!'Source: United Nations, Convention on the Rights of Persons with Disabilities, 2016.
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According to the Rights of Persons with Disabilities (RPwD) Act 2016, inclusive education for
Children with special needs (CwSN)will support these children in government-run,
government-aided, and local body schools. One of the physical disabilities covered under the
act is Visual impairment which includes two categories: a. Blind and b. low vision

The student-oriented component for inclusive education for CwSN includes financial support,
learning support, therapeutic services, device support and funding support. And this kind of
support is also provided to students with visual impairment. The project “Sambalam-Inclusive
Education for children with visual impairment” is based on such initiatives for the visually
impaired.

1.4 Overview of the Project

HCL Foundation’s flagship programme for rural development, HCL Grant, aims to recognize
visionary organizations working towards development and nation building in rural India. For
this HCL Tech Grant identified the and work with Royal Commonwealth Society for the Blind
(Sightsavers India) in efforts towards creating a conducive and inclusive environment in
educational institutions. The partnership aims to make schools accessible and a quality
experience for Children with Visual Impairment (CVIs). This is a transformational step towards
building inclusive rural communities and mainstreaming the students with visual impairment.
Resonating the core values at HCL Foundation, this project places technology and use of ICT
at the centre to bridge the gap amongst students. Digital empowerment will not only ensure a
brighter future for CVIs but also enable them to be independent and lead a life of dignity. Royal
Commonwealth Society for the Blind (Sightsavers India) has been working together with the
HCL Foundation since 2018 for the implementation of ‘Project Sambalam — Inclusive
education for children with visual impairment’ in three states of India, i.e., Bihar, Rajasthan,
and West Bengal. The HCL Foundation has supported this project, which provides for the
availability of assistive devices and accessible educational materials, the provision of
compensatory skills training, infrastructure accessibility, and the development of education
management and leadership, among other initiatives.

This report for the Project Sambalam end-term impact evaluation plan marks the initiation of
a comprehensive evaluation study conducted by IIHMR University, Jaipur, as an independent
third party for the HCL Foundation. The evaluation study, led by IHMR University, employs
a mixed-methods approach to assess program outcomes.

The impact assessment will establish key benchmarks on the knowledge, attitudes, and
practices (KAP) of teachers in the school focusing on inclusive education. The study also
includes qualitative components, such as key informant interviews with teachers, school
authorities, state, and district nodal persons from the inclusive education department, which
will ensure a holistic evaluation.

1.5 Purpose and Scope of Study

Sightsavers India implemented the ‘Project Sambalam — Inclusive education for children with
visual impairment’ in three states of India, i.e., Bihar, Rajasthan, and West Bengal, since 2018,
together with the HCL Foundation supported by an HCLTech Grant. After five years of the
project implementation, an impact assessment study has been conducted to understand the
impact of the project objectives and outputs as detailed in the key focus areas under the project
were to;

a.  providing capacity-building training to teachers for developing a conducive
environment for CVI to undergo quality in-class learning,

10
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b.  enhancing the learning levels of CVI to grade-specific learning levels through the
usage of technology and ICT (information and communication technology) as a
critical medium to bridging the learning gap between the sighted and blind children
in the schools,

key successes and challenges in the implementation of the project and

d.  strengthening ‘Block Level Resource Centres’ (BRCs) established by State
Education Department, Government of India.

1.6 Significance of the study

This impact assessment will provide valuable insights into the progress and challenges of
inclusive education for children with visual impairment (CVI). The findings will help
policymakers, educational institutions, and NGOs refine strategies to strengthen inclusive
education frameworks and replicate successful models in other regions. Additionally, it will
inform future funding and programmatic decisions for Sightsavers India and HCLTech,
ensuring long-term sustainability and effectiveness. This report will serve as a critical
document for understanding the transformative role of the "Sambalam" initiative in shaping
inclusive education for children with visual impairment in India.

11



L11H MRS

CHAPTER 2
Framework of the Study

2.1 Study Objectives

The objectives of the study were to assess the outcomes and impact created on the beneficiaries
and stakeholders covered under the program. The end-line survey/assessment was undertaken
with the following objectives.

e. To assess the quality of achieved outputs, outcomes, and results of the project
throughout the period of the implementation.

f.  To determine the effectiveness of ICT intervention towards improving the learning
level of CVI in the study area

g. To assess the impact of the capacity building intervention in improving the
knowledge, attitude, and practices amongst the teachers at government schools on
inclusive education vis-a-vis efficacy of training

h. To identify key good practices and key lessons learnt, including how these have
been wused throughout the project to improve its delivery and make
recommendations for future improvements of similar projects based on the
evaluation findings.

The expected benefits from the study

a. The study has captured the perceptions of benefits of beneficiaries, stakeholders,
their learning level and behavioural change

b. The study has recorded responses from the respective Sightsavers India
implementing the supported projects.

c. The study has assessed the level of reach and absorption of the essence of the
community-based projects and demonstrated the convergences at the beneficiary
levels.

d. The study has documented the performance of the Sightsavers India in their
interventions.

2.2 Study Framework
2.2.1 Programme beneficiaries

The primary beneficiaries are the children with visual impairments who are enrolled in
inclusive education in mainstream schools in the selected districts of Rajasthan, Bihar, and
West Bengal.

The other beneficiaries include School leaders, parents, community, teachers, and Government.
The teachers create an environment for inclusive education; leaders are responsible for the
implementation of the inclusive education framework at the ground level.

2.2.2 Intervention target group
Learning assessment of visually impaired students
b. KAP assessment of teachers

c. And In-depth interview with other stakeholders i.e., Govt. officers, State program
lead, school principals, and officials of the Sightsavers team

12
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2.2.3 Assessment framework of the study

The impact evaluation study was designed in line with the assessment framework criteria for a
comprehensive study. The objective and indicators under the assessment framework were
derived from two core thematic areas, namely — ‘Learning Assessment of CVI’ and
‘Knowledge Attitude and Practices Assessment of Teachers.’

1 Thematic area: Learning Assessment of Children with Visual Impairment (CVI)

Specific objectives: Assessed systematically whether the concerned students have acquired
skills in terms of:

a. Socio-Demographic and Economic profile of CVI
b. Receipt of educational and other services from government
c. Receipt of braille and low vision material training

d. Availability of ICT Equipment (Laptops and smart phones, etc.), braille, and low
vision material

e. Reading and comprehensive capacities of CVI (local language and English) like
alphabet read, word read, paragraph read, and story read, and

f. Arithmetic skills of the CVI like identification of number from 1 to 9, 10-99,
subtraction and division

2 Thematic area: Assessment of the Knowledge Attitude Practices of teachers
Specific objectives: Assessed systematically, effectiveness of teachers’ training in terms of:

a. Knowledge, beliefs, and behavioural patterns (Prospective) that may obstruct delivery
of quality education to the children with visual impairment and children with other
disabilities.

b. Existing barriers prevailing in education system to help improving the systemic
challenges; and

c. Knowledge base of the teachers to make important decisions and support system in
the school system for delivery of quality education to the children with special needs
(CwSN).

2.3 Evaluation Criteria

ITHMR University evaluated the impact of the Sambalam Project in references of following
five criteria defined below:

f. Effectiveness: The extent to which the intervention achieved or is expected to
achieve its objectives and its results, including any differential results across
stakeholders.

g. Impact: The extent to which the intervention has generated or is expected to
generate significant positive or negative, intended or unintended, higher-level
effects.

h. Inclusiveness: To what extent do beneficiaries from all backgrounds get covered by
the program?

i. Convergence: To what extent does the program have the potential to link
beneficiaries to government program /schemes, etc.?

13
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j. Sustainability: The extent to which the net benefits of the intervention continue or
are likely to continue.

Table 2.1: Evaluation criteria, indicative questions and key performance indicators

Evaluation Indicative questions Key performance indicator

criteria

| 075 (2905 1O To what extent has the programme The programme has a significant
been able to create an impact on CVIs  impact on the learning level of
for inclusive education? CVIs for their education.

The extent to which the intervention Effectiveness of ICT Intervention in
has generated or is expected to Improving the Learning Level of
generate significant positive or CVI in the Study Area.

negative, intended or unintended,

higher-level effects.

| BUEYS (S Have the CVIs been able to prepare e Programme included
himself/herself educationally and beneficiaries from all
mentally for inclusive education and be backgrounds, without any
able to adjust with the common discrimination,

) } } .
children in the mainstream school? e Knowledge Attitude and

Practices and behavioural
patterns (Prospective) of
teachers that delivered the
quality education to the children
with visual impairment

(O V2 9l0 Y To what extent do beneficiaries (CVIs) Program involves collaboration
and stakeholders from all backgrounds with government or other non-
get covered by the program? government organisations operating

To what extent do institutions take 1n program area

initiatives to link beneficiaries (CVIs)
to government programs and schemes?

UKL ELITVE To what extent does the program have  Enhancement of teachers/institution

the potential to create a sustainable skills to govern and manage

impact after Sightsavers India's support inclusive education at the school

is withdrawn? level for CVls, and linkages with
the government for inclusive
education for CVIs
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CHAPTER 3
Research Methodology

3.1. Research Methods

The impact study adopted a four-phase structured methodology for evaluation, as illustrated in
Fig. 3.1.

3.1.1 Phase 1: Program inception and desk review

At the outset of the study, IHMR University gathered information about the program and
reviewed the relevant documents. Documents reviewed included the MoU signed with
HCLTech Foundation for the projects, progress reports, baseline and end-line assessment
reports, etc., based on the availability of the documents.

*Desk review of documents and ﬁ *Sampling and Sampling
report related to the program. procedure, Sample size
*Determining scope of the - estimation.
study. y
/ Phase-1 Phase-2
Program Research
Inception Design
and Desk

review ﬁ
L/

Phase-3 Phase-4
Data ~  Analysis
Collection and /
*Data Collection, RGPOI’th Analysis of collecyed
*Data Collection Method, _~ data, Field implemetation,
Research, Method, Development ~ and development of report
of the tools, Piloting and traning B )

Fig. 3.1: Phase wise research plan
3.1.2. Phase 2: Research design

To achieve the desired long-term changes, one needs to establish clear linkages between the
project’s activities and the desired impact. An Impact is a representation of the project and
identifies the various aspects of project implementation i.e. tools, material, resources used by
the implementing agency and other stakeholders, technical assistance, long term changes
created for the beneficiaries and stakeholders related to the activities in the scope, achieve
primary, and secondary short-term, medium-term and long-term effects, directly or indirectly,
intended, or unintended.
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3.2 Sampling

3.2.1 Sample size estimation

M = populaticmn size == = P{P-1)
£ = ET-SCore . E=
_ ~ _ Sample size =
E = margin of error _I - ( = F'l:: F:l_"} )
P = gstandard of deviaticom E=rd

P is the probability of occurrence for females in a population is 50%. P for CVIs among CVIs
will be near 100%; however, we have assumed p=0.8

Table 3.1: Sample size calculation

Total Number of Students in Intervened Schools 2188800
Total CVI s in Intervened Schools 3063
CVIs as % total students 0.14%

Calculated Sample size of CVIs with p=0.8, 5% error, and 95% Confidence 228
Level

Actual Sample Size for the Survey 250

The blocks having enrolled children with visually
impairment (CVI) more than 50 numbers in
different government schools were selected for
CLUSTER selection by random sampling.

Block in the district was selected
by Cluster sampling (probability
sampling)

All CVIs in the block studying
in the schools were interviewed
including cases of refusal.

15 Teachers who have received training
for CVIs were selected for the study in
the same block.

Schools were selected randomly in the block
sampled through cluster sampling and trained
teachers of those schools was sampled for the

Figure 3.2: Key considerations in shortlisting survey locations
3.2.2 Sampling procedure

The Impact evolution study was undertaken in five HCL-supported districts in the three states
of India during the period of 2nd January 2025 to 26 January 2025. All the districts of under
HCL-Tech Grant projects were covered under the study as per ToR. There is no sample
selection with respect to district selection. (see Figure 3.1). Cluster sampling methods was
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adopted for the study. Sampling was done in 48 blocks of five backward districts in consultation
with HCL and Sightsavers India (see Table 3.1 for details of sampling).

Table 3.2: Details of States and Districts selected for study

Rajasthan
District Howrah  Jehanabad Bhagalpur = Udaipur  Jhalawar
Block Covered 4 9 13 15 7 48
Learning
Assessment 54 50 54 51 51 260
(Children)
KAP Assessment
(Teachers) 15 17 17 17 19 85
School Principals 2 2 2 2 2 10
Sightsavers India ) i ) ) 1 7
Team
Government
Official ! ! ! : ! S

3.2.3 Phase 3: Data collection

Once the framework for undertaking the study was finalized, data from program documents
available with the HCLTech project team was collected. The desk review included a review of
documents, such as the project proposal and progress report, that were submitted. Data
collection was done through a physical mode. The study team collected primary data from the
field in all three selected states, visiting the identified districts and blocks from January 2, 2025,
to February 26, 2025, to contact beneficiaries and stakeholders. The data collection was
facilitated by the District’s team of Sightsavers India.

3.3 Data Collection Methods: Mixed Methods Approach

The impact evaluation assessment was done based on a convergent mixed method research
design that involves collection of quantitative and qualitative data simultaneously and analysed
separately for findings and insights. A quantitative study was executed with children with visual
impairments (CVIs) and teachers, and a qualitative study was executed with different
stakeholders — including Government officials, the state program lead and team members of
Sightsavers India, and School Principals. The impact evaluation study was focused on the
understanding inclusive education activities, the impact of ICT on improving the learning level
of CVI, gaps and challenges in the functioning of the inclusive education systems and
operations, and the perspective of the teachers, school authorities, state, and district nodal
person from the inclusive education department.

17
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Table 3.3: Research methods for study

Quantitative Method Qualitative Method

* Survey Schedule for Children = In-depth analysis for barriers and challenges of
* Survey Schedule for Teachers education
* Survey Schedule for Principals * In-depth interview for Sight savers personnel
* In-depth interview for Government officials for
school education.
= Some case studies and best practices will also
be collected from the study area.

In this study, IHMR University, Jaipur, collected information on the learning levels of CVIs
from 260 blind and low-vision students and collected information on the knowledge, attitude,
and practice (KAP) of 85 teachers (15 to 19 teachers from each district) across the study area.
The respondents comprised key stakeholders who hold key roles and positions in the
educational system and are also accountable for executing educational services at the district
level. In-depth interviews were conducted with relevant stakeholders, viz., teachers, school
authorities, and state and district nodal persons from the inclusive education departments. The
key components captured through the interview i.e., perception on inclusive education,
knowledge about policies and laws related to inclusive education, programmatic activities
conducted under Sambalam project, role of ICT towards improving the learning level of CVI,
gaps and challenges in the functioning of the inclusive education system. (refer to figure 3.2
for details of stakeholders).

1. Respondents Consulted

/

N D

2

85
School
Teachers

N

)
260
CVis

Blocks

Level

School
Principals

_

-

Government
officials

Block &
District
Level

r-17 ¥
a4

SightsaversiIndia team
members

5

/

3

State Program
Leads

Fig. 3.3: Coverage of stakeholders
2. Data collection tools

To accomplish the study objectives, IHMR University, in consultation with HCL and
Sightsavers India officials, developed 5 different tools.

3. Quantitative Tool

In this impact evaluation, we used two sets of structured questionnaires for data collection. One
set has been utilized to capture the change in Knowledge, Attitude and Practices of teachers and
another set has been utilized to evaluate the learning assessment of the Children with Visual
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Impairment. Both the assessment tools have been described below:
4.. Knowledge, Attitude and Practice (KAP) assessment tool

The tool aimed to have an analytical perspective on the impact of Sightsavers capacity building
intervention in improving the level of knowledge (i.e., what is known), attitude (i.e., what is
thought), and practices (i.e., what is done) (KAP) of the participating teachers. The
questionnaire is divided into 5 sections that have been described below:

Section 1: General Information

Section 2: Knowledge about Inclusive Education (IE)

Section 3: Perspective towards Inclusive Education

Section 4: Attitude towards Inclusive Education

Section 5: Receipt of training on Inclusive Education
4. Learning Assessment Tool for CVIs

The learning outcome assessment tool was developed by Sightsavers India. This tool aimed to
assess the knowledge and skills of the CVI around native and English languages and arithmetic
skills. In the impact evaluation study utilized the baseline tool for collecting information from
the CVI. The questionnaire is divided into 5 sections that have been described below:

Section 1: Primary Information

Section 2: Beneficiary information

Section 3: Household Economic Status

Section 4: General information about the child

Section 5: Language and Arithmetic assessment of children
5. Qualitative tool

For the qualitative study, three sets of Semi-structured questionnaires were utilized for
conducting in-depth interviews with relevant stakeholders, viz. school principal, state Nodal
person from Sightsavers India, district team lead from Sightsavers India, and Government
officials from the inclusive education department. A set of questionnaires used to capture the
perception of inclusive education, knowledge about policies and laws, programmatic activities
conducted under the Sambalam project, the role of ICT towards improving the learning level
of CVI, the impact of Covid -19 on learning levels of CVI, gaps and challenges in the
functioning of the inclusive education system.

7.  Field Implementation
a.  Piloting and training of project team

The 5 tools were piloted in the Fateh Senior Secondary School of Udaipur district on 11
December 2024 to 13 December 2024, under the guidance of Dr. Himadri Sinha (Professor &
Dean SDS Provost) and Dr. Kajal Sitlani (Assistant Professor) of, IIHMR University Jaipur.
Based on the findings from the pilot and suggestions from HCL Foundation and Sightsavers
India officials, the tools were further modified by the study team and subsequently translated
into English and other regional languages. They were approved by HCL Foundation and the
institutional review board (IRB) of IIHMR University before field visits.
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b.  Main survey

The field survey for the impact assessment study commenced in the first week of January and
was completed within a month, including qualitative interviews.

The quantitative data was collected using an Android tablet-based Computer-Assisted Personal
Interview (CAPI). The survey questionnaire tools were coded on the mobile application, which
was further deployed on tablets. The research team collected the field data in offline mode.

For the smooth operation of the field plan, to reduce bias, and to bring uniformity to the KII
tools and checklist, IIHMR University organized three separate offline training programs for
all team members involved in the study at state headquarters for data collection. The training
was held between the field team, research team, and IHMR University representatives.

The field team was comprised of Research officers; the research team consisted of the Principal
Investigator and the other team members such as Co-PI and IT expert.

The team was trained on the research guidelines, scope, objectives, sampling, data collection,
research ethics as per HCL Foundation Procedure for Ethical Standards in Research
methodology and usage of “Go Survey” application etc. A substantial part of the training
focused on maneuvering the tablet application for data collection and hands-on training with
the tablets that would be used for the data collection. The training was conducted through
presentations and group discussions and followed by a session of mock calls to familiarize the
enumerators with the questionnaire flow.

3.4 Analysis Plan: Phase 4

Quantitative analysis involves collecting and analysing data in a systematic and structured way
using the survey questionnaire. The data is then analyzed using a bivariate analysis table to
identify patterns and relationships between variables. The collected qualitative data was first
coded, entered in MS Excel, and then analysed using Atlas-Ti software and SPSS 22.0 Version
(Statistical Package for Social Science).

1.  Data quality mechanism

The research officers ensured the quality of the fieldwork under the assignment by conducting
spot checks and back checks of the data enumerated by field teams. Besides, the Field
Supervision checked the consistency and possible omissions in the questionnaires filled out at
the end of each day’s fieldwork on a 100% basis. Fieldwork monitoring was undertaken by core
staff members of the IHMR University team.

2.  Ethical guidelines

The study was reviewed and approved by the Ethics Committee of the IIHMR university. It
may be noted that the anonymity of the respondents was a major concern. The field enumerators
adhered to ‘Child Safeguarding Policy’ during conducting learning assessment test with CVI
students.
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CHAPTER 4
Findings and Analysis

4.1. Introduction

This chapter analyses the findings of primary data collected from the field objectively to assess
the HCL Tech intervention through Sightsavers on the inclusive education programme for
children with visual impairment (CVI) in three states namely Rajasthan, Bihar and West
Bengal. The chapter is divided into four sections:

A.  Sample profile of CVI
B.  Results of Project Intervention, Achieved Outputs, Outcomes, and Learning Level of CVI

C.  The impact of the capacity building intervention in improving the knowledge, attitude,
and practices amongst the teachers at government schools on inclusive education vis-a-
vis efficacy of training.

D.  Perspective of Government Officials, Heads of Schools, Sightsavers Functionaries, Good
practices and key lessons learned during the project

4.2. Section A: Sample Profile of CVI

The CVIs were studied through cluster sampling methods as described in Chapter 3. The
sampling details are given in Table 4.1. Out of 284 listed CVIs in sampled clusters, 260 (91.5%)
agreed to be the study's respondents. The remaining 24 (8.5%) CVIs did not turn up for the
survey. However, in the Bhagalpur district of Bihar, all the listed CVIs agreed to the survey.

Table 4.1 Sample of CVI taken for the study

State Rajasthan Bihar West Total
Bengal
District Jhalawar [ Udaipur | Jehanabad | Bhagalpur | Howrah
Listed CVI/ 55(100) | 57(100) | 56 (100) | 54 (100) | 62 (100) | 284
sampled cluster (100)
CVI Respondents | 51 (92.7) | 51 50(89.2) | 54(100) |54(90) |260
(89.4) (91.5)
CVI -Refusal/ 4(7.8) 6(10.6) 6(10.8) 0 8 (10) 24
Unavailable (8.5)
Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.
100 CVIin (%)
100 91.5

80

60

40 . :

= Listed CVI in Clusters
20 8.5

= CVI respondents
Refusal/Unavailabilable CVI

Fig. 4.1: Sampling details for CVI in selected clusters
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4.2.1 Demographic profile of the studied CVIs

The gender distribution of CVIs was nearly equal, with 49.6% male and 50.3% female, except
in West Bengal, where 55.6% were female. In terms of age, most CVIs were in the 15-20 years
age group (59.6%), followed by 10-15 years (32.6%), with fewer in the below 10 years (1.5%)
and above 20 years (6.1%). West Bengal had a higher proportion of CVIs in the 15-20 years
age group (74%) (Table 4.2).

Gender and age wise distribution of CVI

70
59.6

60

49.6 50.3
50
40

32.6
30
20
10 6.1
1.5
. ]
Male Female Below 10 years  10-15 years 15-20 years  Above 20 years

= Male ®=Female Below 10 years 10-15 years ®15-20 years ® Above 20 years

Fig. 4.2: Demographic profile of CVI (in %age)
4.2.2 Socio-economic profile of CVIs

The majority of CVIs were from OBC (42.6%), followed by SC (25.7%), general caste
(17.6%), and ST (13.4%). Regional differences were noted: in West Bengal, most CVIs were
from the general caste (51.9%), in Bihar from OBC (66.3%), and in Rajasthan, the majority
were from ST and OBC. Regarding government assistance, 42% of CVI families were
categorized as Priority Household (PHH), 33% under Antyodaya Anna Yojana (AYY), and 20%
under RKSY I. Only 4% of families fell under non-priority household categories.
In terms of income sources, 52.6% of CVI households depended on wage labour, and 22.6%
were farmers, indicating that many CVIs came from economically disadvantaged families
(Table 4.3).

60 Socio economic sgazltus of CVI's Household 52.6

42.6
40 33
20 13.4
o . O
0
42 33 20

42.6 25.7 17.6 13.4 4 52.6 22.6
OBC SC ST General PHH AYY RKSY ' Non Priority HH = Daily Farmers
wage
labour

Fig 4.3: Socio-economic status of CVI’s Household (in %age)
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4.3 Section B: Results of Project Intervention, Achieved Outputs, Outcomes,
and Learning Level of CVI

4.3.1 Education of CVI

Majority (63.8%) of CVI were reported to study up to the secondary level followed senior
secondary (18.8%), UG and above (15.3%). Around 2% CVI were from primary level (Table
4.4).

Education of CVIs (%)

m Secondary M Senior Secondary MUG and above M Primary

Fig 4.4: Education attainment by CVIs (in percent)
4.3.2 Regularity in Schools

85% of CVI reported attending schools regularly. Nearly 98% of CVI from West Bengal
attended the schools regularly, followed by Rajasthan 87% and Bihar 76% (Table 4.4).
Furthermore, nearly 52% of CVI attended schools more than 20 days a month, followed by
25% of CVI who attended schools between 10-20 days per month (Table 4.4)s

Regularity of CVI (%) in School
98

100 a5 87

80 /6 = Trregular CVIs
= Regular CVIs

60
n

40 = West Bengal

20 15 Bihar

- Rajasthan
0
Irregular CVIs Regular CVIs West Bengal Bihar Rajasthan

Figure 4.5: Regularity of CVIs in the school (in percent)

23



L 1TH MRS

4.3.2 Location of schools/colleges and the distance between home and schools/colleges

For 51% of CVI schools were in the same village or city ward. The remaining 49% of CVIs,
schools were in other villages or city wards (Table 4.4).

Location of school/ college

B Within the community ~ ® Outside the locality

Fig 4.6: Location of the schools/ colleges for CVIs (in %age)
4.3.4 Time taken to reach the school/college

Nearly 28% of CVI reported residing in residential schools. Bihar had the highest residential
CVIs (53%) and West Bengal had the least (2%). Nearly 39% of CVIs who regularly attended
the school resided within 2 km of the school, and 33% resided beyond 2 km of the school (Table
4.4). Around 13% of CVIs were hostelers/residential in school premises, and the remaining
15% were irregular irrespective of the distance between residence and school (Table 4.4).

Residence of CVlIs
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Residential Non residential
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Fig 4.7: Residential and non-residential CVIs (%age) .

On average, CVI took 18 minutes to reach the schools and colleges, making inclusive education
for CVI a convenient option (Table 4.4). Approximately 56% of CVI reached their destinations
in less than 30 minutes, while 10% of CVI took between 30 and 60 minutes to reach the schools.
Only 4% of CVI had to travel for more than 60 minutes (Table 4.4).
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Time taken to reach school/college by the CVIs

60 56
50
40
30
20 18
10
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0 |
Average Time <30 minutes 30 -60 minutes >60 minutes
B Average Time <30 minutes 30-60 minutes W >60 minutes

Fig 4.8: Average time taken and time taken in minutes to reach school/ college by the CVIs
(Yoage)

4.3.5 Mode of learning for CVI

Approximately 47% of CVI had partial blindness, 34% had blindness (full), and the remaining
66% had low vision (Table 4.5). While 91% of CVI had vision impairment by birth, only 9%
had experienced the onset of visual impairment (Table 4.5).

Regarding reading materials, 50% of CVIs reported using Braille Script, followed by 29% with
normal books and 15% with bold letter print materials (Table 4.5). Around 6% of CVIs became
dependent on listening in recent times who earlier could read big letters.

Regarding writing medium, 50% of CVIs were reported to use Braille, 17% using bold letters,
28% using normal letters, and only 4% who could write earlier had lost their writing ability
(Table 4.5).

CVI (%)
100 91

90
80
70 66
60 = Blind
50
40 34 o
30 Low Vision
20 9
10 B Onset of CVI

. ]

Blind Low By birth  Onset of
Vision CVI

Fig 4.9: Types of visual impairment and time of occurrence among the CVIs (%age)
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Type of reading materials CVI (%)

m Braille = Normal book = Bold letter book = Listening

Fig 4.10: Mode of learning- Type of reading materials

Type of writting materials CVI (%)

= Braille = Normal letter = Bold letter = Unable to write now

Fig 4.11: Mode of learning: Type of writing materials
4.3.6 Use of ICT tools for learning by CVI

Several ICT tools were offered to the CVI with or without government aid. These included,
Mobile with loaded textbooks, Laptop with loaded textbooks, Audio books, Screen Magnifier,
Non-Visual Desktop Access screen reader (NVDA screen reader), DAISY players, Voice
recognition tool, Talking keyboards, Sugamya Pustaklaya, Audio recordings, Google U-tube,
and Smart Vision glass/Specks. Many CVI used multiple ICT tools for learning. Some of them
got assistance from the government in the form Mobile and Laptop but most CVI arranged
these by their own. Other ICT tools were provided at the Block resource centres only for
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instance, screen magnifier, NVDA, Voce recognition tools etc. Laptops were given to very few
CVISs.

Nearly 56% of CVI used Google U-Tube, and 50% used mobile devices loaded with textbooks.
Besides these, 37% used audiobooks, 35% used Sugamya Pustaklaya at the BRC, 29% DAISY
players, 26% Audio recordings, 19% talking keyboards, 16% each Voice recognition tool and
Smart Vision glass/specks, and 13% laptops loaded with the textbook. Less than 10% used
other tools like screen magnifiers and NVDA (Table 4.6). The data revealed that large number
of CVI (nearly 29%) were dependent on ICT tools available at BRC (as mentioned above)
which had limited impact on their learning process. This area needs special focus in the future.

CVI (%age)
60 56
50
40
30
20
. I I I I l
0
\06 @% §% D&\
< & ~00 ~~o\ \% & 0 &\\0 4\ ’L‘
v e 8 .o‘g’ 5 sV © e %
S S S S & & P &
&P ¥ N A S < < S
W N Q v N 3
bq;} S &‘b\ QQx
o‘l‘
N

Fig 4.12: Use of ICT tools by CVIs (% age)
4.3.7 Utilization of government sponsored benefits

Nearly 98% of CVlIs utilized some kind of government benefit for inclusive education (Table
4.6). The types of benefits received by the CVI included financial support (86%), device
facilities (48%), Braile books (46%), study materials (39%), printed books (25%), social
benefits (19%), and Laptops (7%) (Table 4.6).

Utlization of Govt Facilites

100
90 86
80 Financial Support
/0 = Device Facilites
gg 48 46 - H Braile books
40 = Study Materials
30 25 19 Printed Books
20 7 socila benefits
! g [ ] m Laptops
Financial Device Braile books  Study Printed socila Laptops
Support Facilites Materials Books benefits

Fig 4.13: Utilization of government sponsored facilities(%age)
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4.3.7 Year of joining Sight Saver India’s inclusive education and impact of ICT tools for
reading

Sightsavers project began from 2017 in Rajasthan and Bihar and in West Bengal it started from
2019. By 2020 nearly 56% CVI s were enrolled in schools and BRC of Sightsavers under
inclusive education. Although West Bengal was a late starter, it registered 85% enrolment by
2020. By 2023, across the states, 99.9% enrolment was achieved (Table 4.7).

Concerning the impact of ICT tools for reading provided by Sightsavers, 85% CVI found the
ICT tools very useful. Nearly 12% CVI felt that they were not adequately benefited by the ICT
tools (as they mostly had no personal ICT devices) and around 3% CVI felt that these were of
little use. However, many of these CVIs were irregular both in schools and BRC (Table 4.7).

Year of Joing Sightsaver Indggg
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50 2020
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Fig 4.14: Year of joining Sightsavers India for inclusive education(%age)

Impact of ICT tools to CVIs
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50 ICT tools are very useful
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Fig 4.15: The impact of ICT tools on CVIS (%age)

4.3.8 Learning outcomes of inclusive education programme for CVI and impact of Sight
Saver’s intervention

Online classes were organised during COVID 19 by the Sightsavers. Nearly 64% CVI attended
these classes. West Bengal had the highest achievement (80% attendance ) followed by
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Rajasthan (75% attendance). Around 36% CVI did not attend the online classes mostly due to
lack of mobile device (Table 4.8).

53% CVl reported to have ability to read a story, nearly 91% CVI and another 19% CVI could
a paragraph and another 19% could read the words. Thus 91% CVI had developed the capacity
to read through the intervention (Table 4.8).

Similarly, nearly 64% CVI could observe fully and another 21% could partly observe. But 15%
CVI could not read the local language when it was other than official state language. In west
Bengal this problem was absent.

With respect to the ability to read the English language, 34% CVI could read sentence could
read words, and 29% could read capital letters (Table 4.8). With respect to interviewers’
observation regarding the CVIs ability, it was found that 58% CVI could read English fully and
22% partly. Remaining 20% failed to read English (Table 4.8). Concerning English speaking,
around 48% CVI could speak English sentences (Table 4.8).

Concerning mathematical ability, 16% CVI could recognize 1-9, and 21% could recognize 10-
99. Furthermore, 20% each CVI could do subtraction and division (As per the observation of
the interviewers) (Table 4.8).

In continuation with mathematical ability, 54% CVI could use Taylore Frame, 33% could use
Abacus and the remaining 13% could not use either of these due to their own reasons (Table
4.8).

Online classes attended during COVID-19

70 64
60
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40 36 Online classes attended during
30 COVID-19
No Online classes attended during

20 COVID-19
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Online classes attended during No Online classes attended during
COVID-19 COVID-19

Fig 4.16: Online classes attended by CVIs during COVID-19 (%age)

Reading ability of CVIs
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Fig 4.17: Reading ability of CVIs (%age)
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Ability to read local langauge
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Fig 4.18: Ability to read local language by CVI (%age)
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Fig 4.19: English language ability of CVIs (%age)

Mathematical ability of CVlIs
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Fig 4.20: Mathematical ability of CVIs (%age)
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4.3.9 Summary of learning output, outcome and impact of intervention

1. Inclusive education for CVI ensured education for approximately 34% of fully blind, and
66% low vision.

2. Inclusive education has facilitated the study of nearly 64% of CVI until secondary level
and another 19% up to senior secondary, which is commendable.

3. Inclusive education recorded 85% regular attendance for CVI, which is no ordinary
achievement.

4.  Inclusive education also became effective as on average CVI had to travel for just 18
minutes reach their schools and 51% CBI were studying in schools within 2 kms distance
from their residence.

5. 50% of CVI had learnt to use braille script, 15% could read bold or large/bold printed
materials, and 29% could read normal print, which included single-eye vision and partial
vision.

6.  One of the significant outcomes of the inclusive education and project intervention is
provision ICT tools for CVI with or without government aid. These included, Mobile
with loaded textbooks, Laptop with loaded textbooks, Audio books, Screen Magnifier,
Non-Visual Desktop Access screen reader (NVDA screen reader), DAISY players, Voice
recognition tool, Talking keyboards, Sugamya Pustaklaya, Audio recordings, Google U-
tube, and Smart Vision glass/Specks. Many CVI used multiple ICT tools for learning.
Some of them got assistance from the government in the form Mobile and Laptop but
most CVI arranged these by their own. Other ICT tools were provided at the Block
resource centres only and these were not given for personal use at home. As a result, 56%
of CVI used Google U-Tube, and 50% used mobile devices loaded with textbooks.
Besides these, 37% used audiobooks, 35% used Sugamya Pustaklaya at the BRC, 29%
DAISY players, 26% Audio recordings, 19% talking keyboards, 16% each Voice
recognition tool and Smart Vision glass/specks, and 13% laptops loaded with the
textbook. Less than 10% used other tools like screen magnifiers and NVDA. These are
the direct impact of project. However, in spite of the assurance, government aided
personal mobile and laptop could reach only to very limited number of CVI which is a
matter of concern.

7. It was found inter alia 98% of CVI reap the benefit of government-aided ICT tools at the
block resource centre (BRC) and sometimes in schools.

8. Achieving 56% CVI enrolment in schools and BRC by 2020 and 99.9% enrolment by
2023 was another commendable outcome.

9.  During COVID nearly 64% CVI attended the classes online.

10. Impact of project intervention could be seen in terms of 85% CVI found ICT tools very
useful, 53% CVI could read story, and 48% CVI could speak sentences in English. 34%
CVI could read sentences in English with the help of ICT tools.

11. Concerning mathematical ability (as per the observation of the interviewers), 16% CVI
could recognize 1-9, and 21% could recognize 10-99. Furthermore, 20% each CVI could
do subtraction and division. Furthermore, 54% CVI learnt to use Taylore Frame, 33%
could use Abacus and the remaining 13% could use other types of mathematical tools.
As only 2% among the respondent CVI s were from primary school, many CVIs studying
at middle and secondary schools also had inadequate mathematical ability.
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4.4 Section C: The Impact of the Capacity Building Intervention in
Improving the Knowledge, Attitude, and Practices amongst the
Teachers at Government Schools on Inclusive Education vis-a-vis
Efficacy of Training

4.4.1 Profile of the surveyed teachers associated with the CVIs

A total of 85 teachers were randomly selected from the designated clusters for the CVI survey.
Among them, 56% were male, and 44% were female (Table 4.9).

In terms of age distribution, only 4% of teachers were below 30 years, 65% were between 30
and 50 years, and 32% were above 50 years (Table 4.9).s

Regarding the medium of instruction, approximately 78% of teachers taught in Hindi, 18% in
Bengali, and the remaining 4% in English (Table 4.9).

With respect to teaching experience, 56% of teachers had 10-20 years of experience, 25% had
less than 10 years, 12% had 20-30 years, and 7% had over 30 years of experience (Table 4.9).

GENDER DISTRIBUTION

Hm Male ®mFemale

44, 44%

56, 56%

Fig 4.21: Gender wise distribution of teachers (% age)

Age distribution

32, 32%

m Below 30years  mBetween 30-50 years  m Above 50 years

Fig 4.22 Age wise distribution of teachers (%age)
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Medium of instruction

78, 78%

E Hindi mBengali mEnglish

Fig 4.23: Medium of instruction by teachers (%age)

Teaching experience

10, 12%

WM 10-20years MWLessthan10years MW20-30years Mover 30years

Fig 4.24: Teaching experience of the teachers interviewed ( %age)

4.4.2 Teachers’ experience and understanding of inclusive education for CVI

According to the survey, approximately 67% of teachers had experience teaching students with
CVI (Table 4.10). Among them, 41% had 1-5 years of experience, 16% had 5-10 years, and
10% had over 10 years of experience.

Regarding teachers’ opinions on the feasibility of CVI education in any school, 61% fully
agreed that CVI could be taught in any school, 31% partially agreed, while 8% disagreed (Table
4.10). Similarly, 51% of teachers disagreed with the notion that CVI students should only be
placed in special schools, 27% partially agreed, and 22% believed CVI should be taught
exclusively in special schools.

When it came to challenges in teaching CVI, 39% of teachers reported facing significant
challenges, 54% encountered some challenges, and 7% did not report any difficulties (Table
4.10).
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Regarding the need for special educators for CVI, 36% of teachers agreed that such educators
were necessary, 42% partially agreed, while 21% did not see the need (Table 4.10).

Besides the above, 71% of teachers believed that CVI students performed on par with their
peers, 21% partially agreed, while 8% felt that CVI students were not at the same level as others
(Table 4.10).

Teaching experience to CVIs
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Fig 4.25: Teaching experience to CVI students(%age)

Feasibility of CVIeducation
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B Fully agreed m Partially agreed ®Disagreed

Fig 4.26: Teachers’ opinion about the feasibility of CVI education(%age)

Opinion on CVIs should be in special school

51,51%

27, 27%

B Agree M Partially agree M disagree

Fig 4.27 : Teachers’ opinion about the special school for CVIs.(%age)
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Challanges faced during teaching to CVIs
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Fig 4.28: Challenges faced while teaching to CVIs

Need of special educator
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Fig 4.29: Need of special educator for CVIs

Performance of CVIs at par with general students

21,21%

H Agree M partially agree M disagree

Fig 4.30: Performance of CVIs at par with general students
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4.4.3 Teachers’ opinion about governmental assistance for CVI and inclusive education

Regarding government spending on CVI and inclusive education, approximately 45% of
teachers stated that assistance was provided, while 43% believed that some support was

available but not fully adequate. The remaining 11% reported receiving no support at all (Table
4.11).

Additionally, 38% of teachers fully agreed, and 53% partly agreed that, beyond financial aid,
other forms of support were also provided for CVI (Table 4.11). Among the surveyed teachers,
81 acknowledged the provision of financial support for CVI, 36 reported that schools received
financial aid for CVI education, 54 mentioned the availability of teaching aids, 48 confirmed
receiving teacher training, 40 had access to various teaching resources, and 41 noted the
provision of assistive devices (Table 4.11).

Regarding the inclusion of CVI students in general schools, 28% of teachers believed they were
fully included, 59% stated they were partially included, and 13% felt they were not included at
all. Similarly, 65% of teachers agreed that CVI students were integrated into school education,
32% partially agreed, and only 3% felt no such integration took place (Table 4.11).

Facilities by Government to CVIs

m Adequate Support provided m Support provided not adequate ® No support

Fig 4.31: Teachers’ opinion about the facilities provided by the government for CVIs

Inclusion of CVIs

m Fully included  ® Partially included ® Not included

Fig 4.32: Teachers’ opinion about the inclusion of CVIs in general schools
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Integration of CVIs

32, 32%

65, 65%

B Agreed m Partiallyagree mDisagreed

Fig 4.33: Teachers’ opinion about the integration of CVIs in general school

4.4.4 Teacher’s opinion about the Right to Education Act, teaching methodologies, and
challenges faced by CVI and gender disparity among CVI

Out of 85 respondent teachers, 81% of teachers were aware of the provisions for CVI under
the Right to Education Act. When it came to the challenges faced by CVI students in
understanding literature subjects, 37% of teachers were aware, 47% were partially aware, and
the remaining 15% were unaware of these challenges. Regarding the use of specialized
teaching methodologies for CVI, 35% of teachers were fully aware, 50% were partially aware,
and 14% were not aware of these methodologies (Table 4.12).

31% of teachers were fully aware of a special curriculum for CVI, 35% were partially aware,
and 34% were unaware. Opinions on gender disparities varied. While 49% of teachers believed
that girls with CVI attended school less frequently than boys, 22% stated that boys had lower
attendance. Additionally, 18% of teachers were uncertain, while the remaining believed there
was no gender disparity (Table 4.12).

Challanges faced by CVIs

B Aware M Partially aware B Unaware

Fig 4.34: Teachers’ awareness about the challenges faced by CVIs in learning literature
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Awareness to special curriculum

31,31%

m Fully aware ® Partially aware ® Unaware

Fig 4.35: Teachers’ awareness regarding the special curriculum

Opinion on gender disparities

49, 55%

m CVI girls Ire ess frequent than boys ® Boys had lower attendence ® Uncertain

Fig 4.36: Teachers’ opinion about the gender disparities among CVIs

4.4.5 Teachers’ opinion about Usage of ICT by the CVI

Out of 85 teachers, 42% were aware that CVI utilized ICT tools, while another 42% were
partially aware. Approximately 18% of teachers were unaware of the use of ICT tools (Table
4.12). Regarding assistance, 21% of teachers were fully capable of supporting CVI in using
ICT tools, 47% were partially capable, and 32% were unable to provide any assistance (Table
4.13).

When it came to specific ICT tools, 46% of teachers fully agreed that CVI could read MS Word
documents using talking software, while 19% partly agreed. Additionally, 59% fully agreed
that CVI understood audiobooks, with 21% partly agreeing (Table 4.13). In terms of using the
NVDA Screen Reader, 48% of teachers fully agreed that CVI were comfortable with it, while
26% partly agreed. Similarly, 64% fully agreed, and 16% partly agreed, that talking software
had a positive impact on CVI (Table 4.13).

On the other hand, 51% of teachers fully agreed, and 27% partly agreed, that ICT tools had
limitations in reading and writing certain subjects (Table 4.13).
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Regarding the benefits of ICT tools, 61% of teachers fully agreed, and 22% partly agreed, that
these tools helped boost CVI’s confidence. Additionally, 58% fully agreed, and 22% partly
agreed, that ICT tools assisted CVI in attending classes, taking notes, and writing exams (Table
4.13).

Furthermore, 64% of teachers fully agreed that ICT tools made teaching easier, 68% fully
agreed that these tools simplified the teaching process, and 71% fully agreed that ICT tools
saved time. However, 44% of teachers reported facing some difficulties in using ICT tools,
while 56% experienced little to no difficulty (Table 4.13).

With regard to the adequacy of training for the effective use of ICT tools, 61% of teachers
believed that training was adequate and that CVI did not face any difficulties in using ICT
tools. Another 3% teachers reported that CVI had little difficulties in using the ICT tools.
However, around 36% of teachers reported that CVI faced varying degrees of difficulty due to
inadequate training on ICT tools (Table 4.13). Similarly, nearly 65% of teachers indicated that
CVI students had no attitudinal issues. Additionally, nearly 58% of teachers did not face
difficulties due to a lack of facilities for CVI, suggesting that adequate facilities were provided
for teaching CVI (Table 4.13).

Approximately 59%, 58%, 62%, and 59% of teachers did not experience difficulties due to a
lack of devices, teaching-learning materials, infrastructure, and teaching aids, respectively
(Table 4.13). However, on average, the remaining 40% of teachers faced varying degrees of
difficulty due to the inadequacy of these ICT tools and facilities.

Awareness regarding ICT usage by CVI

H Fully aware m Partiallyaware mUnaware

Fig4.37: Teachers’ opinion regarding the awareness of ICT among the CVIs.

Assitance to CVIs for ICT usage

32, 32%

47, 47%

H Fully capable m Partially capable mUnable

Fig 4.38: Teachers’ ability to assist to CVIs for ICT usage.
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Utlization of ICT tools by CVIs MS Word

Fully agree

Audiobooks

NVDA

. Screen
Partially agree Taking Software
Fully agree 64
Partially agree U Limitation of ICT
Fully agree 51 on some subjects.
Partially agree 27

Fig 4.39: Teacher's opinion regarding the usage of ICT tools by CVIs

Usage of ICT devices boost the confidence

61, 73%

M Fully agreed ® Partially agreed

Fig 4.40: Teachers’ opinion about the usage of ICT devices for boosting the confidence

ICT tools useful for academic activities

58, 72%

mFully agreed ™ Partially agreed

Fig 4.41: Teachers’ opinion about the usefulness of ICT tools for academic activities
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Fig 4.42: Utilisation of ICT tools by the teachers

Facing difficulties

56, 56%
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Fig 4.43: Difficulties faced by the teachers while utilizing the ICT tools.

4.4.5 Teacher’s opinion about the impact of ICT tools on CVI

Teachers’ opinions about the impact of ICT tools on CVI were measured with a five-point
rating: Very High=4, High=3, Moderate=2 and Low=1 and Very Low=0. The sum total of
seventeen questions is then added, and the aggregate score is expected to vary between 0 and
68. The range of the aggregate score was then divided into five equal groups for the
interpretation of data, which are as follows:

<14 = Very low
14-27 = Low
27-40 = Moderate
40-53 = High

>53 Very high
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Date revealed that nearly 62% of teachers had the impression that ICT had a moderate or low
impact on CVI, and the remaining 38% opined that ICT had a high to very high impact on
CVI (Table 4.14).

The mean of the aggregated impact score was 39.8, with a standard deviation of 14.3. The mean
score is close to the border of the high impact of ICT tools on CVI (Table 4.15).

One possible reason is that during COVID-19, many teachers were not exposed to ICT tools,
and the project ended by early 2023. Once the project ended, Sightsavers teams were
withdrawn from Jhalawar, Udaipur, Bhagalpur, and Jehanabad. This had a substantial impact
on the functioning of BRC, and subsequently, a good number of teachers had little contact with
BRC.

Impact of ICT tool

38, 38%

62, 62%

H ICT had a moderate or low impact on CVI m ICT had a high to very high impact on CVI

Fig 4.44 : Teachers’ opinion regarding the impact of ICT tools on CVIs

4.4.6 Teacher’s willingness and attitude toward teaching CVI

Teachers' knowledge, willingness, and attitude towards teaching CVI were measured with five-
point Likert scale where 1-Never, 2- Rarely, 3-Sometimes, 4- Often, and 5- Always. Mean
(Average) score was interpreted as follows:

<1.5 = Very low
1.5-2.5 =Low
2.5-3.5 = Moderate
3.5-4.5 = High
>4.5 Very high

Data revealed that teachers were moderate to highly willing and highly positive about teaching
CVI. They were reported to be highly focused on the quality of CVI education (Table 4.16).

4.4.7 Teachers’ opinion about inclusive curriculum, parental and community awareness

Of the 85 respondent teachers, 61% and 58% reported facing no difficulties due to a non-
inclusive curriculum and lack of parental awareness, respectively (Table 4.17).

In contrast, nearly all teachers encountered low to high levels of difficulties due to significant
barriers to inclusive education, such as a high student-teacher ratio, challenges in providing
individual attention, teachers' involvement in other governmental duties, lack of parental
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support, and limited community awareness and support. Addressing these critical areas could
lead to substantial improvements in promoting inclusive education for CVI (Table 4.17).

Awareness about inclusive education (% teacher's opinion)

51
50.5
50
49.5
49
48.5

48
Lack of parental awareness Lack of community
awareness

m [ack of parental awareness B B Lack of community awareness B

Fig 4.45: Opinion of teachers about parental and community awareness of the inclusive
education

4.5 Section D: Perspective of Government Officials, Heads of Schools,
Sightsavers Functionaries, Good Practices and Key Lessons Learned
during the Project

Sightsavers India, in collaboration with the HCL Foundation, implemented ‘Project Sambalam
— Inclusive Education for Children with Visual Impairment’ across Bihar, Rajasthan, and West
Bengal between 2018 and 2023. Supported by the HCL Foundation, this initiative focused on
ensuring access to assistive devices, developing accessible educational materials, providing
compensatory skills training, improving infrastructure accessibility, and strengthening
education management and leadership. The overarching goal was to integrate Children with
Visual Impairment (CVI) into the mainstream education system, ensuring they receive quality
education. The project focused on two primary objectives: (a) enhancing learning outcomes
and (b) fostering an enabling environment that promotes pro-disability education policies and
decisions.

While the project implementation started in 2018 in Rajasthan and Bihar, the actual
implementation of the project in West Bengal began in 2019 due to delayed government orders.

4.5.1 Intervention details

The project primarily focused on capacity-building programs for teachers in inclusive
education, improving children’s learning outcomes through Information and Communication
Technology (ICT), and strengthening ‘Block Level Resource Centres’ (BRCs) established by
the State Education Department, Government of India. This section highlights the key
interventions implemented under the project.
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a. Utilizing ICT to enhance learning outcomes for CVI

A major component of the initiative aimed to create an inclusive and supportive learning
environment within educational institutions. Sightsavers leveraged digital technologies to
enhance the skills of CVI students, helping them grasp various subjects, including English and
regional languages. The project facilitated digital learning by providing laptops and
smartphones, along with specialized training to help students engage with educational content
more effectively. Additionally, these ICT devices supported the e-learning process by enabling
students to convert textbooks into e-pub formats. To further reinforce their digital learning
experience, ongoing training sessions were conducted to help students optimize their use of
ICT tools, thereby improving their overall learning outcomes.

b. Teacher capacity building for Inclusive Education

A key component of Project Sambalam involved capacity-building programs designed for both
special educators and general teachers in government schools across the project’s intervention
districts. These training sessions were conducted in multiple phases, creating a sustainable and
well-equipped resource pool within schools to support inclusive education. The selected
teachers were trained in Inclusive Pedagogy and Information and Communication Technology
(ICT) to bridge the shortage of special educators and ensure quality education for Children
with Visual Impairment (CVI) and Children with Other Disabilities (COD).

The first phase of training, conducted in 2019-20, was delivered through offline sessions, while
the subsequent phase in 2020-21 shifted to an online format due to the pandemic. A total of 257
teachers participated in the first phase, followed by 247 teachers in the second. To measure the
effectiveness of the training, pre- and post-assessments were conducted, evaluating
participants' knowledge, attitudes, and practices related to inclusive education. These
assessments also helped identify areas for further capacity development.

¢. Strengthening Block Level Resource Centres (BRCs)

Another crucial focus of Project Sambalam was the enhancement of Block Level Resource
Centres (BRCs), established by the State Education Department, Government of India, to
provide both academic support and co-curricular opportunities for children with disabilities.
Before the project intervention, BRCs were underutilized and lacked essential educational and
extracurricular resources. Additionally, awareness within the community about their
functionality and benefits was minimal.

To address this, the project facilitated the modernization of BRCs by equipping them with
advanced technological tools such as Refreshable Braille Displays, mobile phones, DAISY
players, and computers/laptops integrated with INDO-NVDA software. Moreover, efforts were
made to sensitize community members, particularly the families of Children with Special
Needs (CWSN), about the services offered by BRCs, including the availability of special
educators, assistive technologies, ICT tools, and e-learning resources. As a result, post-
intervention, the accessibility and utilization of BRCs by CWSN significantly improved.

d. Implementation of the Tele-Education model during the COVID-19 Pandemic

In response to the challenges posed by the COVID-19 pandemic, Sightsavers introduced a Tele-
Education Model to ensure the continuity of curriculum-based learning for CVI during the
lockdown. This initiative aimed to enhance digital literacy among visually impaired students
and facilitate remote education using ICT tools.

In the initial phase, the Sightsavers team focused on developing tele-friendly learning content
and refining the teaching methodologies for this model. The primary mode of instruction was
through mobile phones, leveraging the devices available to the parents or guardians of CVI
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students. Before initiating tele-classes, counselling sessions were conducted with both parents
and children to encourage participation and create a supportive home-learning environment.
The sessions covered regular curriculum subjects, Braille literacy, arithmetic skills, and ICT-
based learning. Additionally, customised one-on-one sessions were arranged for students
requiring extra academic support.

The Tele-Education Model proved to be a highly effective intervention, significantly
contributing to the learning progress of CVI students during the pandemic. Given its success,
Sightsavers proposed scaling up the initiative to benefit children across various disability
categories. Within a month, the State Department of Education adopted the model,
implementing it across all project states, further extending its impact.

4.5.2 Key Components of the Sambalam program

In 2018, with support from the HCL Foundation, Sightsavers India, in collaboration with the
State Department of Education, launched an inclusive education initiative across five districts
in Bihar, Rajasthan, and West Bengal. This initiative aimed to make education more accessible
and inclusive for children with visual impairment (CVI), ensuring their integration into
mainstream schools and access to quality education.

The project encompassed several core activities, including identification and assessment,
training and support, advocacy, monitoring and evaluation, and partnerships. These efforts
were designed to promote inclusive education and provide children with visual impairment the
opportunity for holistic growth and development.

a. Identification, assessment, and parental engagement

At the outset of the program, Sightsavers India worked closely with schools and communities
to identify out-of-school children with disabilities. The district teams conducted detailed
assessments to evaluate these children's educational needs and develop individualized learning
plans. Additionally, counselling sessions were organized for parents of school dropouts to
encourage them to enrol their children once again in the education system.

b. Training, capacity building, and assistive technology

To ensure CVIs receive the necessary support, Sightsavers India provided training programs
for teachers, school management committees, and parents. These sessions equipped them with
the knowledge and skills required to cater to the needs of children with visual impairment. The
program also introduced assistive technologies, such as screen readers, magnifiers, and speech
recognition software, enabling visually impaired students to access educational resources
effectively.

c. Strengthening Block Level Resource Centres (BRCs)

A significant focus of the project was on enhancing Block Level Resource Centres (BRCs)—
institutions established under the Samagra Shiksha Abhiyan (SSA) to improve educational
access and quality. Although BRC mobilised parental awareness of inclusive education for
CVI, there was no mandate for BRC for building community awareness towards inclusive
education of CVIL.

"To support the government, Sightsavers India provided training not only to special educators
but also to general teachers, as they play a crucial role in identifying children with special
needs. If a general teacher fails to recognize a learning disability, the child may be misjudged
as incapable rather than receiving the specialized education they require."

— Education Officer, Inclusive Education, Rajasthan
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e "BRCs were established under the District Primary Education Program (DPEP) to
address local training needs for teachers, provide academic support, and foster stronger
school-community linkages. These centres also serve as crucial hubs for academic
planning and quality management in schools."

— Education Officer, West Bengal

Recognizing these challenges, the Sightsavers India team focused on community sensitization
to improve awareness of BRC services. As a result, accessibility to these centres for children
with visual impairment significantly increased. To further enhance their effectiveness, BRCs
were upgraded with advanced technological tools, including:

o Refreshable Braille displays

e Geometry kits for blind students

e Mobile phones and DAISY players

e Computers equipped with INDO-NVDA screen reading software
e Smart/Interactive Boards

These improvements have played a crucial role in promoting quality education for CVI,
ensuring that they receive the necessary resources and support to reach their full potential.

Box 1: Success story of Dasy Player in Jhalawar

A resource person from Block Sunel in Jhalawar, Rajasthan, shared that, according to official
records, there are 17 children with visual impairments (CVI) in the block. Among them, those
with low vision have been provided with mobile phones, while some CVI received laptops
and mobile phones through support from Sightsavers India under the patronage of State
Government and HCLTech grant. Additionally, some students were given DAISY players to
aid in their learning.

All CVI students receive four types of financial assistance under the Samagra Shiksha
Abhiyan (SSA): transport allowance, escort allowance, reader allowance, and a stipend. This
support is available to students from grades 1 to 12. Notably, a reader allowance of 3250 per
month is provided, and students with more than 50% visual impairment are eligible for both
escort and reader allowances.

The resource person also mentioned that Block Sunel has 117 schools, with a total of 182
Children with Special Needs (CwSN) enrolled. Among them is a visually impaired student
currently studying in Grade 12, who is highly skilled in using both a laptop and a mobile phone
for his studies. He can perform tasks such as recording videos, taking photos, saving files, and
sending emails.

Coming from a financially disadvantaged background, a CVI name XXX, dreamt of becoming
a software engineer. The resource person highlighted that the remarkable progress of such
students is a direct result of the dedicated support provided by Sightsavers India, in partnership
with the Samagra Shiksha Abhiyan, to enhance their learning experience. He proudly added
that many CVI students have scored between 65% and 85% in board examinations. CVI XXX,
himselt/herself achieved 62%, and several others are now pursuing Special Training
Certificate (STC) and Bachelor of Education (B.Ed.) programs.

Source: BRC, Sunel, Jhalawar
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Box 2: Best Practices during COVID 19 from West Bengal

When Project SAMBALAM was in full swing, an unprecedented challenge struck—the
COVID-19 pandemic. The entire country came to a standstill, schools shut their doors, and
field activities ceased. Reaching children, especially those with visual impairments, seemed
nearly impossible. However, from the first day of lockdown, the dedicated team saw this
crisis as an opportunity to innovate and act swiftly.

Determined to ensure that education would not be disrupted, Sightsavers India promptly
launched the Tele-Education Model. This initiative, undertaken in collaboration with the West
Bengal Samagra Shiksha Mission (WB SSM) and the West Bengal Education Department,
was designed to ensure that curriculum-based learning continued for Children with Visual
Impairment (CVI) during the lockdown. A key aspect of this model was enhancing these
children's ICT (Information and Communications Technology) skills, equipping them for a
technology-driven world.

In the initial days, the Sightsavers India team worked tirelessly to develop tele-appropriate
content and refine the teaching-learning methodology. With mobile phones as the primary
tool, lessons reached the students through the devices of parents, guardians, or the children
themselves. But before the tele classes could commence, the team ensured a solid
foundation—counselling sessions with both parents and children were conducted. These
sessions aimed to motivate families and help them create a conducive learning environment
at home.

The tele-education model focused on delivering the regular school curriculum and building
proficiency in ICT devices, Braille reading and writing, and arithmetic tools. For children
requiring additional support, customized one-on-one sessions were planned, ensuring that no
student was left behind.

This model proved to be a game-changer, significantly improving the quality of education
and academic outcomes during the pandemic. In West Bengal, Sightsavers India mobilized
27 government school teachers from Howrah district, all of whom had been trained in
inclusive pedagogy under the project. These teachers conducted daily tele-classes, dividing
students into three groups, each attending sessions in different shifts. This structured
approach provided stability and continuity in learning for the children.

Beyond academics, an innovative addition to the program brought joy and engagement—
storytelling sessions. These sessions captivated the young learners, making education an
exciting and interactive experience despite the crisis. The stories entertained and nurtured
imagination, helping visually impaired students stay connected to their studies and the world
around them. Against all odds, Project SAMBALAM and the Tele-Education Model emerged
as a beacon of resilience and adaptability. In the face of an unprecedented global challenge,
the commitment and ingenuity of the Sightsavers India team ensured that learning never
stopped for children with visual impairments, proving that with the right approach, even the
most challenging obstacles can be transformed into opportunities for growth and
empowerment.

Source: Team Sightsavers, West Bengal
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Box 3: Sugama Library

Sugama library has been created by Daisy forum of India and state wise accessible textbooks
were created by the state government with the help of HCL grant. It was also ensured that the
CVIs are linked to the Sugama library and get the benefit of accessible textbooks. However,
in West Bengal, the access rights to this library was extended to all CVI from any districts in
West Bengal. This was an unique endeavour and 1066 CVI from all districts of West Bengal
registered for this library. The facility is quite vibrant even after the completion of the project.

Source: Team Sightsavers, West Bengal

Box 4: No Cost Facilities to Adolescent Girls

BRC offered training on reproductive health, sexuality, and self-defence for safeguarding
adolescent CVI girls. CVI girls immensely benefitted from these training and facilities.

Source: Team Sightsavers, West Bengal & Rajasthan

Box 5: Plus Curriculum

BRC offered training on DLS (daily Leaving Skills) to CVI. DLS training added extra
motivation and boosted the passion of CVI by imparting livelihood skills.

Source: Team Sightsavers, West Bengal, Rajasthan and Bihar

4.5.3 Influence of the Sambalam program in advancing Inclusive Education

Project Sambalam has demonstrated significant success in fostering an inclusive education
system through its child-focused and system-strengthening approach. The outcomes indicate
that achieving positive results requires not only direct support for children but also the
reinforcement of the overall educational framework. This was accomplished through various
initiatives such as stakeholder sensitization, training programs for master trainers,
schoolteachers, and resource teachers, as well as increased community awareness and parental
engagement. Stakeholders emphasized that Information and Communication Technology (ICT)
serves as a powerful tool in promoting inclusive education for children with disabilities. Its
integration has played a crucial role in enhancing both learning outcomes and overall quality
of life for students.

Qualitative assessments further underscored the importance of teacher sensitization and
training as key elements in improving the learning experience for Children with Visual
Impairment (CVI). The capacity-building program implemented by Sightsavers India, which
focused on training educators in Inclusive Pedagogy and ICT, was highly effective. The training
significantly enhanced teachers' knowledge, attitudes, and practices regarding inclusive
education. Additionally, it fostered a positive mindset among educators, encouraging them to
create a more welcoming and supportive learning environment for students with disabilities,
helping them feel comfortable and confident in their educational journey.
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Voices from the Stakeholders

o "Teacher training has enabled educators to cultivate a classroom culture that values
acceptance, respect, and inclusion. This has been achieved by modelling positive
behavior, celebrating diversity, and fostering peer learning."

-Headmaster, Howrah, West Bengal

o "Previously, these children felt socially inferior, which negatively impacted their mental
well-being. However, since the implementation of the Sambalam program, their interest
in education has increased significantly, thanks to ICT devices, and their confidence
has grown as well."

— Block Education Officer, Jehanabd, Bihar

e "The Sambalam program has completely transformed the lives of visually impaired
children. It has been a game-changer, instilling confidence in CVI students and helping
them grow academically and socially."

— Assistant Teacher, Udaipur, Rajasthan

e "The impact of the Sambalam program has been remarkable. Earlier, CVI students were
reluctant to attend school, but now there is a noticeable improvement in school
attendance."

— Assistant Teacher, West Bengal

o "This initiative has significantly contributed to the overall development of CVI
students. The use of ICT tools has fostered independence and equal opportunities,
making students more self-reliant and confident."

— Assistant Teacher, Jhalawar, Rajasthan

e "Sightsavers has done commendable work by providing direct support to CVI students.
In a society where children with special needs are often seen as burdens, organizations
like Sightsavers are playing a vital role in empowering them. This initiative is not only
enhancing their physical health but also their emotional and mental well-being."

— Additional District Project Coordinator (ADPC), Jhalawar, Rajasthan

The Sambalam program has proven to be a transformative force in inclusive education,
demonstrating that CVI can thrive academically, socially, and emotionally with the right
support.
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CHAPTER 5
Summary of Findings and Conclusion

5.1 Impact of Project Intervention, Achieved Outputs, Outcomes, and
Learning Level of CVI

a. The demographic composition of CVIs exhibited a balanced gender distribution, with
minor regional variations. The majority belonged to the 15-20 age group, highlighting a
concentration of adolescent CVIs, particularly pronounced in West Bengal. Socio-
economically, caste composition varied across regions, with OBCs forming the largest
share overall, while specific states displayed distinct patterns. Economic vulnerability was
evident, as a significant portion of CVI households relied on wage labour or subsistence
farming. Government assistance programs played a critical role in supporting these
households, with most categorized under priority welfare schemes. These patterns
underscore the socio-economic challenges faced by CVIs across different regions.

b. Education of CVIs: The majority of CVIs studied up to secondary level (63.8%), followed
by senior secondary (18.8%), and undergraduate or higher education (15.3%). A small
percentage (2%) were at the primary level.

c. Regularity in Schools: 85% of CVIs attended school regularly, with West Bengal having
the highest attendance rate (98%), followed by Rajasthan (87%) and Bihar (76%).
Approximately 52% of CVIs attended school more than 20 days per month.

d. School Location and Accessibility: For half of the CVIs, schools were in the same village
or city ward, while the other half attended schools located in nearby villages or city wards.
About 28% resided in residential schools, with Bihar having the highest proportion (53%).

e. Mode of Learning: Nearly half of the CVIs had partial blindness, and 91% had visual
impairment from birth. Half of the CVIs used Braille for reading and writing, while others
used bold print or normal text. ICT tools like Google YouTube and mobile devices with
textbooks were frequently used for learning, although many CVIs were dependent on
resources at Block Resource Centres (BRC), which had limitations on home use.

f.  Government Benefits Utilization: 98% of CVIs received some form of government
assistance for inclusive education, including financial support (86%), device facilities
(48%), Braille books (46%), and study materials (39%).

g. Impact of ICT Tools: 85% of CVIs found ICT tools useful, with significant improvements
in their learning, especially in reading and writing. However, about 12% did not benefit
much from these tools, mostly due to irregular school attendance.

h. Learning Qutcomes: During the COVID-19 pandemic, 64% of CVIs attended online
classes. The learning outcomes showed that 91% of CVIs developed the ability to read,
with many improving their abilities in both local and English languages. 48% could speak
English sentences, and 54% were able to use a Taylor Frame for mathematical calculations.

5.2 Impact of the Capacity Building Intervention in Improving the
Knowledge, Attitude, and Practices amongst the Teachers at
Government Schools on Inclusive Education vis-a-vis Efficacy of
Training
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a.  Teachers’ Profile: The survey included 85 randomly selected teachers, with 56% male
and 44% female. Most (65%) were aged 30-50, and 78% taught in Hindi. Over half
(56%) had 10-20 years of teaching experience.

b.  Experience with CVI & Inclusive Education: About 67% had taught students with
CVI, mainly for 1-5 years. While 61% believed CVI could be educated in any school,
22% felt they should only attend special schools. Challenges in teaching CVI were
reported by 93% of teachers, and 78% agreed that special educators were necessary.

c.  Government Support: Opinions on government assistance were mixed - 45% felt
support was adequate, while 43% found it insufficient. Teachers acknowledged financial
aid, teaching aids, training, and assistive devices for CVI students. However, only 28%
believed CVI students were fully included in regular schools.

d.  Right to Education, Teaching Methods & Gender Disparity: Most (81%) teachers
were aware of CVI provisions under the Right to Education Act. Awareness of specialized
teaching methods and curriculum varied. Nearly half (49%) believed girls with CVI
attended school less frequently than boys.

e.  Use of ICT for CVI: Awareness of ICT use among CVI students was moderate, with
42% fully aware and 42% partially aware. ICT tools were seen as beneficial, improving
confidence, note-taking, and exam-writing. However, 40% of teachers faced difficulties
due to inadequate training and resources.

f. Impact of ICT: About 62% rated the impact of ICT on CVI as moderate or low. The
mean impact score was 39.8, close to a "high" rating. The discontinuation of
Sightsavers’s support in BRC in Rajasthan and Bihar in 2023 affected the ICT exposure
for many teachers and influenced their opinion and perspective on capacity enhancement
of CVI through ICT tools.

g.  Teacher Attitude & Inclusive Curriculum: Teachers were generally positive and
willing to teach CVI. While most did not struggle with the curriculum or parental
awareness, many faced difficulties due to high student-teacher ratios, lack of individual
attention, and limited community support. Addressing these challenges could enhance
inclusive education for CVI students.

5.3 Perspective of Government Officials, Heads of Schools, Sightsavers
Functionaries, Good Practices and Key Lessons learned during the
Project

Sightsavers India, in partnership with the HCL Foundation, implemented Project Sambalam
(2018-2023) to promote inclusive education for Children with Visual Impairment (CVI) across
Bihar, Rajasthan, and West Bengal. The project aimed to enhance learning outcomes and foster
an enabling environment for disability-inclusive policies. Key interventions included:

f. ICT for Learning Enhancement: Digital technologies, laptops, smartphones, and
specialized training helped CVI students improve their academic skills.

g.  Teacher Capacity Building: Over 500 teachers received training in inclusive pedagogy
and ICT to better support CVI and other children with disabilities.

h.  Strengthening Block Level Resource Centres (BRCs): These centres were modernized
with assistive tools such as Braille displays, DAISY players, and screen-reading
software. Community awareness was also increased to improve access.

1. Tele-Education Model: Implemented during the COVID-19 pandemic, this initiative
ensured continuity in learning via mobile-based education. The model was later adopted
by the State Department of Education.
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] Key Program Components: The initiative focused on student identification and
assessment, parental engagement, advocacy, monitoring, and partnerships with
government and community stakeholders.

1. Project Sambalam has significantly advanced inclusive education by adopting a holistic,
child-focused, and system-strengthening approach. The program's success stems from
direct student support and reinforcing the broader educational framework through
stakeholder sensitization, teacher training, and community engagement. The integration
of Information and Communication Technology (ICT) has been instrumental in
improving learning outcomes and enhancing the quality of life for Children with Visual
Impairment (CVI).

m. Teacher training in Inclusive Pedagogy and ICT has improved educators' knowledge,
attitudes, and teaching practices, fostering a more supportive learning environment.

n.  Stakeholder engagement—including master trainers, schoolteachers, and community
members—has enhanced awareness and inclusion efforts.

o. ICT tools have boosted student engagement, confidence, and independence, leading to
increased school attendance and participation.

p.  Parental involvement and community sensitization have played a crucial role in creating
a more inclusive society.

g- Some of the best practices of the projects are as follows:

» Engaging CVI and teachers through online classes during COVID 19 in Howrah
district in West Bengal.

» Success story of Dasy Player in Jhalawar, Rajasthan.

> Sugama Library in Rajasthan, Bihar and West Bengal with extended access
rights to all CVI across all districts of West Bengal.

> Plus Curriculum with daily living skill sets.

> Special programme for adolescent CVI girls.

5.4 Conclusion

The Sambalam program has been a game-changer in inclusive education, empowering visually
impaired children with confidence, skills, and independence. By strengthening teachers'
capabilities, integrating assistive technology, and fostering positive attitudes toward inclusion,
the initiative has transformed the academic and social lives of CVI students. The program
demonstrates that with the right support, visually impaired children can thrive in mainstream
education and society.

Project Sambalam successfully improved educational access and learning outcomes for CVI
students by integrating ICT, training teachers, and strengthening support infrastructure. Despite
challenges such as initial government delays and pandemic disruptions, the project fostered an
inclusive education system. Increased teacher preparedness, technological advancements, and
policy advocacy played key roles in ensuring sustainable impact. The initiative demonstrated
that with appropriate support and resources, CVI students can thrive in mainstream education.

The survey highlights both the progress and challenges in implementing inclusive education
for Children with Visual Impairment (CVI). While teachers demonstrate willingness and
awareness about CVI education, gaps remain in training, resources, and government support.

Key findings suggest:
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o Experience & Attitudes: Most teachers have some experience with CVI, but many still
find it challenging and emphasize the need for special educators.

e Government Support: Mixed responses indicate that while financial aid and assistive
tools exist, full inclusion in regular schools is still limited.

e ICT Integration: Although ICT tools are recognized as beneficial, inadequate training
and discontinuation of support in some regions have hindered their full impact.

e Gender Disparity: Nearly half of the teachers noted lower school attendance among
girls with CVI, pointing to social and systemic barriers.

e Curriculum & Classroom Challenges: High student-teacher ratios and limited
community involvement remain obstacles to effective inclusive education.

To strengthen inclusive education, it is crucial to enhance teacher training, ensure
sustained ICT support, and improve resource accessibility. Addressing these factors can
lead to a more equitable and supportive learning environment for CVI students.

COVID-19 had a significant impact on project implementation. Although the project was
completed as per the original plan and timeline, the BRC could not be fully empowered to
function independently and sustainably without the presence of Sightsavers. West Bengal
showed a better impact, possibly due to two main factors: (a) Howrah district benefited from
urbanization, which provided better connectivity, greater awareness, and b. the continued
presence of Sightsavers beyond the project period. In contrast, the projects in Rajasthan and
Bihar operated in predominantly rural settings, which posed inherent challenges such as poor
communication connectivity, low parental and community awareness, and the withdrawal of
Sightsavers at the end of the project period. Government support systems for BRCs are yet to
become self-sustaining across all states, which has hindered the continuity of project outcomes.
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CHAPTER 6
Recommendations

The Sambalam program has significantly advanced inclusive education by empowering
children with visual impairments through confidence-building, skill development, and greater
independence. By enhancing teacher capacity, introducing assistive technologies, and
promoting positive attitudes toward inclusion, the initiative has brought meaningful change to
both the academic and social experiences of CVI students. It serves as a powerful example that,
with appropriate support, visually impaired children can succeed in mainstream education and
actively participate in society.

To further strengthen the inclusive education of CVI students and ensure their seamless
integration into the existing government education system, the following recommendations
may be considered.

Recommendation for BRC:

1.  Institutionalizing BRCs for Inclusive Education: The role of Block Resource Centres
(BRCs) in advancing inclusive education for children with visual impairments (CVI) is
critical. It is therefore recommended that state governments formally integrate BRCs
within the educational framework and ensure dedicated budgetary provisions for their
effective functioning at the block level.

2.  Strategic Location and Infrastructure of BRCs: To maximize accessibility for CVI
students across rural areas, BRCs should be located within centrally positioned schools
in each block. These centres should be equipped with inclusive infrastructure, including
gender-sensitive washrooms, first aid facilities, and comfortable waiting areas for
accompanying parents or guardians, ensuring a safe and welcoming environment for all.

3. Qualified and Dedicated Staff at BRCs: BRCs should be staffed with qualified
instructors specializing in academics, vocational training for livelihood development, and
health and safety training, including reproductive and child health (RCH) and self-
defence. To ensure continuity and quality, these instructors should be appointed as regular
employees under government service norms.

4.  Provision and Training in ICT Tools: To enhance digital literacy and independent
learning, all CVI students should be provided with personal ICT tools through the BRCs.
Each centre should also be equipped with appropriate facilities and trained personnel to
deliver hands-on training in the effective use of these tools.

5.  Access to Digital Library Resources: It is recommended that digital library services be
made accessible to CVI students on a 24/7 basis, enabling them to pursue learning at their
own pace and convenience. Ensuring such continuous access can greatly contribute to

Recommendation for Teachers and Special Educators

1.  Mandatory Training for Inclusive Education: To ensure effective inclusive education
for children with visual impairments (CVI), it is recommended that training in inclusive
pedagogy and the use of assistive ICT tools be made an integral part of teacher and
special educator professional development. Linking such training to performance
appraisals may help reinforce its importance and encourage greater engagement.
Familiarity with ICT tools will enable teachers to better support CVI students in their
day-to-day learning.
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2.  Addressing Teacher-Student Ratio: The current teacher-student ratio at the middle and
secondary school levels poses challenges in providing individualized attention to all
students, including those with visual impairments. This concern may be constructively
addressed through continued dialogue and advocacy with relevant government bodies,
aiming to enhance staffing and resource allocation in schools.

3. Incentives for Teachers Supporting CVI: Introducing targeted incentives for teachers
who are actively engaged in educating CVI students could serve as a valuable motivation
tool. Such recognition may not only boost morale but also encourage sustained
commitment to inclusive education practices.

4.  Ensuring Accountability in Inclusive Education: To improve the overall quality of
inclusive education, it is suggested that teachers be entrusted with clear responsibilities
in delivering equitable and effective instruction to all learners, including those with
special needs. Strengthening accountability mechanisms in this regard could help bridge
existing gaps in implementation.

Recommendation for CVI

7. Provision of ICT Tools for Learning: To support equitable learning opportunities, it is
recommended that all children with visual impairments (CVI) be provided with personal
ICT tools to aid their education. Collaboration with IT companies could be explored to
develop cost-effective, CVI-friendly models of laptops or mobile devices tailored to their
specific needs.

8.  Financial and Social Support for Economically Disadvantaged CVI: Recognizing
that a majority of CVI students come from economically underprivileged backgrounds,
it is suggested that the government extend comprehensive financial and social support to
all CVI learners, irrespective of their caste, creed, or community background.

9.  Inclusive Infrastructure in Schools: To create a more inclusive and accessible school
environment, it is recommended that all educational institutions ensure the availability
of gender-sensitive washrooms and essential first aid facilities specifically designed to
accommodate the needs of CVI students.

10. Health and Safety Training for Female CVI Students: In line with promoting health
and personal safety, it is advisable that all female CVI students receive appropriate
training in reproductive and child health (RCH) and self-defence as part of their school
curriculum.

11. Integration of Vocational Training with Inclusive Education: To enhance future
livelihood opportunities, it is recommended that vocational education and skill
development programs be integrated alongside formal education for CVI students,
enabling them to become self-reliant and economically empowered.

12.  Scholarships for Higher Education: To encourage academic excellence and continued
learning, a special scholarship scheme for higher education may be introduced for
meritorious CVI students. Eligibility could be determined based on academic
performance, aligned with existing government norms and guidelines.
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Annexure 1: Tables

Table 4.1 Sample of CVI taken for the study

State Rajasthan Bihar West Total
Bengal

District Jhalawar | Udaipur | Jehanabad | Bhagalpur | Howrah

Listed CVI/ 55 (100) |57 (100) | 56 (100) 54 (100) 62 (100) | 284

sampled cluster (100)

CVI Respondents | 51 (92.7) | 51(89.4) [ 50 (89.2) 54 (100) 54 (90) 260
(91.5)

CVI -Refusal/ 4(7.8) 6(10.6) | 6(10.8) 0 8 (10) 24

Unavailable (8.5)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.2: Demographic profile of CVIs

Gender Rajasthan Bihar West Bengal Total
Male 51(50) 54(51.9) 24(44.4) 129(49.6)
Female 51(50) 50(48.1) 30(55.6) 131(50.3)
Total 102(100) 104(100) 54(100) 260(100)
Age group of CVI (in years)

3-10 2(2) 1(1) 1(1) 4(1.5)
10-15 40(39.2) 39(37.5) 6(11.1) 85(32.6)
15-20 58(56.9) 57(54.8) 40(74.1) 155(59.6)
> 20 2(2) 7(6.4) 7(13) 16(6.15)
Total 102(100) 104(100) 54(100) 260(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.3: Socio-economic profile of CVIs

Social category Rajasthan | Bihar West Bengal Total
General category 11(10.8) 7(6.7) 28(51.9) 46(17.6)
Other backward class 31(30.4) 69(66.3) 11(20.4) 111(42.6)
Schedule caste 27(26.5) 26(25) 14(25.9) 67(25.7)
Schedule tribe 32(31.4) 2(1.9) 1(1.9) 35(13.4)
Other 1(1) 1(0.003)
Total 102(100) 104(100) 54(100) 260 (100)
Possession of ABP and BPL card

AYY! 35(34.3) 44(42.3) 7(13) 86(33.1)
PHH? 31(30.4) 39(37.5) 40(74.1) 110(42.3)
RKSY I 32 (31.4) 17(16.3) 4(7.4) 53(20.4)
NPHH* 4(3.9) 4(3.8) 3(5.6) 11(4.2)
Total 102 (100) 104(100) 54(100) 260 (100)
Primary (main) source of income of the household of CVI

Wage labourer 48 (47.1) 47(48.8) 42(77.8) 137(52.6)
Farmer 39(38.2) 20 (19.02) - 59(22.6)
Sharecropper - 1(1) 1(1.9) 2(0.007)
Agri labour - 3(2.9) 2(3.7) 5(1.9)
Trade - 4(3.8) 3(5.6) 7(2.6)
Small shopkeeper 4(3.9) 11(10.6) 4(7.4) 19(7.3)
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Govt service 1(1) 1(1) 2(0.007)
Private service 5(4.9) 16(15.4) 2(3.7) 23(8.8)
Pensioner 5(4.9) 1(1) 6(2.3)
Total 102(100) 104(100) 54(100) 260(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

! AYY-(Antyodaya Anna Yojana); 2PHH- (Priority Household); *RKSY I-(Stands for Ration Card Scheme for

the Special Category); “NPHH-(Non-Priority Household)

Table 4.4: School attendance and retention in the school

Variable | Rajasthan | Bihar ‘ West Bengal ‘ Total
Education of CVIs

Primary 1(1.0) 3(2.9) 1(1.9) 5(1.9)

up to secondary 62(60.8) 72(69.2) 32(59.3) 166(63.8)
up to senior 22(21.6) 18(17.3) 9(16.7) 49(18.8)
secondary

UG and above 17(16.7) 11(10.6) 12(22.2) 40(15.3)
Total 102(100) 104(100) 54(100) 260 (100)
Regularity for school/ college

Regular CVIs 89(87.3) 79(76.0) 53(98.14) 221(85.0)
Irregular CVIs 13(12.74) 25(24.03) 1(1.85) 39 (15.0)
Total 102(100) 104(100) 54(100) 260(100)
Attendance in the class (in a month)

Irregular 13(12.8) 25(24.0) 1(1.9) 39 (15.0)
<10 days 4(3.9) 7(6.7) 12(22.2) 23(8.8)
10 to 20 days 18(17.6) 22(21.2) 24(44.4) 64(24.6)
>20 days 67(65.7) 50(48.1) 17(31.5) 134(51.6)
Total 102(100) 104(100) 54(100) 260(100)
Location of the school/ college

Within the 59(66.3) 41(51.9) 13(24.5) 113(51.1)
village/city ward

Outside the 30(33.7) 38(48.1) 40(75.4) 108(48.9)
village/city ward

Total 89(100) 79(100) 53(100) 221(100)
Distance between the school/ college to home

<2 km 54(52.9) 28(26.9) 20(37.03) 102(39.2)
>2 km 32(31.4) 21(20.2) 33(61.1) 86(33.1)
Subtotal 86 (84.3) 49(47.1) 53 (98.1) 188(72.3)
Residential CVI 3(2.94) 30(28.84) 0 33(12.7)
Irregular CVIs 13(12.74) 25(24.03) 1(1.9) 39(15.0)
Total 102(100) 104(100) 54(100) 260(100)
Time taken to reach the school/college

Time not reported | 16 (15.7 55(52.9) 1(1.9) 72(27.7)
<30 minutes 67(65.7) 34 (32.7) 44(81.5) 145(55.8)
30-60 minutes 12(11.8) 10(9.6) 5(9.3) 27(10.4)
60-90 minutes 7(6.9) 2(1.9) 4(7.4) 13(2.6)
90 — 120 minutes | 0 3(2.9) 0 3(1.2)
Total (N) 102 (100) 104(100) 54(100) 260(100)
Mean (in minutes) | 20.3 13.7 21.9 18.0

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.
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Table 4.5: Mode of learning for CVI

Vision of CVI Rajasthan Bihar West Bengal Total
Blindness 27(26.5) 45(43.2) 16(29.7) 88(33.8)
Low vision 75(73.6) 59(56.8)) 38(70.3) 172(66.2)
Total 102(100) 104(100) 54(100) 260(100)
Duration of Vision Difficulties

By Birth 89(87.3) 96(92.3) 52(96.3) 237(91.2)
Onset of vision 13(12.7) 8(7.7) 2(3.7) 23(8.8)
difficulties

Total 102(100) 104(100) 54(100) 260 (100)
Primary reading materials

Braille script 37(36.3) 76(73.1) 17(31.5) 130(50.0)
Bold letters print 19(18.6) 8(7.7) 11(20.4) 38(14.6)
Normal printed 37(36.3) 16(15.4) 23(42.6) 76(29.2)
Earlier bold print | 9(8.8) 4(3.8) 3(5.6) 16(6.1)
letter/ Currently

through listening

Total 102(100) 104(100) 54(100) 260(100)
Primary medium of writing

Braille 41(40.2) 72(69.2) 18(33.3) 131(50.4)
Bold letters 22(21.6) 12(11.5) 11(20.4) 45(17.3)
Normal letters 36(35.3) 14(13.5) 24(44.4) 74(28.4)
Earlier, CVI could | 3(3) 6(5.8) 1(1.9) 10(4.0)
write/ Now unable

Total 102(100) 104(100) 54(100) 260 (100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.6: Use of ICT tools by CVI and utilization of Government-sponsored benefits
(several CVIs used multiple tools)

ICT Tool Rajasthan Bihar West Bengal Total
Mobile loaded with | 94(92.2) 91(87.5) 46(85.2) 231(50.3)
text books

Laptop loaded with | 17(16.7) 11(10.6) 7(13) 35(13.4)
text books

Audio books 55(53.9) 12(11.5) 30(55.6) 97(37.3)
Screen Magnifier 3(2.9) 17(31.5) 20(7.6)
Non-Visual 1(1) 1(1) 11(20.4) 13(5)
Desktop Access

screen reader

(NVDA)

DAISY players 2(2) 20(19.2) 54(100) 76(29.2)
Voice recognition 28(27.5) 3(2.9) 12(22.2) 43(16.5)
tool

Talking keyboards | 16(15.7) 2(1.9) 31(57.4) 49(18.8)
Sugamya 59(57.8) 12(11.5) 20(37) 91(35)
Pustaklaya

Audio recordings 22(21.6) 2(1.9) 44(81.5) 68(26)
Google U-tube 84(82.4) 25(24) 38(70.4) 147(56)
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Smart Vision 7(6.9) 17(16.3) 17(31.5) 41(15.7)
glass/Specks

Utilization of Government-sponsored benefits by CVI

Utilized Govt. 98(96.1) 102(98.07) 54(100) 254(97.7)
benefits

Not utilized Govt. | 4(3.9) 2(1.92) 0 6(2.3)
benefits

Total 102(100) 104(100) 54(100) 260(100)
Types of Govt benefits used

Social benefits 0 0 52(96.3) 52(19)
Financial support 82(80.4) 95(91.3) 51(94.4) 228(85.6)
Device facility 50(49) 59(56.7) 20(37) 129(47.6)
Study materials 63(61.8) 25(24) 17(31.5) 105(39.3)
Computer/ Laptop | 15(14.7) 5(4.8) 3(5.6) 23(6.8)
Printed books 32(31.4) 21(20.2) 18(33.3) 71(25.3)
Braile books 52(51) 55(52.9) 19(35.2) 126(46.4)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.7: Year of joining Sight Saver India’s inclusive education and impact of ICT tools
for reading

Variable ‘ Rajasthan ‘ Bihar | West Bengal | Total
Year of Joining Sight Saver India Inclusive Education

2017 2(2) 1(1) 0 3(1.1)
2018 7(6.9) 10(9.6) 0 17(6.5)
2019 14(13.7) 11(10.6) 41(75.9) 66(25.3)
2020 44(43.1) 11(10.6) 5(9.3) 60(23.07)
2021 19(18.6) 39(37.5) 3(5.6) 61(23.4)
2022 12(11.8) 28(26.6) 2(3.7) 42(16.15)
2023 3(2.9) 4(3.8) 3(5.6) 10(3.8)
2024 1(1) 1(0.003)
Total 102(110) 104(100) 54(100) 260 (100)
Impact of Sights Savers assistance on learning tools and techniques for reading
Very useful 79(71.5) 90(86.5) 51(94.4) 220(84.6)
Little helpful 17(16.5) 11(10.6) 3(5.6) 31(11.9)
Not helpful 6(5.88) 3(2.88) 0 9(3.46)
Total 102(100) 104(100) 54(100) 260(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.
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Table 4.8: Learning outcomes of inclusive education programme for CVI and impact of
Sight Saver’s intervention

Indicators ‘ Rajasthan | Bihar ‘ West Bengal ‘ Total
Online classes during COVID-19 for CVI

Attended 76(74.5) 47(45.2) 43(79.6) 166(63.8)
Not attended 26(25.49) 57(54.80) 11(20.37) 94(36.15)
Total 102(100) 104(100) 54(100) 260(100)
Ability to read the local language

Alphabet/ Letters 11(10.8) 7(6.7) 1(1.9) 19(8.5)
Words 20(19.6) 14(13.5) 9(16.7) 43(19.4)
Paragraph 20(19.6) 11(10.6) 10(18.5) 41(18.5)
Story 44(43.1) 40(38.5) 34(63) 118(53.3)
Total 102(100) 104(100) 54(100) 221(100)
Observation

Fully 77(75.49) 47(45.19) 43(79.6) 167(64.23)
Partly 18(17.64) 25(24.03) 11(20.4) 54(20.76)
Can’t read the 7(6.86) 32(30.76) 0 39(15.0)
local language

Total 102(100) 104(100) 54(100) 260(100)
Ability to read the English language

Capital letters 30(29.4) 29(27.9) 2(3.7) 61(29)
Small letters 9(8.8) 5(4.8) 2(3.7) 16(7.6)
Words 30(29.4) 8(7.8) 23(42.9) 61(29.3)
Sentence 25(24.5) 19(18.3) 26(48.1) 70(33.6)
Total 102(100) 104(100) 53(98.1) 208(100)
Observation

Fully 60(58.82) 46(44.23) 44(81.5) 150(57.7)
Partly 34(33.4) 15(14.23) 9(16.7) 58(22.3)
Can't read the 8(7.84) 43(41.34) 1(1.85) 52(20.0)
English language

Total 102(100) 104(100) 54(100) 260(100)
Total 102(100) 104(100) 54(100) 260(100)
Ability to speak English sentences

Able to point out / | 44(43.1) 53(51) 27(50) 124(47.6)
speak

Unable to point out | 58(56.9) 51(49) 27(50) 136(52.3)
/ speak

Total 102(100) 104(100) 54(100) 260(100)
Ability to do mathematics

Recognizing 12(11.8) 27(26) 3(5.6) 42(16.15)
numbers (1-9)

Recognizing 30(29.4) 16(15.4) 8(14.8) 54(20.76)
numbers (10-99)

Subtraction 33(32.4) 28(26.9) 21(38.9) 82(20)
Division 27(26.5) 33(31.7) 22(40.7) 82(20)
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Total | 102(100) | 104(100) | 54(100) | 260(100)
Learned tools for mathematics

Abacus 44(43.1) 8(7.7) 34(63) 86(33.07)
Taylor frame 42(41.2) 87(83.7) 11(20.4) 140(53.84)
Other 16(15.7) 9(8.7) 9(16.7) 34(13.07)
Total 102(100) 104(100) 54(100) 260(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.9: Profile of the surveyed teachers associated with the CVIs

Variables Rajasthan Bihar West Bengal Total
Gender

Male 19 (52.8) 23(67.6) 6(40.0) 48(56.47)
Female 17 (47.2) 11(32.4) 9(60.0) 37(43.52)
Total 36(100) 34(100) 15(100) 85(100)
Age

Less than 30 years | 3(8.3) 0 0 3(3.5)
30-50 years 20(55.6) 23(67.6) 12(80) 55(64.70)
Above 50 years 13(36.1) 11(32.4) 3(20) 27(31.76)
Total 36(100) 34(100) 15(100) 85(100)
Teaching Medium

Hindi 33(91.7) 33(97.1) 0 66(77.64)
English 3(8.3) 1(2.9) 0 4(4.70)
Bengali 0 0 15(100) 15(17.64)
Total 36(100) 34(100) 15(100) 85(100)
Teaching experience

1-10 Years 10(27.8) 10(29.4) 1(6.7) 21(24.70)
10-20 Years 15(41.7) 22(64.7) 11(73.3) 48(56.47)
20-30 Years 7(19.4) 2(5.9) 1(6.7) 10(11.76)
30-40 Years 4(11.1) 0 2(13.3) 6(7.05)
Total 36 (100) 34(100) 15(100) 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.10: Teachers’ experience and understanding of inclusive education for CVI

Particulars \ Rajasthan \ Bihar | West Bengal | Total
Teaching of CVlIs

Yes 27(75) 15(42.9) 14(93.3) 56(65.88)
No 9(25.0) 19(52.77) 1(6.70) 29(34.11)
Total 36(100) 34(100) 15(100) 85(100)
Teaching experience

1-5 Years 20(55.6) 07(20.6) 8(53.3) 35(41.17)
5-10 Years 7(19.4) 5(14.7) 1(6.7) 13(15.29)
10-15 Years 0 2(5.9) 2(13.3) 4(4.70)
15-20 Years 0 1(2.9) 3(20.0) 4(4.70)
No Experience 9(25.0) 19(52.77) 1(6.70) 29(34.11)
Total 36 (100) 34(100) 15(100) 85(100)
CVI can study in any school

Disagree 1 3(8.3) | 3(8.8) | 1(6.7) | 7(8.23)
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Partly agree 13 (36.1) 12(35.3) 1(6.7) 26(30.58)
Agree 20 (55.6) 19(55.9) 13(86.7) 52(61.17)
Total 36 (100%) 34(100) 15(100) 85(100)
Should CVI attend only special schools?

Disagree 16(44.4) 18(52.9) 9(60.0) 43(50.58)
Partly agree 14(38.9) 5(14.7) 4(26.7) 23(27.05)
Agree 6(16.7) 11(32.4) 2(13.3) 19(22.35)
Total 36(100) 34(100) 15(100) 85(100)
Challenges in teaching CVI

Disagree 4(11.1) 1(2.9) 1(6.7) 6(7.05)
Partly agree 20(55.6) 18(52.9) 8(53.3) 46(54.11)
Agree 12(33.3) 15(44.1) 6(40.0) 33(38.82)
Total 36(100) 34(100) 15(100) 85(100)
Need for special educators for CVI

Disagree 8(22.2) 6(17.6) 4(26.7) 18(21.17)
Partly agree 19(52.8) 13(38.2) 4(26.7) 36(42.35)
Agree 9(25) 15(44.1) 7(46.7) 31(36.47)
Total 36(100) 34(100) 15(100) 85(100)
Ability of CVI to perform at par with others

Disagree 3(8.3) 4(11.8) 0 7(8.23)
Partly agree 5(13.9) 9(26.5) 4(26.7) 18(21.17)
Agree 28(77.8) 21(61.8) 11(73.3) 60(71.76)
Total 36(100) 34(100) 15(100) 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.11: Teachers’ opinion about governmental assistance for CVI and inclusive

education
Particulars \ Rajasthan | Bihar \ West Bengal | Total
Government spending on education for CVI
Disagree 2(5.6) 2(5.9) 5(33.3) 9(10.58)
Partly agree 15(41.7) 13(38.2) 9(60.0) 37(43.52)
Agree 19(52.8) 19(55.9) 1(6.7) 39(45.88)
Total 36(100) 34(100) 15(100) 85(100)
Government support beyond funding For CVI’s education
Disagree 2(5.6) 1(2.9) 2(13.3) 5(5.88)
Partly agree 15(41.7) 21(61.8) 9(60) 45(52.94)
Agree 19(52.8) 12(35.3) 1(6.7) 32(37.64)
Total 36(100) 34(100) 15(100) 85(100)

Type of government assistance for CVI (multiple answers/opinions) — Figures in
parenthesis are in percentage of row total

Financial support to | 32(39.5) 34(42.0) 15(18.5) 81(100)
CVI

Financial support to | 17(47.3) 14(38.9) 5(13.8) 36(100)
School

Support for teaching | 29(53.7) 11(20.4) 14(25.9) 54(100)
aids

Support for teachers' | 28(58.4) 10(20.8) 10(20.8) 48(100)
training
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Support for 29(72.5) 7(17.5) 4(10.0) 40(100)
resources

Support for devices | 23(56.1) 15(36.5) 3(7.3) 41(100)
Inclusivity of CVI in general schools

Disagree 4(11.1) 5(14.7) 2(13.3) 11(12.9)
Partly agree 20(55.6) 21(61.8) 9(60.0) 50(58.9)
Agree 12(33.3) 8(23.5) 4(26.7) 24(28.2)
Total 36(100) 34(100) 15(100) 85(100)
Integration of CVI with special educational needs in mainstream schools

Disagree 1(2.8) 2(5.9) 0 3(35.2)
Partly agree 16(44.4) 7(20.6) 4(26.7) 27(31.76)
Agree 19(52.2) 25(73.5) 11(73.3) 55(64.70)
Total 36(100) 34(100) 15(100) 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.12: Teacher’s opinion about the Right to Education Act, teaching methodologies,
and challenges faced by CVI, and gender disparity among CVI

Usage of ICT Rajasthan | Bihar West Total
Bengal
Provisions for CVI under the Right to Education Act
Provisions made for CVIs under RTE 27(75) 28(82.4) | 14(93.3) | 69(81.17)
Provisions not made for CVIs under 9(25) 6(17.6) 1(6.7) 16(18.82)
RTE
Total 36(100) 34(100) | 15(100) 85(100)
Challenges for CVI in understanding literature subjects
Not aware 3(8.3) 7(20.6) 3(20.0) 13(15.29)
Partly aware 23(63.9) 13(38.2) | 4(26.7) 40(47.05)
Fully aware 10(27.8) 14(41.2) | 8(53.3) 32(37.64)
Total 36(100) 34(100) | 15(100) 85(100)
Use of specialized teaching methodologies for CVI
Not aware 4(11.1) 5(14.7) 3(20.0) 12(14.11)
Partly aware 23(63.9) 16(47.1) | 4(26.7) 43(50.58)
Fully aware 9(25) 13(38.2) | 8(53.3) 30(35.29)
Total 36(100) 34 (100) | 15(100) 85(100)
Special Curriculum for CVI
Not aware 16(44.4) 5(14.7) 8(53.3) 29(34.11)
Partly aware 12(33.3) 16(47.1) |2(13.3) 30(35.29)
Fully aware 8(22.2) 13(38.2) |5(33.3) 26(30.58)
Total 36(100) 34(100) | 15(100) 85(100)
Gender disparities in inclusive education for CVI
Fewer girls CVI attended schools 11(30.6) 23(67.6) | 8(53.3) 42(49.41)
Fewer boys CVI attended schools 10(27.8) 6(17.6) 3(20.0) 19(22.35)
Can’t Say 9(25) 5(14.7).1) | 1(6.7) 15(17.64)
No disparities 6(16.7) 0 3(20) 9(10.58)
Total 36(100) 34(100) | 15(100) 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.
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Table 4.13: Teachers’ opinion about usage of ICT by the CVI

Usage of ICT Rajasthan | Bihar West Total
Bengal
Usage of ICT tools for CVI
Not aware 6(16.7) 3(8.8) 6(40.0) 15(17.64)
Partly aware 16(44.4) 14(41.2) | 5(33.3) 35(41.76)
Fully aware 14(38.9) 17(50.0) | 4(26.7) 35(41.76)
Total 36(100) 34(100) | 15(100) | 85(100)
Assisting CVI in using ICT tools for study
Fully able 10(27.8) 3(8.8) 5(33.3) 18(21.17)
Partly able 19(52.8) 18(52.9) | 3(20.0) 40(47.05)
Not at all 1(2.8) 10(29.4) | 1(6.7) 12(14.11)
Not able to assist / Don’t know how to 6(16.7) 3(8.8) 6(40.0) 15(17.64)
use ICT Tool
Total 36(100) 34(100) | 15(100) | 85(100)
Ability to read MS Word Documents using Talking Software
Fully 22(61.1) 7(20.6) 10(66.7) | 39(45.88)
Partly 12(33.3) 1(2.9) 3(20.0) 16(18.82)
Very Less 1(2.8) 3(8.8) 1(6.7) 5(5.88)
Not at all 1(2.8) 23(67.7) | 1(6.7) 25(29.44)
Total 36(100) 34(100) | 15(100) | 85(100)
Understanding Audio Books by CVI
Fully 28(77.8) 11(32.4) | 11(73.3) | 50(58.82)
Partly 7(19.4) 7(20.6) 4(26.7) 18(21.17)
Very Less 0 11324) |0 11(12.94)
Not at all 1(2.8) 5(14.7) 0 6(7.05)
Total 36(100) 34(100) | 15(100) | 85(100)
Ease of using NVDA Screen Reader
Fully 26(72.0) 9(26.5) 6(40.0) 41(48.23)
Partly 8(22.2) 7(20.6) 7(46.7) 22(25.88)
Very less 1(2.8) 10(29.4) |2(13.3) 13(15.29)
Not at all 1(2.8) 8(23.5) 0 9(10.58)
Total 36(100) 34(100) | 15(100) | 85(100)
Role of Talking Software in learning
Fully 31(86.1) 10(29.4) | 13(86.7) | 54(63.52)
Partly 4(11.1) 9(26.5) 1(6.7) 14(16.47)
Very Less 0 9(26.5) 1(6.7) 10(11.76)
Not at all 1(2.8) 6(17.6) 0 7(8.23)
Total 36(100) 34(100) | 15(100) | 85(100)
Limitations of ICT tools in reading & writing certain subjects
Fully 26(72) 7(17.6) 10(66.7) | 43(50.58)
Partly 9(25) 10(29.4) | 4(26.7) 23(27.05)
Very less 1(2.8) 6(17.6) 1(6.7) 8(9.41)
Not at all 0 12(354) |0 12(14.11)
Total 36(100) 34(100) | 15(100) | 85(100)
ICT tools/equipment can make them confident
Fully 30(83.3) 10(29.4) | 12(80.0) | 52(61.17)
Partly 6(16.7) 10(29.4) | 3(20.0) 19(22.35)
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Very less 0 10294) | 0O 10(11.76)
Not at all 0 4(11.8) 0 4(4.70)
Total 36(100) 34(100) | 15(100) | 85(100)
Helped with ICT tools for their class, notes, and exams

Fully 28(77.8) 7(20.6) 14(93.3) | 49(57.64)
Partly 7(19.4) 11(32.4) | 1(6.7) 19(22.35)
Very less 0 5(14.7) 0 5(5.88)
Not at all 1(2.8) 11(324) |0 12(14.11)
Total 36(100) 34(100) | 15(100) | 85(100)
Ease in teaching due to the use of ICT tools/ equipment.

Fully 26(72.2) 14(41.2) | 14(93.3) | 54(63.52)
Partly 8(22.8) 14(41.2) | 1(6.7) 23(27.05)
Very less 0 3(8.8) 0 3(3.52)
Not at all 2(5.6) 3(8.8) 0 5(5.88)
Total 36(100) 34(100) | 15(100) | 85(100)
ICT tools make teaching easier with students.

Fully 30(83.3) 14(41.2) | 14(93.3) | 58(68.23)
Partly 5(13.9) 14(41.2) | 1(6.7) 20(23.52)
Very less 1(2.8) 3(8.8) 0 4(4.70)
Not at all 0 3(8.8) 0 3(3.52)
Total 36(100) 34(100) | 15(100) | 85(100)
ICT tools save time

Fully 30(83.3) 18(52.9) | 12(80.0) | 60(70.58)
Partly 6(16.7) 11(32.4) | 3(20.0) 20(23.52)
Very less 0 2(5.9) 0 2(2.3)
Not at all 0 3(8.8) 0 3(3.52)
Total 36(100) 34(100) | 15(100) | 85(100)
Status of difficulties faced for using ICT tools

Difficulties faced by teachers 16(44.4) 12(35.3) | 9(60.0) 37(43.52)
No difficulty faced 20(55.5) 22(64.70) | 6(40.0) 48(56.47)
Total 36(100) 34(100) | 15(100) | 85(100)
Lack of training

High 4(11.1) 5(14.7) 2(13.3) 11(12.94)
Medium 10(27.8) 3(8.8) 6(40.0) 19(22.35)
Low 2(5.6) 1(2.9) 0 3(3.52)
No difficulty faced 20(55.6) 25(73.5) | 7(46.7) 52(61.2)
Total 36(100) 34(100) | 15(100) | 85(100)
Students’ attitude

High 4(11.1) 5(14.7) 2(13.3) 11(12.9)
Medium 7(19.4) 4(11.8) 3(20.0) 14(16.5)
Low 3(8.3) 3(8.8) 2(13.3) 8(9.4)

No difficulty faced 22(61.2) 22(64.7) | 6(53.3) 52(61.2)
Total 36(100) 34(100) | 15(100) | 85(100)
Lack of facilities

High 6(16.7) 6(17.6) 6(40.0) 18(21.17)
Medium 5(13.9) 4(11.8) 3(20.0) 12(14.11)
Low 5(13.9) 1(2.9) 0 6(7.05)
No difficulty faced 20(55.6) 22(67.6) | 6(40.0) 49(57.7)
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Total | 36(100) | 34(100) | 15(100) | 85(100)
Lack of device availability

High 7(19.5) 8(23.5) 4(26.7) 19(22.35)
Medium 8(22.2) 3(8.8) 4(26.7) 15(17.64)
Low 0 0 1(6.7) 1(1.17)
No difficulty faced 21(58.3) 23(67.6) | 6(40.0) 50(58.8)
Total 36(100) 34(100) | 15(100) | 85(100)
Teaching learning material

High 4(11.1) 7(20.6) 5(33.3) 16(18.82)
Medium 10(27.8) 4(11.8) 3(20.0) 17(20.0)
Low 1(2.8) 1(2.9) 1(6.7) 3(3.52)
No difficulty faced 21(58.3) 22(64.7) | 6(40.0) 49(57.6)
Total 36(100) 34(100) | 15(100) | 85(100)
Lack of infrastructure

High 5(13.9) 5(14.7) 4(26.7) 14(16.47)
Medium 8(22.2) 6(17.6) 3(20.0) 17(20.0)
Low 1(2.8) 0 0 1(1.17)
No difficulty faced 22(61.1) 23(67.6) | 8(53.3) 53(62.3)
Total 36(100) 34(100) | 15(100) | 85(100)
Lack of teaching aids

High 6(16.7) 4(11.8) 4(26.7) 14(16.5)
Medium 8(22.2) 6(17.6) 3(20.0) 17(20.0)
Low 1(2.8) 2(5.9) 1(6.7) 4(4.70)
No difficulty faced 21(58.3) 22(64.70) | 7(46.7) 50(58.8)
Total 36(100) 34(100) | 15(100) | 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.

Table 4.14: Frequency statistics on teacher’s opinion about the impact of ICT tools on

CVIl

Impact of ICT No. of teachers Percent Cumulative Percent

Very low 9 10.6 10.6

Low 17 20.0 30.6

Moderate 27 31.8 62.4

High 14 16.5 78.8

Very high 18 21.2 100.0

Total 85 100.0

Table 4.15: Descriptive statistics on teacher’s opinion about the impact of ICT tools on

CVIl

Parameters N | Range M | SD Remark

Minimum | Maximum
ICT impact score 85 110.00 65.00 39.8 | 14.3 Almost high

* N= Number of respondents; M = Mean/Average; SD= Standard Deviation
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Table 4.16: Descriptive statistics on teacher’s willingness and attitude toward teaching

CVIl
SI. Teacher’s contribution N* M* SD* | Remarks
No.
1 | Willingness to give extra time for CVI during | 85 3.45 0.945 | Moderate
their exam
2 | Feel energetic to help CVI 85 3.52 0.895 High
3 | Consider the teaching of CVI 1 as meaningful | 85 3.55 0.866 High
and purposeful along with other children.
4 | Feel like going to work every day 85 3.68 0.602 High
5 | Enthusiastic about making learning accessible | 85 3.64 0.871 High
for all students, including CVI
6 | Feel happy after successfully engaging the 85 3.67 0.836 High
CVI in learning activities
7 | Committed to facing challenges in teaching 85 3.47 1.053 | Moderate
CVI
8 | Focussed on the need and progress of CVI 85 3.53 1.007 High
while teaching
* N= Number of respondents; M = Mean/Average; SD= Standard Deviation
Table 4.17: Teachers’ opinion about inclusive curriculum, parental and community
awareness
Inclusive Curriculum and Others Rajasthan | Bihar West Total
Bengal
Non-inclusive curriculum
High 5(13.9) 3(8.8) 5(33.3) | 13(15.3)
Medium 9(25) 4(14.7) 2(13.3) | 15(17.6)
Low 1(2.8) 3(8.8) 1(6.7) 5(5.9)
No difficulty faced 21(58.4) 24(70.6) | 7(46.7) | 52(61.1)
Total 36(100) 34(100) | 15(100) | 85(100)
Lack of parental awareness
High 10(27.8) 7(20.6) 4(26.7) | 21(24.70)
Medium 4(11.1) 3(8.8) 4(26.7) | 11(12.94)
Low 1(2.8) 2(5.9) 1(6.7) 4(4.70)
No difficulty faced 21(58.4) 22(64.70) | 6(40.0) | 49(57.6)
Total 36(100) 34(100) | 15(100) | 85(100)
Opinion on the barriers having a high influence on inclusive education
Resources/Tools
High 22(61.1) 21(61.8) | 12(80.0) | 55(64.70)
Medium 12(33.3) 13(38.2) | 3(20.0) | 28(32.94)
Low 2(5.6) 0 0 2(2.35)
Not at all 0 0 0 0
Total 36(100) 34(100) | 15(100) | 85(100)
Parental support
High 26(72.2) 24(70.6) | 12(80.0) | 62(72.94)
Medium 6(16.7) 8(23.5) 3(20.0) | 17(20.0)
Low 4(11.1) 2(5.9) 0 6(7.05)
Not at all 0 0 0 0
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Total | 36(100) | 34(100) | 15(100) | 85(100)
Community awareness

High 19(52.8) | 25(73.5) | 11(73.3) | 64.70(100)
Medium 13(33.3) | 7(20.6) | 3(20.0) |23(27.05)
Low 5(13.9) 2(5.9) 0 7(8.23)
Not at all 0 0 1(6.7) 1(1.17)
Total 36(100) | 34(100) | 15(100) | 85(100)
Community support

High 16(44.4) | 26(76.5) | 13(86.7) | 55(64.70)
Medium 15(41.7) | 4(11.8) [2(13.3) |21(24.70)
Low 5(13.9) 411.8) |0 9(10.58)
Not at all 0 0 0 0

Total 36(100) | 34(100) | 15(100) | 85(100)

Unless mentioned otherwise, figures within the parenthesis are in percentage of the column total.
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Annexure 2: Assessment Tool of Learning Level of
Children with Visual Impairment

Impact Assessment of HCLTech Grant Education Project
Implemented by Sightsavers India

Argeaad 3feaT gt wEif-aa wHueres Tie frem aREis@T ot a9 aitehe

Sambalam Project: Inclusive Education for Children with Visual Impairment
in Rajasthan, Bihar and West Bengal

e YRESHT: TSTe, foer 3t ufiry srer & gfSenféra sreat & fore swmasft faver
Learning Assessment of Children with Visual Impairment (CVIs)
groaTtea soal (HeetTs) T HiE 6T TTeher

Sr. No.
1. Demographics
S.N. | Demographics Compliance Indicator
1.1 | Day/Month/Year of Interview
wrETeERR 1 fom/Ame/ad
1.2 | Time of Interview Start Time:
HTETeehTL shl {HA (Hour/ minute)
End Time:
(Hour/ minute)
1.3 | State Rajasthan wrreor
_— [ ] Rajasthan TR
[ | Bihar ReR. ...
[ ] West Bengal affm s, ......oooviiiii
1.4 | District fwm [ ]Jhalawar sr@mrs... 1 [ ] Udaipur 3@m. ... 2
|:]Bhagalpur wrrert...3 [ |Jehanabad semmme. . ...4
[ |Howrahzmsr......... 5
1.5 | Survey response Agreed TEHTE ..ottt |
I Tl HA S T FHA Refused ST T ..., 2
(GEEZCER:CERICILCIRIRIER )

2. Student’s Information a1 <l SeRET

This information will be collected with the help of parents, Guardians and teachers.
IE AHRRT ATaT-fuar, stfsrararent iR frerst 6t wee & wes & Smur)

S.N. | Particular Compliance Indicator
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2.1 What is student name?
JATIHT T 1 22
2.2 | What is student age (in complete Year)
T 37 fopeft & (ot a )
2.3 | Student's gender Male T8 ... 1
B 1 fefm Female ®fl...........oo 2
Other 33 ..o 3
2.4 | What is father/Guardian’s name?
Tore/safireares w1 T /T 22
2.5 | What social category your family | General Category M= aoft..........oevveeennnnne. 1
belongs to? Other Backward Class 3= figeranf .............. 2
TueHT aRE forg Emalsish anf/aoft & gwiferd 22 | Schedule Caste S8 SR . .oeeevvneceneeene, 3
Schedule Tribe stgfea SR ... 4
Don’t Know aar=& ,,,..cooiiiiiiiiiiiiiiianns 88
Other (pl. specify) 3= (Fwm e R).............99
2.6 | Does your family comes under APL or | AYY (Antyodaya Anna Yojana)............... 1
BPL? . PHH (Priority Household)..........................2
T ST SRAR TGS At S @ 1 et NPHH (Non-Priority Household)............... 3
aoft 7 RKSY I (Stands for Ration Card Scheme for the
Special Category).......o.vvvvivniiiiniinneannn. 4
2.7 | What is the main source of income of | Wage Labourer feer€t asigt ... 1
your family? Farmer frm ....ooovveiiiii e 2
ST ST A ST ST Wi 27 Sharecropper ¥ # fe@ai .............e. el l3
Agri labour W #fik ... 4
Trade SR ..o 5
Small Shopkeeper 81T gFMER. ........ivninniis 6
Govt Service TR TF. ....ovvieiiiiiinene 7
Private Service Igae Fo.....ocovevies v, 8
Pensioner SM¥RT ..o e 9
Other (pl. specify) 3= (F9am e H)... ......... 99
2.8 | Name of village/city where you live. Name
3 TITel/3TET R A9 &l 9 & & aw
City/Village
e/
Gram Panchayat
PIEREIRE
Block/Taluka
SQTh/dTeTehT
District fsem
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This information will be collected with the help of Student
T AR T3¢ hl HEE | TeT3 ATt

2.9

In which class you are studying?
T I HF kel 8 Ug T &7

2.10 | Name of the school/college where you
are currently studying
3 /IS H AT STEf 3T T 5 UG @ &
2.11 | Full address of school/college City/Village
THe/iersT 1 g Tl e/
Block/Taluka
SQTeh/dTeTehT
District fsem
2.12 | Do you regularly attend the | Yes®&.......cooiiiiiiiiiiiiiiiiiiiiiii, 1 |If no
school/College? NOTE oo, 2 | Skip
Fam 1T afird §9 & Thel/hion ST 82 3?23 to
2.13 | How long have you been studying in YEAI'S HW....oooovooeceeeceeessccscise e 1
ﬁsgig);%ﬁ?%;gw P MONths F&M.......cooooovveevieeeeeeee e 2
2.14 | How many days do you attend | 1to10days & 10fm..........oooooiiiiiinnn.n. 1
school/college in a month? 11t020days 11 @20 %7 .....oooeeveeiiei, 2
T O HE A e fo wpe/et S &7 21 t0 30/31 days 21 §30/31 & oovvoveeo . 3
(Fret i weieit 6 =gt swfeerfr ) Other (pl. specify) 5= (FFT @ F).............. 99
2.15 | Location of the School/College [_] Within the village/City locality
TRCHIS T T /AT G 3 M. e 1
|:| Far from the village/City locality
TH/ATE H G 2
2.16 | Distance between home to (] Within 2 km reach 2 fift ¥ sfw............... 1
School/College
R Y T/ o s oAl gl [ ] More than 2 km away 2 fft & st g m.....2
11 stay at school/college hostel for study # ugrs
o foIC pa/® i & Bieed o T&dT g
Time taken to reach at School/College....... ,
minutes
/TS TG H R T AT e, G
2.17 | Who in your family usually helps you | Brother s ...............oooiiiiii i 1
with your studies? N 1S o - 2
STAAI T 319 TRER F I STH TG T TG | MOLhEr B ..o, 3
FATE? Father fm ........ooooiiiii e 4
Guardian JITEF ... 5
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Other (pl. specify) 3= (F9am T F).............. 99
2.18 | What is the status of student eye | Blindness ofd: gfoamRm...........c.ooeiiiiiinnee. 1
Vision? Low Vision #fif¥e gf¥ ........ccoovviinneeeeee, 2
et 1 ofe o e o1 27 Single eye Vision T 33 ..., 3
Other (pl. specify) 3= (Fw=m T H)............. 99
2.19 Since how long have you been
experiencing difficulties with your By Birth ST .....coooooiiveeeceee s 1
vision?
319 e & ST T e AT 7 i R YAL'S FIR....oooooiverrieesneiee et eeee e eateere s 2
il MoONths F&M......cooorriveeeeeieieeeee e 3
3. Student’s inclusive education Information faemeff st wwrarsft Fram gemT
3.1 What is your primary medium of | Braille Script 3@ faf............................. 1
reading? Bold print letters siwe iz s1e® ................. 2
ST Gt 1 ST Hee &7 Normal printed book &= ufsa g&s. ..........3
Earlier I could read big letters but now I can
understand by listening vt § &g 37&R ug war o
AR ST GFFL THH AT G 4
Other (pl. specify) 3= (Fw=m e ). ........ 99
3.2 What is your primary medium for | Braille Script s@ fafi.....................ooe.l 1
writing? Bold letters siies 318 .........covuvvvieennn, 2
e 3 fore, e s e o 7 Normal letters ST ST&...........ooovveerrinne 3
Earlier I could write but now I can’t vea & fera
EERIRIEIER TR RTgic | S 4
Other (pl. specify) s (Fw=m w8 *)........ 99
33 What are the information | A. Mobile which was loaded with e text

communication technology (ICT)
resources do you use for study?

(Multiple answer)
Fe % U o w9 @ dur S

(TEEREY) weTeT T ST i €2
(Thrfersh 3et)

books / Hrarget foraH § uigd qdeh sl g8 @
B. Laptop which was loaded with e text
books / etueia fS $-urga geaeh il g¢ &
C. Audio Books / siifeat g&eh
D. Screen magnifier A AfTHRR 1 3w

E. Non Visual Desktop Access screen reader
(NVDA screen reader) / 9t farssrer Seeia

T B fet (TEEiT Bh fet) 1 suanT
F. DAISY players / St wirrd a1 3w

G. Voice recognition tool / &af vg=m 3usrr st
TN

H. Talking keyboards / s aret e T 39T

I. Sugamya Pustaklaya / g q&qeprer
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J. Audio recordings / sfifean frenifém &t suzmr

K. Google U-tube / 7Tt g-gg= o1 3w

L. The Smart Vision glass/Spects / @ fasm
TATE /T T ITART

X. Other (pl. specify) / 3= (Fwan Tg =)

34 What are the digital equipment do | A. Computer with INDO-NVDA / gei-udiEin
you use for study? o TTY H
(Multiple answer) B. Laptops with INDO-NVDA / s3r-uefidie %
ST & oI o foRd fefsreet Swshomt =t arer T
SR e 87 C. Mobile/Smart Phone / wramse/=mé s
(e <) D. Audio recorder / fifean fmid
E. Video Players / et wret
X. Other (pl. specify) / 311 (Fwan Tg =)
3.5 Are you getting any facility from | Yes & ......coooviiiiiiiiiiiiii, 1 If no,
the Govt. Department? Sometime -4t ... 2 Skip
A ST SRCB 51 gt firer e 27 INO & 3 Q3.6
3.6 If yes, what are those facilities do | A.Financial support / foffr grmar
you receive? (Multiple answer) B. Device facilities / fearsa gfamt
QAT S AGIITAE | Spudy materials facility / oo amof g
(ceie <) D. Computer/Laptop s=et/se
E. Printed books in bold letters / @1 7ei # st
Toperret
F. Braille books / Braille Kit received st
NASETERACT AR
X. Other (pl. specify) 3= (F9a1 T )
3.7 Do you take assistance from a | YesS & ......ccovviiiiiiiiiiniiiiiiiiiiiiene, 1 If no,
special teacher? NOT oo, 2 Skip
T 3119 foReft foriy freres <At wreraT o 82 Q3.8
3.8 If yes, mention the frequency of | In days per month
meeting the relevant teacher in a | S #re fofi #
month.
Ife 7T, AT Uk wie | Heiferd freres & firer
ST T Ik il
3.9 How much did the assistance | Very helpful sgaseem.................. ... 1
provided by Sightsavers India help | Little Helpful siermeam................ ........ 2
you in learning different tools and | Ny Helpful #eem =&, ......c.coiiiiie, 4
techniques of reading? Other (pl. specify) = (Fwn = ). .. ... 99
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HEHdE SAT S0 YSH Sl TS G-l &
TYehT U & farf=T Suertolt 3T derient sl

i o foret weg fireft?

3.10

For education in which year did
you join to Sightsaver India
inclusive education?

Tarer ok forw o119 formr o wTgeReR $fear o a1y
quTaR e & foe @ 2

3.11

How did the assistance provided
by Sightsaver India help you in
your studies? (Multiple answer)

TSR AT g Y hY TS HERIaT § STT9eh!
3ot yeTs H fore werr weg fuefto
(TERTTErR ITV)

Learn the followings tools and techniques
Frferian gt it aekient @t o # weg firelt

A.

Q

Smart Phone with e text books / e & %
Y 3-Ted TEdhi Hiad | Heg et

Laptop with e text books / @ueid = @rer 3-
TSGRl b1 e | Heg et

Low Vision devices / & 3 aret 3usmtor dhe
# 7eg et

Audio Books / sifeat geaeh e # weg firedt

Computer with screen reading software
NVDA/ et |rd Thid A divesr wetdin
e 1 Aeg fieft

Laptop with screen reading software NVDA/
AU o 1Y T AfET Hidear tAdieiv HiwH § 7ag
foreft

DAISY players / St e die= # veg fieft

Voice recognition tool / &af¥ gg=m et

T ¥ #ae fieft

Talking keyboards / site aret #iee s
Hag fireft

Sugamya Pustaklaya / g q&denter & weg
foreft

Learn lesson through Google U-tube
Google / T 923 % WA | T3 Hig # 7S
foreft

Uses of the Smart Vision glass/Spects /
T oISt TeTe/Aeed T ST He  Hag fieft

. Reading Braile books s ferare wex # 7ag

firett

Learn playing materials such as taking
watch, audible balls, tactile playing cards
etc / & Al S¥ Sie arelt wET, g1 o A
TR AT 3Tfe e ® weg et
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X. Other (pl. specify) 7= (Fwm Tg F)

Support material provided wemar amEt ye=
Hrmg
A. Study materials facility / stea= amft we=
HrTg
B. Computer/Laptop Fev/cuera faar m

C. Low vision devices / %7 3f¥ areft & ferg
ELCTURESRID]

Large Print Books / & fife areft foraret <t 8
Braille books / siet g&eh &1 18
Braille Kit received / s fre &1 1§

ICT devices were given along with
accessible books in E pub format / g uar
ST H g TEIhT o ETY HATSEIS TR 13T 1Y
X. Other (pl. specify) 3= (Fam w78 =)

Q™ my

3.12 Do you take anyone's help to write | Yes &........cccocvviviiiiiiiiiiiiiiiiiiieieeee 1 | If 00O,
in the exam? NO AR o 2 | Skip
w1 3 e § foaed % fae i 6 veg Q3.13
oq &7

3.13 Whose help do you take to write in | Brother 9T...........ccooooeiviiiiiiciiciiceeie e, 1
the exam? SISEET & ...t e 2
e H fore o fIe 1 foreeht 7eg A1d €7 | Friend @R, e 3

Teacher HHTF......c.oovvvieiiiiiiieiieet e, 4
Relative fodai.......covevieieicieicies e, 5
Guardian ITHEF......coevieierieeens eeieieieens 6
SCribe TR Hl...oveeeieeieiecieeieiee e 7
Other (pl. specify) s=1 (Fwm @y H)... .........99

Trainings Received by Students st gwr wma wivreror

3.14 | Have you received  ‘Plus | Yes&.......oooieiiiiviiiiiiiiiiiiiiiiiienen 1 If no,
curriculum’ course / Braille | NoT& . ... 2 Skip
training Q3.15
T T "o aTsHH' / sieT wf¥reror Ty foRem
g

3.15 a. If yes, kind of training
I 2, dt fore w1 wfdreror
b. Duration of training
f¥regor ¥ Fafy

3.16 | Have you participated in some | Yes ... 1 | Ifno,
other training? NO AR o 2 Skip
T 3o feret @1 wfSteror & oy form 22 Q3.17

3.17 | a. If yes, kind of training
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I 2, df fore w1 wfdreror
b. Duration of training
f¥regor ¥ ety

3.18 Have you taken online classes | YeS & .o.oviiiiiiriiniiiniiiiiiieeee e 1
during the outbreak of Covid-19 | No T ..o 2
through mobile phones?
T 0 Hifae-19 3 FehT & S FraTge
B o HTEAH § STHeTE el off 87

4. Assessment of Learning of CVIs (Medium of Assessment: Braille / Printed)

HefteTTs o e 1 ST (e 1 AT S / 7i5d)

4.1 Are you able to read the local | Alphabet/ Letters aviaren/=7er 9 @ 2..........1
language? (Tick only the highest | Words sssqg aard &.......ooooviiiiininin e, 2
level) Paragraph oM qg @hd & .....oovvvinnennn 3
T AT T A TG FwS &7 (A N0 g e e R R o i SN 4
S T R ) Not at all e T @ a@Fd & ..o 77

41a |If able to read, investigator’s | Fully @@ mea@dd s ....ocoovvvninninnnnen. 1
observation. Partly =if¥m &0 § 08 @RI & ... 2
IS Ug T T 2, AT T H STl

Medium of assessment of English: English slate / printed / oral

FHUST o qeaish 1 HTe: SIS &ie / qisa / difasw

4.2 Are you able to read the English? | Capital letters 58 S&R I @Fd & .oovvevevt e |
(Tick only the highest level) Small letters B¢ & T Thd.........veevnr.nenn2
1 3T S e e 87 Words 3188 9 T &.evvveneeeieiereiens ceeeeeen 3
(et S T T ) Sentence e T8 Tha ...oevverenenenieieenensn 4

Not at all e T @ &FA S ...oenvnn 77

42a | If able to read, investigator’s | Fully 0 @@ & u@ @had & ..o.ovvnvnininiineennnn. 1
observation. Partly =if¥me &7 § UG @A E ... 2
IS Ug T T 2, AT T H ST

4.3 Are you able to speak of English | Able to point out / speak sier & @&m. ...........1
word? Unable to point out / speak se= # smmd, .....2
T 37T HFSH ¥7oq /e | wer §7

43a | If able to speak, investigator’s | Fully i@ e aemdaeme. ........oceuee el
observation. Partly i €0 @ Sie A @&H E.......... e, 2
Ifg 3Tt yoq FaM/died H @E| w, ar
HYeh <hl HdcAlehA|

4.4 Are you able to speak English | Able to point out / speak sier & @&m. ...........1
sentences? Unable to point out / speak siten # sm... .2
T T ST R Rl e | we 82

4.4a If able to speak, investigator’s | Fully fia@ @ aiem d@a™ &.....cooeveninn v, 1
observation. Partly siifisr €T G sieH A @™ 2..........ee e, 2
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Ife S AT Rl SAH/ae T eI 2, af
ST T A

Medium of assessment of mathematics: Mathematics slate / printed / oral

4.5 Can you do Mathematics Recognizing numbers (1-9) st &t ggamHr
(Tick only the highest level) | (1-9)..__...................cc................. I
AT T AT T Fet §7 Recognizing numbers (10-99) swsii &I v
(o S=Ia9 TR W e o) (10-99). ... 2
Subtraction Fe@ FH.....ooevvivieiiiiieee 3
Division M &7 ..o, 4
4.5a Which tools do you use for ADbacus SR .....oiviiiii e 1
%%min g%}é@ﬁg’% Ban—— Taylor Frame SeR 3 .........c.ovinevnnnen.. 2
o 30 Other (pl. specify) s (Fw=m w2 ®)........ 99
4.5b | Observation Fully @i T @ F/Te ®hd 8 ..ooovnenenninnee 1
A Partly 7t ST @ F/@ @A § ..o 2
Not at all foepat T8 /TG THFAI T ....eeeenee. 77
Marks received in previous classes fuseft wemsit ¥ ur s
4.6 Marks received (from Class e Pass Year Percentage
Enilich) RIENGE

school/College record)
TH 37 (S/HTe e H)

4.7 Any other observations
HIT I ATATRT

Name and Signature of the Investigator
ST T AT 3T FEdTer

Name and Signature of Supervisor
TdeTeh T A TR TEATE
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Annexure 3: Knowledge, Attitude & Practice of Teacher’s
on Educating CVI in Inclusive Environment

Impact Assessment of HCLTech Grant Education

Pl’Oj eCt Implemented by Sightsavers India
ATgeHad AT gRT wif-aa wHueres Tie frem aREis@T ot a9 aiteher

Sambalam Project: Inclusive Education for Children with Visual Impairment
in Rajasthan, Bihar and West Bengal
GereTy ITESHT: TeTed, foer it ufym st o gfvenfera st & fore wmmesft frer

Knowledge, Attitude & Practice of Teacher’s on Educating CVI in
Inclusive Environment

oAt ardraRer § €efters st fifaa s o fregent 1 I, gfEeRIor ot sty

Sr. No.
1. Demographics
S.N. | Demographics Compliance Indicator
1.1 | Day/Month/Year of Interview
TreTeRR 1 fom/Ae/ad
1.2 | Time of Interview Start Time:
HTETTChTL bl qHA (Hour/ minute)
End Time:
(Hour/ minute)
1.3 | State .
- ] Rajasthan &ML 1
[ | Bihar feR. ..o 2
[ ] West Bengal affm s, ..o 3
1.4 | Distriot e [ |Jhalawar smemars... 1 [ ] Udaipur s@@m.............2
I:IBhagalpur wrrert...3 [ |Jehanabad semmm. ... .. 4
[ |Howrah emer......... 5
1.5 | Gram Panchayat am d=maa
1.6 | Name of the School
TReT T
1.7 | Type of School Primary School smefies fommem ... 1
FRCT LA Upper Primary School 3== wfis foemem......... .......2
Secondary School wreafiss faeme™.....ocvveenenn cnnll3
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Senior Secondary School iR et &a...... ..........4
Special School for CVIs #Htets & foru fomim &5t ... 5
Other (pl. specify) = (FRTFTEH)....oovvnnnnnnnne 99

1.8 %;‘;’f;’;g;{the School ] Within the village/city locality mfasmet 3 sizz.......1
[ |Far from the village/city locality /et & R.....2
1.9 | Survey response Agreed TEHTE ..ot |
0 H G A T T F Refused ST T ..o 2
(GEEZCEERCER I RCIRIRIER))
2. Personal Information safera sertit
S.N | Details Response Skip
Pattern
2.1 What is your name?
SATIHT T 19 22
2.2 | What is your current designation?
JATIHT A Te AT T 22
2.3 What is your age (in complete Year) | Less than 30 Years /30 a¥ @9 ............ 1
ST 35 & (R ) 30-50 Years / 30-50 7 ..........o.cennn. 2
Above 50 Years / S0 &R ............... 3
24 Gender/Sex Male /T8 ..o 1
fem Female /afeam ...ooooiiiiiii 2
Other (pl. specify) 3= (F7am T R)........ 99
2.5 | Which classes are you teaching | Upto 5th classes / Sdf e a=.................. 1
currently? 6th to 8th Classes / 6+ & 8 sramaw ... ... 2
S ST T St P 1 T X7 9th to10th / 9eft & 108 ..o 3
11thto 120/ 11=F & 12effa .........eeeen 4
Other (pl. specify) 3= (Fwm wE #)........ 99
2.6 | Teaching medium (School) Hindi & ..., 1
Freqor mrem English 33t ... 2
Bengalismeft ..o, 3
2.7 | What is your working experience? Experiences in years
ATIeRT R ST foheT 27 g T
2.8 | How long have you been teaching in ExperiencesinYears... 1
this school? srge ot
T 39 T | 9 § g1 @ 87 Experiences in Months.....2
A HE I |
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2.9 | Do you have experience of teaching
the Children with visual impairment?

FT AT T gfY AT Sl 1 TG 1 A
&

If no,
Skip 2.10
& 3.1

2.10 | How many visually impaired children

are you teaching in this school?
T 39 T 7 Tohe gfyanfor st ! vet @ &7

Total student with Visual Impairment
o Girl students:

¢ Boy students:
et g s
« TETT:

IER

3. Teachers understanding/knowledge on Inclusive Education (IE)

wTat frer (1) w Rreret it wws/Fe

S. N. | Comment

Circle the correct answer

Skip
Pattern

3.1 How long have you been teaching

the visually impaired children?
3T e W g st I e | §7

In Yearsast &
In Months w&Ht &

3.2 | Do you think, Children with visual
impairment (CVI) can study in any
school?

AT TR AT 2, givaferd (efefters) s=er fereht
ot T 1 UG Hehd €7

Disagree qoiaar SWHead .........c.eunnnne.. 0

Partly agree 7w &7 @ @89 ............... 1

3.3 | Do you think, Children with visual
impairment (CVI) should only study
in special schools?

AT STIHT TRTAT 2, grvantera (Eietats) s=ai st
et forRie wepal # & ger =fee?

Disagree Joiaam STEEad .....uveeenennnnnene . 0

Partly agree 13T €78 #&0d ............... 1

3.4 | Do you believe teaching children with
visual  impairments is  more
challenging compared to teaching

those without?

T 3T AT & T gfEafog s==i st wemr fomr
e =t 1 T ot JorT 7 e HIdor
2

Disagree qoiaar SHead .........c.oeunenne.. 0

Partly agree 13T €78 #&0d ............... 1

3.5 | Do you think, children with visual
impairment can only study with the
help of a special educator?

FT AT Gred 2§ R gftenfid s== saer faom
f3reres it e A € ugTE T T &7

Disagree Jiaam STEEad ......vuevnennnnanee . 0

Partly agree =T &7 @ @87 ............... 1

3.6 | Do you think, visually impaired
children can perform at par with other
children?

Disagree qoiaar SHead .........c.oeunnnne.. 0

Partly agree 7w &7 & @89 ............... 1
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T SATIHRT TTAT & oF BT SToel 37 =il o
T TG F Hehd &7

3.7 | Do you think, Govt. is spending | Disagree qoiaam SE@Hd ......o.ovuennennnneen. 0
sufficient money for educating the | Partly agree *7ift €9 @ w&qd ............... 1
visually impaired children? Agree IO HEHA ..o 2
T IR AT & T epr gfvanfer == o
forfere s o fore wate o @< o @ 272
3.8 | Do you think, Govt. is providing non- | Disagree qoiaam SE@Hd ..........oeuevennnne.. 0 |Ifans.0
monetary assistances for educating | Partly agree 1St &7 @ @gwd ............... 1 | SkipQ
the visually impaired children? Agree TURTET HEHA ...ovvniniiiiiiiienean 2 |39
FAT SATIH AT &, TR GIOaerd s=ai i
ffera s % foe T-wiifser wem@r yem = @
8?7
3.9 | Types of assistance provided by the |A. Financial Support to students i =t
government for visually impaired forefter wemar
children. B. Financial Support to School faermem =t
(Multiple answers) o gerrT
it o e T s oy el C. Support in teaching aids frefor amft &
L D:?Wrtft hers training Rreri %
. Support for teachers training
(e 3) sfSreror & forg werr
E. Support for resources @& = foe werrar
F. Support for devices 3uwsrur = fore warerr
X. Other (pl. specify) 3= (Fwam w78 =)
3.10 | Do you think, General schools are | Disagree qoiaam SE@Hd ......o.vueneennnnee.. 0
totally inclusive for Children with | Partly agree stifsts ®v @ wgwd ............... 1
visual impairment? Agree qUIRITHEHT ..., 2
FAT AT AT &, AH Thel VeI s o
o ol T8 & wHeRi 87
3.11 | Do you think, children with special | Disagree qoiaam SEEHT ......ovuvnenennnnnnn.. 0
educational needs could be integrated | Partly agree 31ifSte &7 & @& ............... 1
in mainstream schools? Agree TURTRET HEHA ... 2
T 3T AT & foh foreiw iferen strarvareRanel
AT Sl Rl AN o Shell H Thidhd foham ST
TeRar &7
3.12 | Are you able to use the ICT tools | Disagree qoiaam SE@Hd ......o.uvueneennnnee.. 0 |Ifans.0
provided for the visually impaired | Partly agree st v @ @ewd ............... 1 | then skip
children? Agree TOE HEHA ....euviiiieeeae 2 |t03.13

FT 3 gFefed seat % fow Iuersy T MY
TSI SUHTOTT <hT STANT A T He &2
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3.13 | Are you able to help visually impaired | Disagree qoiaam S@@Hd ........oeueueeennnnee.. 0
children for using the ICT | Partly agree 1 €0 @ wewe ............... 1
tools/equipment for their study? Agree IO HEHA ..o 2
FT I T el ol ek T & foIg
ULV HT IWANT FA § HeG FA § Gaw &7

3.14 | Has any provision been made in your | YeS & .....oouevuiiiiiiiiiiiiiiiiiiieananns 1
school for children with special needs | Noar ... 2
under the Right to Education Act?

7 fRreqn a1 SAferRr srfurfrm & fomiy sTrervareRar
TS SToeit % AT AT TRt § g MaHe R
I 2?7

3.15 | Do you think, Children with visual | Disagree qoiaam S@@Hd ........oeueueennnnee.. 0
impairment faces difficulty in | Partly agree st ®u @ @gwd ............... 1
understanding literature subjects as it | Agree qofaam F&HT .....c.vviiniiniiniininni 2
consists of big paragraphs or picture-
based concept?

T SATIRI AT 8, IR el ol WA
foat =1 wmEe o wiSTE Bt & iR 36 99
T a7 fe-smenfa sEeRemd Bt §2

3.16 | Have you wuse separate teaching | Disagree qoiaam S@@Hd ........ovuvneennnneen. 0
learning methodology for visually | Partly agree a1ifSte &7 & @& ............... 1
impaired children? Agree qUIARITHEHT ..., 2
T T BT el o fore srer freror wgfa
T YT L &2

3.17 | Is there special Curriculum as per the | Disagree qoiaam SE@HT ......ovuvnenennnnnnn.. 0
need of CVI? Partly agree it 7@ @=0d ............... 1
R T Hgleetud weel  (SEieE) A | Agree T HEHT ovun i 2
AT % AN R w13asm 27

3.18 | What is your opinion on gender | Fewer girls with visual disabilities attend
disparities in inclusive education for | school compared to boys @i #I gorm #
children with visual impairment? ftnfira crefrat o S ST E e 1

. . Fewer boys with visual disabilities attend
: a?cﬁ  fom Tt R school coi]npared to girls gfEerfea seh
STEEHATSAT T STIhT a1 T 87 . ) .
TAEfHAT FT T H BT THA TN v, 2
Can’t Say g T @bl ..., 9
Don’t Know aadr =&t ........ooeiiiiiinnene. 88
Other (pl. specify) 3= (Fuam W H)....... 99
3.19 | What are the experiences of CVI

students using ICT as a tool to be
included and to get support in their
learning process?
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ATSHIEY B Uk IUHWT & €9 H ITAN HT qoIl
STt fareror wfskam o wemAT I A & A |
T3S % ST o ST T 22

a. They can read documents in MS | Fully fa: 9@ & & .....oooviviiiiininn 1
Word by using their talking Partly sTifie €T 406 @ & ..o, 2
software ,

Very 1 LT 3
I U Sl HIFEIIL T STANT Hleh THUH oy essagawq—qr.
o 3 AT T T 3 Notat all / FEFa T& ..o 4

b. They can understand audio books | Fully qoia: ®wsr &d & .......ooieininiininnne 1
3 Sfee e W e Partly =fif¥mh &9 & a0gt @R & ......cooeeeenn., 2

Very less 980 FH @HT TFA S ..ovevnennnnennnn.. 3
Not at all / feespa &l ..., 4
c. They can use easily NVDA Fully qof: 89 @3hd & ..o, 1
screen reader Partly iR €7 @ @HT FFA S .oovneeeeennnnne, 2
;ﬁ% a st w Very less 980 FH @HT TFA S ..ovevnennnnennnn.. 3
Not at all / feespa &l ... 4
3.20 | How does ICT tools/equipment
support visually impaired in study?
(Multiple answer)
ST IuhTul/IuRTuT  gfbenferd  safeRat whr
ST H fohE TR Wl S8 Fd 87
(THITRTH IN)

a. Talking software’s help them to | Fully qofa: #eg it & .......ooveninininne 1
learn any subject Partly a7ifer &9 & ez @l & ....ooee.sssne, 2
SifehTT TR 3¢ forelt oft fowar ot diew &

Very less agd #a7ag et @ .....oveennnnne, 3
Tag AT &
Not at all / s F&l ......ooooviiin 4

b. ICT tools help them to read & | Fully quia: #eg et 2 ......oovviinininiiine 1
write except some subjects like | Partly srifirs v & mez et @ .......o...es 2
mathematics and drawing Verv | fererdt 3
e e T 9 3w Fw A o eryessagﬁwrnaa’ B
ST ST 35 e s v Fweg ey | 1ot at all / oo 8T . 4
g

c. ICT tools/equipment can make Fully oofe: #eg it € ..o 1
them confident in study? Partly 7ifir &0 & ez et @ .......o..esse, 2
FT AEI IUHW/ITHTT I AT |

Very 1 e 3
TR fore TeRd 82 o essagawuaa.
Not at all / feespa &l ..., 4

d. ICT tools help them share their | Fully quid: #eg fefdt @ .......oevvenininnnne 1

ideas or questions with their Partly =7ifirh &9 @ veg it & ...oeeeeeeneeee, 2
friends or teachers?

Wﬁgﬁﬁwﬁaﬁﬁaﬁmg&ﬁﬁ VGWIGSS@WWW% ................... 3
ST St a1 fRreaeh o |1 A1 T H 79T | Not at all / freded 76 ...eveeveen, 4
Fd &7
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e. By the help of ICT tools, they can

themselves type class lectures,
prepare notes for exams as well as
they can record any necessary
things.
HTSEIET ITHLOT T TERIAT § o T HET
SR 237 T Thd &, Ta & e Ted
AT A TRl & ST AT o F Foreft oft sk
=fis =1 e = gRd &

Fully yoia: #ez fiedt 2 ..., 1
Partly s1ifyes &9 & #eg fierdt &
Very less sga #A AeE et @ ...ooeevnennennee, 3
Not at all / foesa F&l ......oooeeiiiia 4

3.21

What is your experiences as a teacher
in using ICT tools to effectively teach
and support the inclusion of children
with visual impairment? (Multiple
answer)

gfvaTfrd sl st TTe & & Tge iR 3 I
FH T TEEAT B+ AT AEHS SuRT A
STANT F H o 18T o T H 0h 1T AT
B2 (THITr 3T

a. ICT tools makes your teaching

easier with the Students.
TSI ST BET o G Aok AT

STE ST B

Fully yofa: weg fiedt & ... 1
Partly 7ifyreh &9 @ #eg fierd @
Very less 9gd #H 7e8 MA@ .o.vvvnenenennee. 3
Not at all / feespa &l ... 4

b. ICT tools save your time
STTEEIEY SYHTT IThT THY ST &

Fully yofa: weg fiedt & ..., 1
Partly 7ifyreh &9 @ eg fierd @
Very less 9gd #H 7eE MA@ .o.ovevnnnennnnee. 3
Not at all / feespa &l ..., 4

3.22

Do you ever find it difficult to teach

such children with visual disabilities?
T ST ¥ GOSN UM s 1 TGHT qRehet
AT R?

If no,

skip Q
3.23

3.23

If yes, what is the main cause of
difficulties? (Multiple answers)
afe &, q@ FAEA H T FWOT A R?

(e Sw)

Lack of trainings

Medium..2, Low..3 Not at all..4

TIT&I0T T 31T Sea...1, mwem...2, wm..3 foeraEl.4
Student attitude High...1, Medium..2, Low..3 Not at all..4
EEIRIR:EICIRPADE Sea...1, mwem...2, wm..3 focraEl.4
Lack of facilities High...1, Medium..2, Low..3 Not at all..4
GIERICIEaICRIC] Sea...1, mwem...2, =wm..3 focraEl.4
Lack of devices availability High...1, Medium..2, Low..3 Not at all..4
ST 1 ITASHAT T AT =a...1, wem...2, @#m...3 fcFaE.4
Teaching learning material High...1, Medium..2, Low..3 Not at all..4
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Toreron srtermar amht ... 1, wem..2, .3 g4

Lack of infrastructure High...1, Medium..2, Low..3 Not at all..4

SfRITET B AT s=a...1, wem...2, #..3 frga.4

Lack of teaching aids High...1, Medium..2, Low..3 Not at all..4

Tareqor weTEe Tt T ST Sea...1, wem...2, wm..3 foeraEl.4

Non-Inclusive Curriculum High...1, Medium..2, Low..3 Not at all..4

et T Sea...1, wem...2, =wm..3 focraEl.4

Lack of Parents awareness High...1, Medium..2, Low..3 Not at all..4

AT H SR 6l T =a...1, wem...2, @#m...3 fcFaE.4
324 | In your opinion which of the

following have high influence for

overcoming Barriers to Inclusive

Education? (Multiple answers)

R T § AT f3reqr & 1 aredt srenad oy

e o fefafa 5 & foraer sifees g 22

(iR ITW)

Resources/tools High...1, Medium..2, Low..3 Not at all..4

Parent support High...1, Medium..2, Low..3 Not at all..4

HraT-fraT %7 GEAnT Sea...1, wem...2, wm..3 focraEl.4

Parent awareness High...1, Medium..2, Low..3 Not at all..4

AT ST s=a...1, wem...2, #m...3 fcFaE.4

Community awareness High...1, Medium..2, Low..3 Not at all..4

HTRTRIE STREahRAT =a...1, wem...2, #m...3 fcFaE.4

Community support High...1, Medium..2, Low..3 Not at all..4

TR T AHA s=a...1, wem...2, #m...3 fcFaE.4

4. Teachers Attitude towards Inclusive Education for children with visual impairments (CVIs)

ofrire st (afefos) 3 fere et fora 3 s R ob1

Never
ot TE

Almost Never
T TE

Rarely
HHt-RIR

Sometimes
wefl-smeft

Often

Always
TR FHIT

0

1

2

3

4 5

Score

S.N.

Statement

Score (0-
5)

4.1

Do you give extra time for CVI during their Exam?

T AT gIvaierd srear (Hiefens) st adier o S Sfafes o 3a 87

4.2

impairments.
I T H BT SFeail ol HeTaT Hid G § SHRIT el Hegd LT gl

At my work, I always feel energetic while supporting children with visual

4.3

I feel that teaching children with visual impairments
purposeful along with other children.

is meaningful and

T THTAT & foF GETierd =il shl TGTT 311 areeli o WTYI-HTe Hefsh ST Iewavi &

44

When I get up in the morning, I feel like going to work.
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STel & HoTg 3aaT § d 431 T W S b1 B ST §

4.5

those with visual impairments.

I am enthusiastic about making learning accessible for all students, including

§ gieantera sET afed @t B % I HE 1 a9 a1 i TR Scatied gl

4.6

learning activities

I feel happy when I successfully engage children with visual impairments in

3 gt 21t & o i g el o v o AT & A e e §

4.7

committed to my work.

Even when challenges arise in teaching visually impaired children, I remain

et qo fof S giaTfd sl ot ug # It Tt €, e ot F 3o i o ufd wfierg T gl

4.8

on their needs and progress.

When I am teaching children with visual impairments, I remain highly focused

Ter & gfbenfird sroelt bl Ut @1 BT €, A 3 €T IAhT STl ST ST TR Stefiren Shixd w2l

5. Teachers Practices towards Inclusive Education for children with visual impairments (CVIs)
giyatim seat (Sidters) & forg wmmasft forem < faom & freres sreama

S. Comment answer Skip
N. Pattern
5.1 | Does the school have adaptation for
children with visual impairment in
inclusive education in the following
context?
T W fefafed ded & wEeRt fRrear g
geafd e o o sgsRa 82
a. Reading material Fully....1,  Partly....2, Notatall......3
T At goi:......1, R ETE.2, frddTd.........3
b. Teaching methods Fully....1,  Partly....2, Notat
fregor faferat all......3
... ], HARHETH.2, FoeFa ... 3
c. Course curriculum Fully....1,  Partly....2, Notat
RICRED all...... 3
... 1, AR &2, focgka ... 3
d. Environment Fully....1, Partly....2, Notat
T | AT all.......3
..., HARHETH.2, FoeFa ... 3
5.2 | For Children having visual impairment, | A. Help for supportive writer Hew=F w@® %
do you provide the followings during foTe wrrar
exams? (multiple answers) B. Computer aid #w5ex errmr
e =it % fo, o e ol % A C. User friendly method of exam udiam =it
D. Extra Time sifafcs ao
X. Other (pl. specify) 7= (Fwm ¥ *)
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5.3 | Where do you make Child with visual | Back Bench ¥ & s=
impairment seated in the classroom? N T |
Front bench @ i s/
AT STl =l 1 Fl 5 e i €7 O 2
Bentch with adequate light waiw e areft si=r
Tttt 3
No preference ¥ srafierar 7at.................4
Other (pl. specify) = (Fuam we
H)..onnn 99
54 | Do you have special classroom for | Yesal ......ccoooviiiiiiiiiiiiiiiiiiinn. 1
children with visual impairment? NOTE e, 2
T AT I gfY e ==t o fore e shafr 22
5.5 | Do you use ICT tools to teach CVIs? Y S BT ettt 1 | Ifno,
1 ST AT 1 T F T8 SRS ST H | NQ T .o 2 | Skip Q
IR A &7 5.6
5.6 | Which ICT tools do you use to teach the
children with visual impairments
(CVls)?
gfvenfaa (Efeftens) st 1 gg™ & forw o &
Y TSI ST HT ST FLd 22
a. Computer with INDO-NVDA /- | Always...1, Sometime.....2, Never....3
TSI o | X M. 1, =fi-wf.......... 2, #L...3
b. Laptops with INDO-NVDA / gsi- Always...1, Sometime.....2, Never....3
T o |1 o9ed ... 1, =ft-=f.......... 2, #ELL...3
c. Mobile/Smart Phone / wemsa/=é w= | Always...1, Sometime.....2, Never....3
M. 1, =fi-wf.......... 2, # L...3
d. Audio Books / siifear g&mh Always...1, Sometime.....2, Never....3
TM.......... 1, =ft-=f.......... 2, #ELL...3
e. DAISY players / sft < &1 372mt Always...1, Sometime.....2, Never....3
M. 1, =fi-wfi.......... 2, & L...3
f.  Audio visual content = 3w G Always...1, Sometime.....2, Never....3
... 1, =ft-=f.......... 2, #ELL...3
g. Screen magnifier Always...1, Sometime.....2, Never....3
BT AR FM....coc... 1, ... 2, Ff T.....3
h. Voice recognition tools smar vg=w | Always...1, Sometime.....2, Never....3
IR ... 1, =ft-=f.......... 2, #ELL...3
i. Talking keyboards Always...1, Sometime.....2, Never....3
e A T FM....coc... 1, ... 2, Ff T.....3

6. Infrastructure for Inclusive Education in the School we # @wmaeft fiver = o i ef=n
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S. Comment answer Skip
N. Pattern
6.1 | Are the school infrastructures friendly | Fully....1,  Partly....2, Notat
for the children with wvisual | all...... 3
impairments (CVIs)? ... ], AR EIR.2, foegka ... 3
TN T BT T @ gt st (efeters)
% TFA 27
6.2 | Are there adequate lighting facilities | Fully....1, Partly....2, Notat
available in the classroom during | all...... 3
teaching of the children with visual | Tfd:......1, Tt ®4...2, focgka ......... 3
impairment?
T SIS sroall shl UeTd |9 hefl T g 9T
1 giern ucrey 87
6.3 | Does the school have separate toilet | Fully....1, Partly....2, Notatall......3
facilities for girls and boys as per the | wid:......1, RFHEwEI...2, focga T......... 3
norms of government policy?
T TR H AEHRT A o WEST o STER A ihAl
HI ASH o A S-S Sirarerd i gioar &7
6.4 | Does the school have safe Drinking | Fully....1,  Partly....2, Notat

Water facilities? all......3
T Tt B Gt Sarstet 6 e 32 g1, SiREETR..2,  fewd Ho..3

7. Teachers Training for Inclusive Education wmmareft fiver 3 ferg fireress firemor

7.1. Kindly provide details of trainings received by you in last Five Years. & figa ai=
Nt H 3ATIh R ST TFRTevr o1 forewer Jae il

7.2. Number of training received during the last five years fumer o= awt & = wmw wftregor
e

7.3. Type of training received ; Induction/ Refresher/ Both/ Others s sf3tefor =it whw;
SOt/ q /AT 3=

7.4. Duration of each training in days and year in which it was organized ¥ wf¥reror
Ty foat R ad o foraw 39 STt foram e o

First training  Days; Year
Second training: ~ Days; Year
Third training  Days; Year
Fourth Training  Days; Year
Fifth Training  Days; Year
Other Training Days; Year
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7.5.  Training organized by : First training Days; Second training:

Third training Fourth Training Fifth Training

(Edu. Department .....1, Private Institute ....... 2, NGO....... 3, Sightsavers India........4,
Do not remember......5, Other (pl. specify)............... 99

7.6  Topic covered during training: (Multiple option)

ommoON®w

Topics of training

Inclusive education swrasft e

Legal provision for CwD #iesegt & g st smaem

Government policies and schemes for CwD #isscgt & forg wweprt Sfiferrt 31t aemmg
Teaching learning methodology of CwD Hreseaet &1 fvafor wagfa

Simulation session faHeem @

Educational need of CVI #i=ftetts &t 2ifersh strarwarenar

Subject wise curriculum adaptation, its use and practice forwareaR qTggsFH 3Tk, IHeHT ITNT T
T

H. Monitoring and evaluation frt 3t qearieT

— =

Classroom Management &l Jeit

Sensory Training (Sense of Touch, Sense of Hearing, Sense of smell and taste, Residual Vision)
Hordt wfretor (TRt i T, T T AT, T R TR e, sane 3f)

K. Teaching Concept for Visually Impaired Children gf¥srfer sm=ii o fore fareror sraremon
L. Development of Communication Skills = STt T fehrer
M. Teaching Braille siet fetfar ugram
N. Training on ICT SATgHIt W wfdreqor
O. Curricular Adaptations for Visually Impaired Children 3@ s=aii & foTq Trga=m—it 3Fgehar
P. Use of Special Appliances for Visually Impaired Children gf¥snfera sreai & forg forery Sushort a1 3wz
Q. Use of computer and software application ST 3R HIFIL TR T ITART
R. Training on Power Point Presentation 9TaR WTE JSieyH 9T Uf3teor
X. Other (pl. specify) s (Fuam Tz =)
SIL. Comment answer Skip
No. Pattern
7.7 | Did these training help you in giving | Disagree qoicam SHeaad .....o.ovuenennenn.. 0
clarity' doubts related to inclusive Partly agree iR &7 & @8 ............ 1
education?
wggﬁmﬁmmmﬁmwﬁ Agree‘[\mm .......................... 2
1 TIY A § Hag fireft?
7.8 Were you satisfied with the Inclusive Disagree qgfﬂm FTHEAT vt eeeeeeaeannnns 0 | If answer 1
Education training? . &2 Skip
o e et v s ST & g 7 Partly agree it v @ @ewd ............ 1 Q7.9
Agree T HEHA ..o 2
7.9 | Reason for dissatisfaction of the training. |a. Training program was not interactive
GTSTEA0T & STHAIT T HIOT yfSreror shrishy geiferea et o
Multiple Response (T W) b. Resource person Quality
1Y Sk ToTer ek el off
c. Training program wasn't interesting
yfSreror shrfsh foorerey & or
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d. Training subject and contents were not

clear
wfSreror o fowg we el wom e off

X. Other (pl. specify) 3= (9= T #)

7.10 | List down your expectation from
Inclusive Education Training.

goTaRft e wfrerer & SToeft ST gefteg

Open ended

Name and Signature of the Investigator
ST T 1T T TEATER

Name and Signature of Supervisor
TdeTeh T A TR TEATET
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Annexure 4:Perspective of School Principals Towards
Inclusive Education of CVIs

Impact Assessment of HCLTech Grant Education Project
Implemented by Sightsavers India
Argeaad 3 g waifad v Ui It afEsT ST T SR
Sambalam Project: Inclusive Education for Children with Visual Impairment
in Rajasthan, Bihar and West Bengal
e qESHT: TSTer, foer 3t ufiry sirer & gfsenféra sreat & fore smasft farer
Perspective of School Principal towards Inclusive Education of

CVIs under Sambalam Project
HTH NS o ST HIATTS hl THTCRT et o ST Thet T T I¥ehI0T

Sr. No.
1. Demographics
S.N. | Demographics Compliance Indicator
1.1 | Day/Month/Year of Interview
TTETeRR S fa/re/a
1.2 | Time of Interview Start Time:
HTETChIL =T {7 (Hour/ minute)
End Time:
(Hour/ minute)
1.3 | State .
- |:| Rajasthan To®a™.......ocooviiiiiiie 1
|:| Bihar @R, ... 2
[ | West Bengal o s, ...........coovvvieeeeerenn, 3

1.4 | District fser

[ | Jhalawar smemre...1 [ | Udaipur semt.. ... 2
[ ] Bhagalpur wrrergt...3 [ |Jehanabad swrmm. . .4
[ | Howrah mer........5

1.5 | Gram Panchayat s v=mra

1.6 | Name of the School

A T AR
1.7 | Type of School Primary School smefiss fommerm™ ... 1
TR SRR Upper Primary School s<= wrfies faamem...........eel .0l 2
Secondary School areafie faeme™.....ovveee e ceenn3
Senior Secondary School #fRR FFett T.....cvcv oevneennnd
Special School for CVIs efters & fo o &5 ... ........5
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Studying in BRC st § 9@ ......ooeviniininniinnn 6
Other (pl. specify) s (FRTTTE F).....ooovvinnns venennn. 99
18| Location of the School [ Within the village locality 7 % Sizt............... 1
|:| Far from the village locality Mo & &................ 2
1.9 | Survey response Agreed FEHTE ...oviniiii e |
F A A T T MG Refused Sl T ..o e 2
(@ ) % e # e Sffe) Other (pl. specify) s (FRT T F)......oooven enenes 99
2. Personal Information
S.N | Details Response Skip
Pattern
2.1 What is your name?
STTYehT 718 T 27
2.2 | What is your current designation?
STIRT FAHH TS T 87
2.3 | What is your age (in complete Year) | Less than 30 Years /30 ag & &q .............. 1
ST S5 7 (o ) 30-50 Years / 30-50 T ..........ooennnn 2
Above 50 Years / S0ad a4 3w ................ 3
2.4 Gender/Sex Male /T ..o 1
fem Female /Afam .....ooovviiiiiiin 2
Other (pl. specify) 3= (Fwm w8 R)......... 99
2.5 | Type of School Primary School / srofie forme................ 1
TR =l HR Upper Primary School / 3== wrafie former...2
Secondary School / mreafiss faamem.............3
Senior Secondary School / #ifar et wFa...4
Other (specify) / o= (w98 ®)...................99
2.6 | School Name & % 9™
2.7 | What is your working experience? Experiences in years
AT R ST forem 22 g e A
2.8 | How long have you been associate Experiences in Years...... 1
with this School? HIAS i
¥ 59 fremer & e W & 93 gu R? Experiences in Months.....2
AT TEAT
3. Service Provides on Inclusive Education (IE) wamasft foren (3mgg) w dar & w8
S.N. | Comment Circle the correct answer Skip
Pattern
3.1 How many children with visual | A. 1-5
impairment (CVI) are currently | B. 5-10
enrolled in the school? C. 10-15
D. 15-20
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FAAA # That § gfvenfuq (eeters) ot foRa
s AHifeRd 87

E. More than 20

32 |How do you do Screening & | Panchayat meetings / d=md seshi & At 4... 1
Identification of children with visual Door to door Visits / St-sT st S BT . . o)
impairment (CVI) for study in your L . s
school? Camps organized in the village / mia # firfer
(Wl it 1 ST S e 3 2 27 Community Meetings / @maiRF s&..........4

Other (specify) / = (FEH)....oovenenne. 99

3.3 | What initiatives taken by Sightsavers

India to ensure that children with
visual impairment (CVI) come to
school for education?  (Multiple

answers)

wrseead sfean 3 e gifaa F & e #r wea

#1 & fop gfventer (Wfiefiers) s== Rranm & fog

g (e )

a. Counselling of parents and children | Fully....1, Partly...... 2, Notatall.....3

HIT-foeT S sr=at Y hisateT e d... 1, AR s 4.2, foega w......3

b. Counselling of teachers Fully....1, Partly...... 2, Notatall.....3

foregert b1 srsmfer e d.. ], i s .2, frewd 93

c. Counselling of school | Fully....1, Partly...... 2, Notatall.....3
management committee (SMC) | ae...1, ditF v 4.2, foega =.......3
members

faem yeug wfufs  (voomed) wew=i i
e

d. Community awareness
TTRTRIF SRR

Fully....1, Partly...... 2, Notatall.....3
@1, AR w92, foewa 1.3

e. Awareness activities amongst

local body institutions
T R ST o i STTeehar TTidtaRET

Fully....1, Partly...... 2, Notatall.....3
e d... 1, AR s 4.2, foega w......3

f. Ensured easy access to education
et o e agw gifaa i 75

Fully....1, Partly...... 2, Notatall....3
e d...1, AR s 4.2, foega w......3

g. Ensured school infrastructure
children with visual impairment
(CV]) friendly

iy wife (WfiefteTTs) arct s=ai & Y W &

SRITET @ SgeRe YR fora T

Fully....1, Partly...... 2, Notatall....3
TR ... 1, AR w92, foewa 1.3

h. Ensured  schools  education
adaptation for children with visual
impairment (CVI)

gfvafirg st (wfietens) % foq wpeft firem

HAFHe gHtera foram mi

Fully....1, Partly...... 2, Notatall....3
WaEd..l, dAtmerd..2, fawa.....3

N
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3.4 | Does your school have enough trained | Yes, available trained teachers / &, wfurféra
teachers? N GO S 1
T 39 Tener § vty wfvfara frerss £2 . .
Not available / 0@ T &.....coeinineninn, 2
3.5 | Does your school have followings | Equipped Information Communication
facilities? Technology Lab / gafssa gt &= faifieh
1 3T forrer  frefafaa gfaemd 82 . 1
Equipped Smart classrooms / gafssia wime
) L 2
Tablets/laptop/computers with pre-loaded e-
contents for digital library / fefsea amesit % forg
fi-AIeE 3-hee ATl eete/ATR/FAA. ... ... 3
3.6 | Does your school have enough Available enough number / wafq @& 3uctss

numbers of followings facilities as

per the guideline?
T e e # famew % sgER Wi

e i Frerferfan gf 3

B 1
Available but not enough number / 3uersy 2
IEE AR ) KT U 2
Not available / 3uesa & 2.................. 3

a. Enough teaching learning

Devices
Tty f3reror HiEe S e

b. Laptops/Computers
AT/

c. Digital Boards
fefsea are

d. Projector

FISCEy

e. Plasma Screen
ATSHT ThIA

f. Printer
ok

o

g. Scanner

T

h. DTH-TV
-t

1. Generator

SFX

J. Audio Recorder
siifean fepfex

k. Screen magnifier

GhIT AR
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1. Screen reader software (such as

NVDA)

T {iet dites (S TeiEin)
m.Talking keyboards

EIGE IR EICIE)

3.6 |Is the school getting any | Yes/ & iiiiiiiiiiiiiiiiiiiiiiieiienn, 1 If no,
facility/assistance from the | No /3o 2 skip
government for inclusive education of Q3.7
children with visual impaired (CVI)?

T T i guaTied (STeTs) S=ai i aHTeRit
fRrem & foQ wwhR & #15 goan/aerEar fia @
2?7
3.7 | If yes, what are those benefits or
facilities do you receive?
IS BT, AT AT - § ATH AT Gl JTH
7
A. Financial Support for followings
Frefefaa & fore foxftr wemmar
a. Transport and Escort allowance Always...1, Sometime....2, Notatall...
e T ST ST BUTM......... 1, ®¥ft-ft....... 2, foega Td.....
b. Readers/scribes allowances Always...1, Sometime....2, Not at all
TSI/ o T BHM.......... 1, wft-=i........ 2, foega=i......
c. Stipend for girls with special | Always...1, Sometime....2, Not at all
needs THM.......... 1, wft-=ei........ 2, focga ...
Ty stTervareRan aneft Srefert  fore asfier
B. Learning support for followings
Hraa & foru frfafad #eg
a. Language-appropriate teacher | Always...1, Sometime....2, Not at all
learning materials (TLMs) TEM.......... 1, =fi-aft........ 2, focga ...
HTT-39h Rrereh et |t (Zeeren)
b. Textbooks in accessible formats | Always...1, Sometime....2, Not at all
such as Braille/large print THM.......... 1, wft-aft........ 2, foega=i......
st/arg fiie S g e & argAEdh
c. Age-appropriate reading material | Always...1, Sometime....2, Not at all
-39 WS At FL......... 1, wf-afh... 2, foega ...
d. Curriculum adaptation Always...1, Sometime....2, Not at all
TGHPH AJpeT BHM.......... 1, wf-wft....... 2, foega=i......
e. Innovative pedagogical practices | Always...1, Sometime....2, Not at all
Tl Seaforsh st BUTM......... 1, ®¥ft-ft....... 2, foega Td.....
f. Nurturing & enrichment Always...1, Sometime....2, Not at all
ITAT-TTN0T Te Gerel BHM.......... 1, wft-=i........ 2, foega=i......
C. Therageutic services Always...1, Sometime....2, Not at all
fafereeta gamd TEM.......... 1, =fi-=fi........ 2, fooga ==i......
D. Followings support f=fafad
e
a. Braille kits st fore Always...1, Sometime....2, Not at all...
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b. Assistive daily living kits @eme | Always...1, Sometime....2, Not at all...3

e Sfte fore THM.......... 1, wft-=i.......... 2, foega....3
¢. Communication equipments Always...1, Sometime....2, Notatall...3
TR 39T THM.......... 1, #=f-wfh......... 2, foega Td......3

Do children with visual impairment
use following ICT resources during

his/her study?

T ST seel 370 37earg o S fmferfiaa

TSI HHTET T SUFRT FLd 27

a. Talking books Always...1, Sometime.....2, Never......3

I T A fraret TM.....c.on. 1, #f-a.......... 2, ... 3

b. Screen magnifier Always...1, Sometime.....2, Never......3

T BT ... 1, #f-ad.......... 2, F T.......3

c. Screen reader software (such as | Always...1, Sometime.....2, Never......3
NDVA) TM.......... 1, =fi-#i.......... 2, a3

T et At (S TeiEit)

d. Talking keyboards ster awi &€ | Always...1, Sometime.....2, Never......3

e. Television <efifes Always...1, Sometime.....2, Never......3
TEM.......... 1, wft-aft.......... 2, & .3
f. Audio recorder siifear fepgt Always...1, Sometime.....2, Never......3
TEM.......... 1, wft-aft.......... 2, & =.......3
g. Smart Phone @ ®F Always...1, Sometime.....2, Never......3
TEM.......... 1, wft-aft.......... 2, w3
h. Laptop wweia Always...1, Sometime.....2, Never......3

How does ICT tools support visually
impaired students? (Multiple answer)
IUHUT TR STAT ShT HETIAT hdl hld

&2 (Tt 3)

a. They can read documents in MS | Fully / Tvfq-............. 1 Partly / SiRm............... 2

Word by using their talking | vVery less/aga #%....3 Not at all/frerget 7...4
software
U SfhTT HIFESIT T ITFNT ek THIH TS

# TS UG Hohd &

b. Talking keypad's help them to | Fully/wi:............. 1 Partly / s1if¥r............. 2
learn any subject Very less/sigd #4....3 Not at all/foeiger =&l...4

ST A AT it ¥ 3 Foret off forer =t ey

o Teg frerdt &

c. ICT help them to read & write | Fully / qofd.............. 1 Partly / SiR............. 2

except some  subjects like | Very less/@ga ##....3 Not at all/foerger 7&...4
mathematics and drawing
T ST ST S F© fawal B siewt A
3% g IR fore § wee wiar @
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d. They can scan textbooks and
convert them into word format.
After that, they can read the
textbook by using talking
Software

o UIGATEH HI ThT L FHd © IR I¢ I3

&Y # giEfdd s Gehd 8 3Hh oG, o TR

HIFSIT T IUINT Floh TSATES i TG Fohd &

Very less/=ga #H...

| Partly / i, 2
.3 Not at all/fsesa .4

e. They can understand Audio books
3 St qeh T wad §

1 Partly / #Aif¥m............... 2
...3 Not at all/fsersa T&...4

f. ICT tools

confident
STSHIST IUHLT 32 SATHITATHT &7 Hehdl &

can make them

1 Partly / ... 2
...3 Not at all/fsreiser .4

g. By the help of ICT tools, they can
themselves type class lectures,
prepare notes for exams as well as
they can record any necessary
things

HTSHIE To| oh1 Heg U of T3 FoI ol 2139 L

A 8, T % [T A28 IR F §hd § 3R]

Ty & foredt oft St =it 1 et oft ot Tk 2

Very less/siga #A...

1 Partly / ... 2
.3 Not at all/fsreiser .4

3.10

How does ICT tools support to
teachers to teach the Children with
visual impairments?

(Multiple answer)

IPaferd sl ol g § SATSHILT Jushvr farerehi
1 foFd ST TRt Ld &7

(ehifRreh 3T)

a. ICT tools makes their interaction

easier with the blind Students
ASHIS IUHT TR BT & G IThT 1=

! T S0 &

| Partly / it 2
...3 Not at all/fsersa 7.4

b. They can make sense of the
teacher’s thoughts easily from the
audio version of Projector

q TSt % SATSAT Tl § f31ereh o foml i
SATET § GHY ohd &

1 Partly / #Aif¥m............... 2
...3 Not at all/fsersa 7.4

c. ICT tools saves their time
SATSENE IUHOT kT T ST &

1 Partly / #Aif¥m............... 2
...3 Not at all/fsersa 7.4

d. With the help of ICT tools they can
make them involved in class
activities

IEEE IURN Al HEE ¥ T Iw HaAT A

fafafert & wmfiret X T

1 Partly / ... 2
...3 Not at all/fsreiser .4

3.11

Have you taken online education
classes during the outbreak of Covid-
19 pandemic?

If no,
Skip
Q312 &
Q3.13
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FT A Hife-19 wREl & T F A
ST f3rerr wmemd ot 87

3.12 | What special techniques or provisions
made during Covid-19 pandemic for
study of the CVI's?

Heftets & st & fow Hifae-19 wemr &

IR T ey qerdieh A wrare fohe Te?

Online education through mobile | Fully.....1, Partly.. 2, Never....... 3
phone R CERN 1, «fmmwwd...2, s ... 3
HISTSe BIF o HTEAH § A e

Enhanced skills of children with | Fully.....1, Partly.. 2, Never....... 3
visual impairment to uses the ICT | Tfd........ 1, «fmmwwd...2, s ... 3
tools for online classes.

HTFATE FErAT & AT SATSHIET Tt h1 ST

% fore gfEaferg st o et T ST T

Enhanced skills of teachers to uses the | Fully.....1, Partly......... 2, Never....... 3
ICT tools for online classes. ... 1, «ivsswd...2, ... 3
HTFATS FErAT o A SATSHIET Tt hT ST

o foru feregent o =ieret 7 i

Counselling the children’s and their | Fully.....1, Partly.. 2, Never....... 3
parents to attend the online classes | Tfd........ 1, «fmmwwd...2, Ffiwh. ... 3
through mobile phone.

Tl ST 3Tk SARTHTEhRT hl HISTSS B o HTEH

T TS el § 9 o o fore aawst &

3.13 | What problems faced by the school | Internet problem / fetic @w . ................ 1
management  during  Covid-19 | Lack of positive attitude among teachers /
pandemic to carry out the regular | fvaet & germrens gfeor o 37w, . )
study classes of children with visual | | , 1 of trained teachers / uﬁﬁ&m ﬁTW N
impairments? (Multiple answer)

L 3
gfvenfer st 1 Fafia srerm wand gerfaa | Un-availability of smart phone with each
w0 e 19 Hem ¥ A wge e 3y | Parent [ ves w-far & oww wnd e
ot TR ST GTEAT 0T TQT? (THhITRER SRT) | FTQTCTOTA ittt 4

Lack of resources / gamedt &t H............. 5

Lack of awareness among parents / sifrsmaehi §

STATEERAT B FHT .. e eeeeeeeeeeeeeeas veeneen 6

Others (specify) / 3= (¥ ®).............. 99

3.14 | Does the school have adaptation for
children with visual impairment in
inclusive education in the following’s
context? (Multiple answer)

T W # fefafad ded # givented st %

foTe wmmaRft e %1 s1gEe 27 (T IW)

a. Reading material Fully....1, Partly....... 2, Notatall.....3
T ATt TR SFE & ... 1, HAREER.2, foegad.....3
b. Teaching methods Fully....1, Partly....... 2, Notatall.....3
fvegor farferat 399 o1gsa @ oid:......1, HAREwETE..2, foega T3
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c. Course curriculum Fully....1, Partly....... 2, Notatall.....3
THSHH 3 ITTEA & id......l, AREER.2, foega.....3
d. Environment Fully....1, Partly....... 2, Notatall.....3
TR / T TeT 3 SR § ... 1, HAREFEETE..2, ek T 3

3.15 | Do you think, children with special | Completely disagree quieam swew .......... 0
educational needs could be integrated | Completely Agree qofaen &ad ............... 1
in mainstream schools in the district? | Don’t Know am 9&..........cccoovevviiveeneennenn 88
T TIHT AT & R forery ftrek strervareRarett
T Tl Bl SR o TEIdW & Shedl § Thisd
fopam T wekar 82

3.16 | Do you think, children with visual | Completely disagree quidam s#ead .......... 0
impairment can only study with the | Completely Agree wimmwewa ............... 1
help of aspecial educalor? | Dor{ Know ... 38
freren <t weg & & UQTE W WeRd &7

3.17 | Does the school management | Always...1, Sometime.....2, Never......3
committee provide support for | g .......... 1, wfi-aft.......... 2, wfrad.......3
inclusive education actively in the
school?
w1 e weium afufa foerer & awresft e
& foru wfshar &9 & gemar v Rt 872

3.18 | Does school teachers have adequate | Fully.....1, Partly......... 2, Never...... 3
knowledge  about  government | Ti........ 1, wiftemswa...2, &ad....... 3
educational schemes/programs in
regard with inclusive education for
children with visual impairment?
T A e F gemia s % g
guaet frem % ey § wedt Qe
ISHTY/FHAT o TN H 479 THHR 87

3.19 | In your opinion, main
barrier/challenges  to  inclusive
education of children with visual
impairments?
ST T H, eI st i wTaRft e §
T e/t w8
a. Lack of teacher’s positive attitude | High..1, Medium...2, Low..3, Notatall...4
1 & wehIee gIEaRIT T T wou...1, wemm...2, 4.3 foewd .4
b. Lack of trained teachers High..1, Medium...2, Low..3, Notatall...4
sfirferd frerehi b1 STl sea...1, 7em.. 2, #m...3 focga .4
c. Lack of funds High..1, Medium...2, Low..3, Not atall...4
& sht FHHT o...1, 7em...2, #A...3 fooga .4
d. Non-Inclusive curriculum High..1, Medium...2, Low..3, Notatall...4
-t weashe =a...1, #am...2, #A....3 fogadE.4
e. Lack of resources: Inadequate | High..1, Medium...2, Low..3, Notatall...4

resources, including accessible | 3=4...1, #we=m...2, ##....3 foegad. 4

infrastructure and teaching aids.
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AT S wHT gow g g S e

HEET "fed oAty Hared
f. Lack of parent awareness High..1, Medium...2, Low..3, Notatall...4
HTHITEhT H SITTEhAT 3l 3T sea... 1, wem...2, #n..3 foewad.4
g. Lack of parent support High..1, Medium...2, Low..3, Notatall...4
HIT- Tt % WEART 1 ST s=a...1, 7em...2, #w...3 focgpad.4
h. Lack Community awareness High..1, Medium...2, Low..3, Notat all...4
T STATEhT T IS Sea... 1, #w..2, #A....3 foeraqE.4
i. Lack Community support High..1, Medium...2, Low..3, Notatall...4
WRTRIF T &1 39 o...1, mem...2, 4.3 foogaTd.4
3.20 | Do you think that teachers required | Yes & ......ccoiviiiiiiiiiiiiiiiiiiiine, 1
additional trainings to perform his’her | No 2
job efficiently?
FT AR T § foR et @ s @
FUAAES FH h foru srfafes wfreor
TTavIhar 87
3.21 | What additional trainings teachers | Induction trainings / ST wf¥tefor............. 1
gg%%dggéom its job ;{gﬁg%fg%’; Refresher trainin.g.s / fokem wfreor ... 2
L0 o Government policies/schemes for CVlIs /
AR ST 6 S &7 oS 3 fore wweRT) AT Aot w0 s, 3
Teacher learning methodology of CVIs /
gfvefera srat <t freres e wgfa. . ... 4
Subject wise curriculum adaptation, its use
and practice / forsRIEaR Trg=RIT STTFHTH, IHHT ITANT
Classroom Management / &1 SsieM........ .. 6
Sensory Training (Sense of Touch, Sense of
smell and taste) /  @adt wfreror (Tust, ey 3R w@@
EaI 1 O P 7
Development of Communication Skills / €@=mr
EoNI RO B CE L P 8
Teaching Braille / s fr&or................... 9
Training on ICT tools / et Suerwit w
TRTETIT. e e 10
Use of computer and software / #rex wa
TTHIT T ST, e veeeeeeereneeeeneeenanenis 11
Training on Power Point Presentation / 4rax
TATEE IO TR, L. 12
Others (specify) / 3731 (T2 &)............... 99
3.22 | How does inclusive education fulfill the broader educational goals and objectives of the life of

children with visual impairment (CVI)?

gt e gfvanfaa (Hiefters) s=ai & o & samue Sferes Tet SR Sl 1 FH W A 27
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3.23

Can you share any best practices regarding successful implementation of inclusive education for
children with visual impairment (CV]) in the district?

1 311 fore § gfeenfog sreat (Efiedters) o fore awmasft e & aher swrfaam & defy § 1S gatad STvTg | R gehd
&7

3.24

What is your opinion/suggestion/comments to improve the inclusive education for children with

visual impairment in the district?
TSt o gfbaniera sl o forg wwmaielt Rrem & ger o forg sToeh #am )/ gee)/ vt €2

Name and Signature of the Investigator Name and Signature of Supervisor
ST T 1T 7T TEATER TdETh T A TR TETER
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Annexure 5:Perspective of Sightsavers India Official
towards Inclusive Education of CVIs

Impact Assessment of HCLTech Grant Education Project
Implemented by Sightsavers India

rgehad AT grr writea

e T3TeIT URETT ST IS SThReT

Sambalam Project: Inclusive Education for Children with Visual Impairment
in Rajasthan, Bihar and West Bengal
e YRESHT: TSTe, foer 3t ufsry sirer & gfsenféa sreat & fore gmasft farer

Perspective of Sightsavers India Official towards Inclusive
Education of CVIs under Sambalam Project

Sr. No.
1. Demographics
S.N. | Demographics Compliance Indicator
1.1 | Day/Month/Year of Interview
TreTeRR 1 fom/ATe/ad
1.2 | Time of Interview Start Time:
HTETTChT bl {HA (Hour/ minute)
End Time:
(Hour/ minute)
1.3 US:te [ ] Rajasthan To®aM..........oooi 1
[ I Bihar SRR .o 2
[ ] West Bengal afsmsmat. ... 3

1.4 | District fsen

[ ] Jhalawar smmare. ... 1
[ ] Bhagalpur AT .. 3

[ ] Udaipur sem........ 2
|:| Jehanabad serAEmRE..4

[ | Howrahzmer......... 5
1.5 | Survey response Agreed TEHTE ..ot |
I T H G T 7 G Refused SRR & .......ooooveeeeeeeeeeeeee e, 2
(& T % wter sy wffea) Other (pl. specify) 3= (FRTTEH)......oveennnen. 99
2. Personal information safra Sestdt
S.N | Details Response Skip
Patter
n

2.1 What is your name?
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JATIHT T 1 22
2.2 | What is your current designation?
JATIHT A Te AT T 22
2.3 | What is your age (in complete Year) | Less than 30 Years / 30 as & &7 ............ 1
ST 35 & (R H) 30-50 Years / 30-50 7 ..........o.cennn.. 2
Above 50 Years / 50 a9 SR ............... 3
24 Gender/Sex Male /g8 ..o 1
fetm Female /®feam ....oooviiiii, 2
Other (pl. specify) 3= (Fa TE *)........ 99
2.5 Office Address
FRTAT FTTAT | sesessessecsscssssssssssssssssssssscsscssssscssasne
2.6 | What is your total working Experiences in years
experience? EREEELIR]
HTTHT Foct F ST 7 27
2.7 | How long have you been associated Years a......... 1
with the Sightsavers India?
A e e ¥ T e A R T Months #&H .....2
%*?

3. Service Provides on Inclusive Education (IE) sarasft foram (1g8) w @ar ye=

SI.

No.

Comment

Circle the correct answer

Skip
Patter

3.1

How many children with visual
impairment (CVIs) have received
support from Sightsavers India in
the district for inclusive education?

gfvafea (EeteTs) aret fora st w1 quraeit
foremr & forw ot & wrgetad $fear @ wema

firett 272

A. 1-50

B. 51-100
C.101-150
D. 151-200
E. 201-250
F. 251-300
F. Above 300

3.2

What did Sightsavers India do for
inclusive education of children with
visual impairment (CVIs) in the
district? (Multiple answers)

oot o gfvafea (efdters) st 1 wHmeRit
forer & fow omgeged fear 4 @ fRn?
(werfirs: 30)
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a. Screening & Identification of | Fully...1, Partly....2, Notatall..........3

students. T ity w9 4...2, foewa T ... 3
BT 3hT BHIFT T Tga

b. BRC Equipping with ICT tools, | Fully...1, Partly....2, Notatall..........3
digital equipment and learning | Tfa:......1, HiF wT4...2, foogd T@......... 3
materials.

STt hl STEEHIET Suskn, fefoee SRt
SR fRreqor Tl & <9

c. Developing different learning | Fully...1, Partly....2, Notatall.........3
tools and e-content. T ity w9 4...2, foewa T ... 3

fafyre fregor Suerter 3TR 3-wmft ot fokma|

d. Developing different teaching | Fully...1, Partly....2, Notatall.........3
materials ... 1, v ® 9...2, foewa ... 3

fafir favegor wrafindt w1 foreprer

e. Regular monitoring. Fully...1, Partly....2, Notatall.........3

Fafera wifefor et w1,  oiREETd.2, fiewd w3
3.3 | How is Screening & Identification | UDISE Portal data was taken UDISE déa ger

done for children with visual | fem

impairment (CVIs) for inclusive | ... 1

education? Panchayat meetings d=ma e & Areaw 4..........2

(Multiple Answer) Door to door visits s-5% yqu & WEm d ... 3

wnaet frer 3 fore gfeatfr a=ai (@) | Camps organized in the village i # &9 emmar

A1 AT ST A Tl 27 TRIT. ettt ettt et ee et et e e b et st eneene cenes 4

(e 3) Community Meetings aW&Te d8................ 5

Other (pl. specify) 3= (F91 T F).............. 99

3.4 | What initiatives are taken by Sight

saver to ensure that children with

visual impairment (CVIs) come to

school for education? (Multiple

answers)

78 gt F & g i givarfa (ddters)

areet e & foIg T ST, Wrge da R @

UEd 1 7T 27 (T IW)

a. Counselling of parents and | Fully...1, Partly....2, Notatall..........3
children ... 1, v w9 9.2, foegwa ... 3
HTaT-fora R sl il FRAfAT

b. Counselling of teachers Fully...1, Partly....2, Notatall.........3
Rreqshl bt remfe g1, iR ETdL2,  faewd w3

c. Counselling of school | Fully...1, Partly....2, Notatall..........3
management committee (SMC) | Tf:......1, v ® 9...2, foewa ... 3

members
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foramer weiva afifa (Towme) wewr i
e

d. Community awareness Fully...1, Partly....2, Notatall..........3
AT ST i, R ETEL2,  fedd T3

e. Awareness activities amongst | Fully...1, Partly....2, Notatall.........3
local body institutions T ity w9 9.2, foewa T ... 3
T e S % S S
fafafeat

f. Ensure easy access to education | Fully...1, Partly....2, Notatall.........3
frer aef T wg= gifad Wit ], siRm eI, fedd T3

g. Ensure school infrastructure | Fully...1, Partly....2, Notatall.........3
children with visual impairment | Tf:......1, v ® 9...2, foewa ... 3
(CVIs) friendly

GifEa ST o Tee o1 et St e sl

(¥fefies) % orgger &

h. Ensure  schools  education Partly....2, Notatall.........3

adaptation for children with
visual impairment (CVIs).

g s o whelt Rre gfyanfaq a=at
(WfeftaTs) % forg gt &

3.5

Have Sightsavers India provided
resource support for children with
visual impairment (CVIs) in the
district for inclusive education?

1 grgeded sfean 7 gl fren & faw e
4 gfeeriE (efeters) =i & fou e
TEEAT Yo H 87

If no,
skip
Q3.6

3.6

If yes, kinds of resource support
provided by Sightsavers India to
children with visual impairment
(CVIs)?

(Multiple answers)

afe =, dr gy e (Hetetrs) arcr st i
HrgedaH 3fea gT fore ehTt <Y HETe weTar
W& Y STt 87

(TFTfereh 3T0)

Support Provide Special for Educators / faem

Provide trained teachers wf3ifara frerer sucisy st
T et e e e e e e eae e 2

NVDA software was installed in some schools
F Tl H TSI HHeaRR T fomm mam am........... 3

Capacity building of teachers, headmasters and
Special Educators / firereni, germmeament ik faery

Schools Lab equipped with ICT tools / &5 o=
T SATES ITHITT & FERSI R T L., 5

D

Schools equipped with Smart classrooms / St
I TATE HefTSAl § garsord Rl T ... 6
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Block Resource Centres equipped with ICT
tools, devices, teaching materials / et free s

1 ATSHIET Suehori, Tearew, Rreror wrft & gafssa foram

TR, ottt 7
Other (specify) / 3= (e H).....ooevinnnnn.n 99
3.7 | Did Sightsavers India provide any | YeS & .......cooiiiiiiiiiiiiiiiiiiiieieeeann 1 | Ifno,
kind of assistance facilities 0 | Nof ...........cccevvviiiiiiieiiiiiiiiiiie, 2 | skip
children with visual impairment Q3.8
(CVIs) in the district for inclusive
education?
T TTEeHa hear 7 guranl fivenm & fo o
¥ gfvenferg (eiefters) seat i foret yem
HETT i 5a i?
3.8 | If yes, what are those benefits or
facilities do you provide?
afe &, @ F HF § A9 A1 g § S I
Y& A 87
A. Financial Support for
followings
frfefed & fore foxfrr e
a. Transport and Escort allowance | Always...1, Sometime....2, Not at
WREE Tef ST el all...3
THM........... I, =fi-wft......... 2, faega
T......3
b. Readers/scribes allowances Always...1, Sometime....2, Not at
UTSehi/EhT o Wl all...3
BHM.......... 1, wfi-wfi........ 2, faega
T@l......3
c. Stipend for girls with special | Always...1, Sometime....2, Not at all...3
needs wem..Ll, wsfaf 2, fegaw..3
Ty stTervareRan aeft Srefert  fore asfier
B. Learning support for
followings
die & fore Feffed weg
a. Language-appropriate  teacher | Always...1, Sometime....2, Not at all...3
learning materials (TLMs) ..., wf 2, foga...3
HTT-39h Rrereh et ardt (Zeeren)
b. Textbooks in accessible formats | Always...1, Sometime....2, Not at all...3
such as Braille/large print ..., wf 2, foga...3
set/arg fiie S ger e & argAEh
c. Age-appropriate reading | Always...1, Sometime....2, Not at all...3
material wum...LLl, i 2, foepa....3

HTY-39TE TS At
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d. Curriculum adaptation Always...1, Sometime....2, Not at all..
RICSERRRC ) wum...Ll, wsfeaf forespet ...
e. Innovative pedagogical practices | Always...1, Sometime....2, Not at all
Fel Sreforer STeE gLl forespet 4......
f. Nurturing & enrichment Always...1, Sometime....2, Not at all
qTEA-TT0T TS Hae gL, forespet T.......
C. Therapeutic services Always...1,  Sometime....2, Not at all
faferceta damd F O O 21 5 o S foregpa ...
D. Followings support fm=fafaa
TH
a. Braille kits s fore Always...1, Sometime....2, Not at all
gL, e forespet T.......
b. Assistive daily living kits &&@ | Always...1, Sometime....2, Not at all
e Sfad foe gL, e forespet T.......
c. Communication equipment Always...1, Sometime....2, Not at all
eI ST g1, wfd forespet ...
3.9 | Did Sightsavers India provide any | Yes & ......cccovviriiiiiiiiiiiiiiiiiieieeieeenen If no,
kind of ICT resources facilities t0 | No e ...........cc.evvviiiiiiiiiiiiiiiieeeeeee, skip
children with visual impairment Q3.10
(CVIs) in the district for inclusive
education?
T TTgeHad sfear 3 TRt fra & fow ey
# gfvenferd (eiefters) seat i foret g
HATSHIET HeTe Flend Jam 17
3.10 | Type of ICT resources facilities
provided by Sightsavers India to the
children with visual impairment in
the district for inclusive education?
(Multiple answer)
THTaRt fRre & fow foer & gfentera s=at a0t
TrEedad AT N YeH T S ATl SATSE
T GlorsTl 1 YR ? (THT IW)
a. Talking books sTa & areft forarst Always...1, Sometime....2, Never....3
TM.......... 1, =i 2, wfiELL
b. Screen magnifier B AeERRT Always...1, Sometime....2, Never....3
TM.......... 1, =i 2, wfiELL
c. Screen reader software (such as | Always...1, Sometime....2, Never....3
NDVA) wfF {et diweam (39 | g39M.......... 1, =i 2, wfiELL
TIEET)
d. Talking keyboards e st &€ | Always...1, Sometime....2, Never....3
THM.......... 1, =ft-=fi...... 2, #EL...
e. Television efifasm Always...1, Sometime....2, Never....3
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f.  Audio recorder siifgar faniet Always...1, Sometime....2, Never....3
BHM.......... 1, wft-afi........ 2, wfraEfl3
g. Smart Phone w1 ®= Always...1, Sometime....2, Never....3

h. Laptops/Computers wiueid/s=et Always...1, Sometime....2, Never....3

1. Enough  teaching learning | Always...1, Sometime....2, Never....3

Devices THM.......... I, =f-afi....... 2, w3
oty f3TerT HieH o SueHor

j. Digital Boards fefseat aé Always...1, Sometime....2, Never....3

BHM.......... 1, wft-afi......... 2, wfraEfl3

k. Projector Wsi#et Always...1, Sometime....2, Never....3

THIM.......... 1, f-aft......... 2, w3

1. Plasma Screen wiaT GhA Always...1, Sometime....2, Never....3

THIM.......... 1, f-aft......... 2, w3

m. Printer g5 Always...1, Sometime....2, Never....3

BHM.......... 1, wft-afi......... 2, wfraEfl3

n. Scanner T Always...1, Sometime....2, Never....3

BHM.......... 1, wft-afi......... 2, wfraEfl3

0. Generator ST Always...1, Sometime....2, Never....3

How does ICT support visually
impaired  students?  (Multiple
answer)

ST gfeenfua sET i fFa ywR TR
AT &7 (THIF IW)

a. They can read documents in | Fully.....1, Partly........ 2, Veryless.....3
MS Word by using their talking | of:........ 1, «ifw&Ia...2, &§FA......... 3
software

T I SifhT WHEATT T IUFNT leh THUH IS
o SEATSS U¢ Hohd ©

b. Talking keypad help them to | Fully.....1, Partly........ 2, Veryless.....3

learn any subject qUI:......... 1, «ifw®Ia...2, &7 FA.......... 3
T A AT HIUS § Ivg Tohet it Foreer oh Tl

T wee fyerd §

c. ICT help them to read & write | Fully.....1, Partly........ 2, Veryless.....3
except some tricky subjects like | ofa:........ 1, oiftF®Id.....2, oG F.......... 3
mathematics and drawing

TR SR SIS SH FD Hiod ol I DI

LI I ve TR forae # wag ahear @

d. They can scan textbooks and | Fully.....1, Partly........ 2, Veryless.....3
convert them into Word format. | gofa:........ 1, AMFEETT.....2, FEd FA.......... 3
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After that, they can read the
textbook by wusing talking
Software.
o TTSATETHT BT T H THd 8 IR 3 A
BT | T4 Tohd 2| SHF A1, I 1T HIHTR
T ITANT Lok TSATEIF I T Tohdl &

e. They can understand daisy | Fully.....1,  Partly........ 2, Veryless.....3

books Tuld:........ I, AR®®EId....2, TEdFA.......... 3
J TSt forarelt bt wme weRd @

f. ICT can make them confident | Fully.....1, Partly........ 2, Veryless.....3
TSI I8 TP LT & Tl 1, AR®®TF...2, FEdFA.......... 3

g. With the help of ICT, they can | Fully.....1,  Partly........ 2, Veryless.....3
share their thoughts with | ofa:........ I, AR®®EIT....2, TEdFA.......... 3
sighted friends by

communicative technology.
SIS Al Weg ¥ I TR Wenfieht & e ¥

A fermt st gfefera ot 3 @rer wrEm
Thd &

h. With the help of ICT, they can | Fully.....1, Partly........ 2, Veryless.....3
exchange their knowledge with | ofa:........ 1, «iREm&EId...2, ¥E@ FA.......... 3
each other.

HATSHIET 1 Heg H o TH-gul o & 3 I

T IEH-J L Fhd &

How does ICT support teachers to
teach the Children with visual
impairments? (Multiple answer)
ST gfEaTrg sl Al ugm H frarht
forer TR TRt et 87 (TR 3T

a. ICT tools makes their interaction | Fully / gfa............... 1 Partly / s1ifim............ 2

easier with the blind Students '
e i ot 3 it e e | S less/sga®w....3  Not at all/forega 7.4

I STEE Sd &

b. They can make sense of the | Fully /quid............... 1 Partly / siifim............ 2

teacher’s thoughts easily from | yery jess/amaam....3  Not at all/freme 7.4
the audio version of Projector - °

T MiSigeT & Sifear gw=m ¥ g & fomm

I AT & 9§l ©

c. ICT tools saves their time Fully / of:.............. 1 Partly/ stifim............ 2
ST SR 01 Tl G Very less/aga#4....3  Not at all/faerpa 7=...4
d. With the help of ICT tools, they | Fully / ofa............... 1 Partly / s1ifim............ 2

caq rpgke them involved in class Very less/aga *4....3 Not at all/%lagﬂ T&...4
activities
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AT TN H Aee T I I= HET ol

wffafert & e s gehd §

3.13 | Did Sightsavers India provide any | YeS & ......cccooviiiiiiiiiiiiiiiiiieieeeeen, 1 | Ifno,
support  to the  schools  FOr | No ... 2 | Skip
regularizing the study classes to Q3.14
children with visual impairment &
(CVIs) during Covid-19 pandemic? 3.15
T ATgeHaE 3edT T Hifde- 19 Hemrt % 4R
givatera s (Eefters) & fore stear et
a1 Trafia e & foTe we i 1 gerar o
H?

3.14 | What special techniques or
provisions were made during Covid-
19 pandemic for study of the
children with visual impairments
(CVIs)?

gfvaT st (dieftets) & oTemA & fog
ifare-19 memrt & S . foaeiy aehHih a1

e fohe e 9?
a. Online education through | Fully.....1 Partly.........2  Never....... 3
mobile phone ... 1 Afw wTH..... 2w L 3
TS B o HTEAH ¥ SAeTe e
b. Enhanced skills of children | Fully.....1 Partly.........2  Never....... 3

with visual impairment to uses | TUid-........ 1 CIINERC O 1 3
the ICT tools for online
classes.

HHATE FHanAl g A T 1 ST
F & fore gfvanfed st & wivret A agrT
el

c. Enhanced skills of teachers to | Fully.....1 Partly.........2  Never....... 3
uses the ICT tools for online | wfa:........ 1 A w0 d.....2  wA L 3
classes.

HATE FarrsAl % I STgetel ot F1 I
L o fore frerent & wrerer § afgl

d. Counselling the children’s and | Fully.....1 Partly......... 2 Never....... 3
their parents to attend the | Tia:........ 1 FifE s 9.2 Ef A 3
online classes through mobile
phone.

Feal I Fh AMAERI HT HEA B H
ey § SHAFATET FHESA § 9 o & g
ERENESH

3.15 | What problems faced by you in | Internet problem e
regularizing the study classes t0 | wm@m........................ 1
children with visual impairment
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(CVIs) during Covid-19 pandemic?
(Multiple answer)

Fifae-19 wemt & I gfvanfaa (Heters)
Feai o foIu ST wafrel i e = |

Rl o gHERT w1 WA T uer?

(e Sw)

Lack of positive attitude among teachers

frereht # TreRTTCHe gfEeRTuT T

Un-availability of smart phone with each
parent ¥R wWA-fIam % oUW W BH I

4
Lack of resources Somemi sl &l ......o.vnenennees 5
Lack of awareness among parents sifiraei #
STATEehdT Ea)
P 6
Other (pl. specify) = (Fuan @y
E0y U 99
3.16 | Do you think, General schools are | Disagree qoaam ST ....uvueneneneneneiiennns 0
totally inclusive for children with | Partly agree sfiffrF ®u @ @&md ........ooovvenenn 1
visual impairment (CVIs) in this | Agree o B8Ha ......oevvviininiiiiiiiinanee 2
district?
T AR A Y, WO H gl
(¥fefteTs) sr==it & forg o what 9 @@ @
BEIENIR Y
3.17 | Do you think, children with special | Disagree qoiaam ST ......ouveiverneneniiiennes. 0
educational needs could be | Partly agree sTif¥sF €T & T&HT .....ovvinennnns. 1
integrated in mainstream schools in | Agree qoiaam F8HT .......oviniininiiiiiien, 2
the district?
T STTTeRT THTAT @ fob fore Rfere sTrarzrsparstt
ATt Sl ! TSIl 3 AT  THel # T
foam T wkar 82
3.18 | Do you think, children with visual | Disagree qoaam ST ... .uvueeeeeneneneiiennns 0
impairment can only study with the | Partly agree it €9 @ @&0d .......coovvnnnnn. 1
help of a special educator? Agree IO HEHA ..oeveeniieiiieieieie e, 2
T ST TIT & foh gIEaiea s=at et formi
TRrerer 1 7eg © €1 UgTs L whd 87
3.19 | Are the schools of this district

adapted for children with visual
impairment (CVIs) for inclusive
education in the following contexts?
(Multiple answers)
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71 38 el % Tt FeAfeTRaa gt & givsTed

Fear (Hdters) & fou wmmaef frer & fog

SFEfera &7

(Terrfes 3)

a. Reading material Fully....1, Partly....... 2, Notatall.....3
TS AT 3 ITIERA § Tid...... 1, AF wa 9.2,  foega T
b. Teaching methods Fully....1, Partly....... 2, Notatall.....3
TRregor fafemt e et @ ... 1, AF w 9.2,  foega T
c. Course curriculum Fully....1, Partly....... 2, Notatall.....3
qTSTHA IToh STTHA & f....... 1, At & 4.2, fooga ...
d. Environment Fully....1, Partly....... 2, Notatall.....3
AR / TATeor 39k STEA § ... 1, Fitw & 9...2, fooga ...

3.20 | Did Sight saver provided trainings | Yes & ........ccocvriuiiiiiiiiiieiniiieineaae 1 | Ifno,
to school teachers/staff for inclusive | No gt ..............cccooooiviiii i, 2 | Skip
education of children with visual Q3.21
impairment (CVIs)?

T W13 e A gioated s=di (Effters) i
quTeRlt Rrer & e wre o Rershi/FwHetEt
=1 fRrerr ya fora?

3.21 | Which trainings programmes were | Induction trainings / 3ot sf¥teqor. ................. 1
provided by Sightsavers India in the | Refresher trainings / forem sfeteaor ................ 2

last four years? (Multiple answer)
forget o) aut # wrgcdad fear g i ®F |
wf¥tegor iR Ya foRy MU? (TR 3

Government policies/schemes for CVIs /
HidteTs & for Temrt fiferri/asreT o ufireo.......... 3

Teacher learning methodology of CVIs /
gfvanfaa et ot e Mo ogfa. ... 4
Subject wise curriculum adaptation, its use
and practice / fawTaR TTeF=RT FIHTH, IHH ITIM
g

Classroom Management / &1 S&ieM...............0
Sensory Training (Sense of Touch, Sense of
smell and taste).........ccccceevieeeeiieeciieerieeee, 7
Development of Communication Skills / €=
EoN R0 B G L PR 8
Teaching Braille / & ... 9
Training on ICT tools / et Suartn @

TRTETTT. Lt et e 10

GG AT

i 1) P PP 11
Training on Power Point Presentation / 4rax
TTEE SR TTRTEI. ..o 12
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Others (specify) / 3= (T8 ). .....oovneen. 99

3.22 | What was your monitoring
mechanism for the schools, where
support provided by you to the
children with visual impairment for
inclusive education?

3 Tpdt o g sroe fore @ Fa or St

ToTaelt Rear & fog givantaa st sl Tk

ST TETT Y& 61 78 ofi?

a. Monthly review meetings with | Fully....... 1 Partly....... 2 Notatall....... 3
the staff L ET 1 sitmwra..2 fooga ... 3

FHETRET o @Ter wfeek wefier Sk
b. Monthly physical and financial | Fully....... 1 Partly....... 2 Notatall....... 3

progress reviews L ET 1 it wre..2 fooga ... 3
c. Monthly reporting from BRCs at | Fully....... 1 Partly....... 2 Notatall....... 3

regular intervals L ER 1 AREmETE..2  foogd ... 3
it itfoss wa foreftr sifr wften
d. Online MIS reports review Fully....... 1 Partly....... 2 Notatall....... 3
SEATE THSATSCE i b aefte ... 1 st srd.2 feged ... 3
e. Regular visits of the schools Fully....... 1 Partly....... 2 Notatall....... 3
fererrerart <pr fafer S ... 1 wiftmerd..2  foosd ... 3

f. Other (pl. specify) = (Fwar g
%)

3.23 | In your opinion, what are the main
barrier/challenges to  inclusive
education of CVIs?

AT T H, HefteTs ot wrait Rrer 7 g

aren/ Attt w87
a. Lack of teacher’s positive | High..1, Medium..2, Low..3 Notatall...4
attitude I=a....1, w2, ... 3 foregpat TE.....4
frereh % HeRRTCHe gf¥eRIvT T 31T
b. Lack of trained teachers High..1, Medium..2, Low..3 Notatall...4
sfrfere fareashi <hr srTer .., wem.LL.2, W 3 forewer 7....4
c. Lack of funds High..1, Medium..2, Low..3 Notatall...4
& St et s=a....1, wEm.....2, FH....... 3 foree TE....4
d. Non-Inclusive curriculum High..1, Medium..2, Low..3 Notatall...4
LR CHIRIEOE I=....1, w2, ... 3 foregpat TE.....4
e. Lack of resources: Inadequate | High..1, Medium..2, Low..3 Notatall...4
resources, including accessible | 3=a....1, @wem 2, F........ 3 foregpat TE.....4

infrastructure and teaching aids.
gaTert st FHt gerw g g S R
TERIAT Afed SToat dHrEd
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f. Lack of parent awareness High..1, Medium..2, Low..3 Notatall...4
AT H STRTERAT T ST s, 1, mEm...2, #E...... 3 foespet ... 4
g. Lack of parent support High..1, Medium..2, Low..3 Notatall...4
HTAT-TodT 3 TEENT T T I=a....1, w2, ... 3 foregpat TE.....4
h. Lack Community awareness High..1, Medium..2, Low..3 Notatall...4
ST STATEhdT T 37T Sea....1, #Em.LLLL2, WL 3 fooga TE.....4
1. Lack Community support High..1, Medium..2, Low.3 Notatall...4
T FHT T 7T .., wem.LL2, W 3 forewer 7....4

3.24 | How does a children with visual impairment (CVI) develop himself in a mainstream school
rather than special school?
gfbafra (Efiefters) srea fori Tapet o SIS TR & e § 310 AT 8 ST 87

3.25 | Can you share any best practices regarding successful implementation of inclusive education for
children with visual impairment (CVIs) in the district.

7 319 ST 7 gf¥enfera sreat (efefterts) & forw wmmareft e o wwet i o Geter § 1S Tataw STV ATS L Tehd
&7

3.26 | What is your opinion/suggestion/comments to improve the inclusive education for children with
visual impairment in the district?

TSt 4 gfbaniera sl o fore wwraref e o gam o g stosht 4 )/ g/ et 87

Name and Signature of the Investigator Name and Signature of Supervisor
ST T AT T EATER TdETR T A SR SETE
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Annexure 6: Perspective of Nodal Officer (IE)/Govt. officer
towards Inclusive Education of CVIs

Impact Assessment of HCLTech Grant Education

Pl'Oj eCt Implemented by Sightsavers India
arzeaad fear grr wmEtfaa veriuees Tie frem afesET s g sewe
Sambalam Project: Inclusive Education for Children with Visual Impairment

in Rajasthan, Bihar and West Bengal
e qRTSHT: TeTer, foer ot uféry simer o gfdenfia sreat & fofe gwmasft fiver

Perspective of Nodal Officer (IE)/Govt. officer towards Inclusive

Education of CVIs under Sambalam Project
HIAH TRATSHT o SFdiia HieteArs hr garasit e & afa Arger stfererrt @it frem) /et

TR T grEehToT
Sr. No.
1. Demographics
S.N. | Demographics Compliance Indicator
1.1 | Day/Month/Year of Interview
TreTeRR 1 fom/Ame/ad
1.2 | Time of Interview Start Time:
HTEfTeshTL bl {HA (Hour/ minute)
End Time:
(Hour/ minute)
1.3 | State .
- ] Rajasthan Ts€am™.........oooiii 1
[ I Biharfer. ... 2
[ ] West Bengal affm s, .....ooooeviiii, 3

1.4 | District fsrem [ ] Jhalawar wremere...1 [ ] Udaipur s@aq......... 2

[ | Bhagalpur wrrenix...3 [ Jehanabad semmm... 4
[ | Howrahzmmr......... 5

1.5 | Survey response Agreed THTR ..ovvviiii e |
T T HA S T TG Refused S a0 .......coveeeeeeeeeeeee e, 2
(%0 0 3 wefer & skt sfat) Other (pl. specify) =1 (FFT T H).......ooovee . 99
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2. Personal information

S.N | Details Response Skip
Pattern
2.1 What is your name?
SATIHT 19 T 22
2.2 | What is your current designation?
SATIHT AT Te=TT T 27
2.3 What is your age (in complete Year) | Less than 30 Years / 30 ad @9 ............ 1
SOl 35 & (R ) 30-50 Years / 30-50 7 ............cennn. 2
Above 50 Years / 50 a§ § S0 ............... 3
2.4 Gender/Sex Male /T8 oo 1
fetm Female /afe@m ..o 2
Other (pl. specify) 3= (Fwam e H)......... 99
2.5 Office name & address =~ | ceeiiiiiiiiiiiiiiiiiiiiiiiiiitiiitesatsnsessases
2.6 | What is your working experience? Experiences in years
AT R ST Tt 272 g ot
2.7 | How long have you been associate Experiences in Years...... 1
with this office? IS I
Y 30 FTed 8 e T § | & © 87 . .
Experiences in Months.....2
I T
3. Service Provides on Inclusive Education (IE)
S.N. | Comment Circle the correct answer Skip
Pattern
3.1 How many Children with visual | A. 1-100
impairments (CVIs) are currently | B. 101-200
enrolled in schools of inclusive | C.201-300
education in the state? D. 301-400
Faa § TsT § gl e & @l 7 R | EL 401-500
gfeamferd st (Sfeftens) i &2 F. Above 500
3.2 | How many Children with visual | Rajasthan / Tseem
impairments (CVIs) are currently 1. Udaipur / seam
enrolled in schools of inclusive N
education in the district of the state? 2. Jhalawar / snermrs
A | T o et § wreet frenm & @5l § | Bihar / fen
et gfranferd st (eefras) Aifera &7 1. Jehanabad / semTE
2. Bhagalpur / wrterqt
West Bengal / ufsm sma
1. Howrah / zm@er
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3.3 | What is the department doing for
inclusive education of children with
visual impairments (CVI’s) in the
State? (Multiple answers)
T | gigateq St (Hetes) i warasit fuan
o foru fermr s/ ot T 87 (TR 3
a. Screening & Identification of | Fully / Tfa............... 1 Partly / s1ifym............ 2
students BHT 1 AT T e Very less/sga #4....3 Not at all/feerser +...4
b. Strengthening of Block Resource | Fully / ovim............... 1 Partly / s7ifim............ 2
Centre (BRC) with online/offline | yiory jess/aea #w....3 Not at all/frerer ...4
facilities. sfeis/liwarsT glaumst & b ”
|y st T 3 (SeTrEt) t Asteld e
c. Development of different learning | Fully / ©f:.............. 1 Partly / s7ifimb........... 2
tools and e-content. ff= fremm | vy less/sga #u....3 Not at all/fseer 7.4
IR I -t T ferepre
d. Development of different teaching | Fully / ©f:.............. 1 Partly / s7ifimb........... 2
materials. fafiw e awEeE # P | Very less/aga #w....3 Not at all/freme 7.4
e. Regular monitoring Fafaa Fully / pfa............... 1 Partly / s7ifim............ 2
Very less/aga #4....3 Not at all/fresa .4
f.  Other (specify) / = (v78 *) Fully / ©/@:.............. 1 Partly / s7ifim............ 2
Very less/siga #4....3 Not at all/fseier .4
g. Other (specify) / s (v12 =) Fully / pfa............... 1 Partly / s1ifym............ 2
Very less/aga #4....3 Not at all/fresa .4
34 |How do you do Screening & | Panchayat meetings / 4=mad et & Aream ... 1
Identification of children with visual | Dyt to door visits / s s 2k Bear. .. )
impairments (CVIs) for inclusive L . s
education? (Multiple answers) Camps organized in the village / mia # firfer
fan & fow smog a?cﬁ Community Meetings / @m&TRF dos.......... 4
S e o Other (specify) / s (v72 =) 99
(s 30) pecify) / 3= (T ).
3.5 | What initiatives taken by the
department to ensure that children
with visual impairments (CVIs) come
to school for education? (Multiple
answers)
7T G o T foramT i vee 1 T
2 fop gfvenfaa (fefions) s fiver % fog e
ma?
(iR IT)
a. Counselling of parents and | Fully.....1 Partly....... 2 Notatall.....3
children 70 e ... 1 A wr4...2  foega =.......3
HTaT-foraT R sl il FRAfAT
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b. Counselling of teachers Fully.....1 Partly....... 2 Notatall.....3

fevegen bt srsafer WaEd..]  witwerd.2  feea .

c. Counselling of school | Fully.....1 Partly....... 2 Notatall.....3
management committee (SMC) | WaE¥...1 At ® 9..2  fooga 7.3
members

fraem wegm wffe (cowmet) o= #

o

d. Community awareness Fully.....1 Partly....... 2 Notatall.....3

AT ST Waed.l  sRmErd.2 fepd .3

e. Awareness activities amongst | Fully.....1 Partly....... 2 Notatall.....3
local body institutions 70 e ... 1 A wr 4.2 foega =.......3

T e deemT o offer Sreekar Tttt

f. Ensured easy access to education | Fully.....1 Partly....... 2 Notatall.....3

frvem e sy ag= e 61 e Wared..l  aRmErd.2  fega @3

g. Ensured school infrastructure | Fully.....1 Partly....... 2 Notatall.....3
children with visual impairment | @ @@ ¥...1 At wT4...2  foega w.......3
(CVI) friendly

g anfera (wfiefiens) amer sr=eit & fog vkt

h. Ensured schools education | Fully.....1 Partly....... 2 Notatall.....3
adaptation for children with visual | @ @& %...1 A wT 4.2 foega =.......3
impairment (CVI)

gfeaferg st (eftens) ¥ foq wgeft fren

ST Gifer o

3.6 | Have department provided resource | Yes /&l..cccoeueiuiiniiiiiiiiiiiiiiiianiean, 1 | Ifno,

support for the school of children with | N /o 2 | skip

visual impairments (CVIs) in the state Q3.7

for inclusive education?

7 formT 7 wwTeRt e % fore s o gfvafea

Fedt (EieteTs) & w@a & g deres wer

e I 27

3.7 | If yes, kind of resource support | Financial support for Schools / w5t % feg

provided by the department for the
schools of children with visual
impairments (CVIs) in the State for
inclusive  education?  (Multiple
answers)

afe &, @ guaEh fren & fau osa § gfearfa
Fredi (defteTTs) & whall o o e g e
TR T HETEH TR YaH 6t STt 87 (T

W)

Provide trained teachers / uf¥ifara f3reres Sucisy

Capacity building of teachers, head masters
and Special Educators / fiterei, wemmreamdet 3t
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Schools Lab equipped with ICT tools / &t

A T ST IUFT § oo frmmm.......... 5
Schools equipped with Smart classrooms /
THAl h1 TS HafrAl & gatssTd foral ... 6

Block Resource Centres equipped with ICT
tools, devices, teaching materials / =it fred

3 T ST Uk, feamgw, Rrewor amwft & gafss

TR T, e 7
Other (specify) / o= (12 ®).......... 99
3.8 | Do you provide any kind assistance t0 | Yes / &l.ccccceeeueiniiiniiiiiiiiiiiieie 1 | Ifno,
children with visual impairments | No e 2 | Skip
(CVIs) in the state for inclusive Q3.9
education?
FT I TST | groaned seai (Eeiers) &t
woraeft e & fow foredt wohR o T Yem
Fd &7
3.9 | If yes, what are those benefits or
facilities do you provide?
afe g, @ F HF & @ A1 glerd § S T Yee
Fd &7
A. Financial Support for followings
frfafed & fore foxftar e
a. Transport and Escort allowance Always...1, Sometime....2, Notatall...3
e T ST ST FUTM........ 1, ®¥ft-ft......... 2, foega Td......3
b. Readers/scribes allowances Always...1, Sometime....2, Notatall...3
TSR/ o T FHM.......... 1, wft-=i.......... 2, fregpa....3
c. Stipend for girls with special Always...1, Sometime....2, Notatall...3
needs THM.......... 1, wft-=i.......... 2, foega....3
Ty Tz aneft Srefert  fore asfier
B. Learning support for followings
g & fore frfafad aeg
a. Language-appropriate teacher | Always...1, Sometime....2, Notatall...3
learning materials (TLMs) TEM.......... 1, wfi-aft.......... 2, foega....3
HTT-39gh Rrereh et qrdt (ZeereH)
b. Textbooks in accessible formats | Always...1, Sometime....2, Not at all...3
such as Braille/large print THEM.......... 1, =wfi-aft.......... 2, fregpa....3
st/arg fife S ger e & argagEh
c. Age-appropriate reading material | Always...1, Sometime....2, Notat all...3
-39 T3 wrft FL......... 1, =wf-aft... 2, foega d......3
d. Curriculum adaptation Always...1, Sometime....2, Notatall...3
TGHPH ATHeT BHM........... 1, #f-wfi.......... 2, fregpa....3
e. Innovative pedagogical practices | Always...1, Sometime....2, Notat all...3
i eaforeh sy ..., 1, wh-adi......... 2, faega ......3
f. Nurturing & enrichment Always...1, Sometime....2, Notatall...3
ITAT-TTN0T Te Gerel BHM........... 1, wft-=i.......... 2, foepaad......3
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C. TheraQeutic services Always...1, Sometime....2, Notatall...
fafereet gamd TEM.......... 1, sfi-=fi.......... 2, foogpa ==i......
D. Followings support fm=fafad
Tme
a. Braille kits s& fhe Always...1, Sometime....2, Not at all
BHM........... 1, #f-wfi.......... 2, T =i......
b. Assistive daily living kits @ | Always...1, Sometime....2, Not at all
e Sfie fore THM.......... 1, wft-=i.......... 2, focga ...
c¢. Communication equipment Always...1, Sometime....2, Not at all
AN TIM.......... 1, wft-=i.......... 2, focga ...
3.10 | Did you provide any kind of ICT | Yes /& coeooieiiniiiiiiiiiiiiiie, If no,
resources facilities, and tools to the |\ No /. ... 2 | skip
schools of children with visual Q3.11
impairments (CVIs) in the state for
inclusive education?
7 39 gTaRt e & forw s § gfeanfea
seat (efefters) % wpat e ot wwR A
HATSET FETE glound S IueHtor e fohu?
3.11 | Ifyes, Type of ICT resources facilities
and tools provided by the department
for children with visual impairment in
the state for inclusive education?
(Multiple answer)
afg &, @ Tsa 7 gfEeTd a=at & oo gumEeft
7T = forTT SR SueTed A ST ATt TSI
HEEA GRS T STl T TER adn?
(TR 3T
a. Talking books Always...1, Sometime.....2, Never......3
T e A fhamet ... 1, #f-ad......... 2, F T.......3
b. Screen magnifier Always...1, Sometime.....2, Never 3
THEM.......... 1, =wefi-=ft.......... 2, i E..LL3
c. Screen reader software (such as | Always...1, Sometime.....2, Never 3
NDVA) THEM.......... 1, =efi-wfi.......... 2, wfrE..LL3
T {iet dives (S TEidiT)
d. Talking keyboards sie st e | Always...1, Sometime.....2, Never......3
THEM.......... 1, =wefi-=ft.......... 2, i E..LL3
e. Television e Always...1, Sometime.....2, Never......3
THEM.......... 1, =efi-wfi.......... 2, i E...LL3
f.  Audio recorder sfifsar famiet Always...1, Sometime.....2, Never 3
THEM.......... 1, =efi-wfi.......... 2, wfrE..LL3
g. Smart Phone ¢ w1 Always...1, Sometime.....2, Never......3
TM.......... 1, sfi-=efi.......... 2, wfaE.LLL3
h. Laptops/Computers «iweid/sHege Always...1, Sometime.....2, Never......3
TM.......... 1, sfi-=efi.......... 2, waE.LLL3
i.  Enough teaching learning Devices | Always...1, Sometime.....2, Never......3
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AT Teor T % 3 ... 1, #f-a.......... 2, ... 3

j. Digital Boards fefseat aé Always...1, Sometime.....2, Never......3
THEM.......... 1, #f-wfh......... 2, w3

k. Projector @Rt Always...1, Sometime.....2, Never......3
TM.......... 1, sfi-=efi.......... 2, = ...LL3

1. Plasma Screen wiraT BhF Always...1, Sometime.....2, Never 3
TM.......... 1, sfi-=fi.......... 2, = ...LL3

m. Printer fiiezx Always...1, Sometime.....2, Never 3
TM.......... 1, sfi-=efi.......... 2, = .L.LLLL3

n. Scanner TR Always...1, Sometime.....2, Never 3
THEM.......... 1, #f-wfh......... 2, w3

0. Generator SeT Always...1, Sometime.....2, Never......3
THEM.......... 1, #f-wfh......... 2, w3

3.12 | How does ICT tools support teachers
to teach the Children with visual
impairments? (Multiple answer)

FfEafea sl ol UgH § SATSENT Jusktor frarent

1 T TerR TRt od 87 (TR 3

a. ICT tools makes their interaction | Fully / Tfa.............. 1 Partly / s1ifSm............ 2
;%S;% 3‘:’_:';% %E%qb;%d%sgge;% Very less/sga#u....3 Not at all/frerset 7.4
STl T ST ST &

b. They can make sense of the | Fully /of.............. 1 Partly / #1iftm............ 2
teacher’s thoughts easily from the | Very less/aga #n....3 Not at all/fraga 7.4
audio version of Projector. & WSt
o Jffea TRt § fRrereh o fommil =t st
Y U Thd &

c. ICT tools saves their time. 3Tt | Fully / gofa:............. 1 Partly / stifdrs............ 2
ST ST A ST & Very less/aga #4....3 Not at all/ferga +=1...4

d. With the help of ICT tools, they | Fully / gufa.............. 1 Partly / s1ifSre............ 2
can make them involved in class | Very less/aga #w....3 Not at all/frra 7.4
activities. TTSEI T Al 7eg § o I
et st fafert & sfier s gehd §

3.13 | Did the department provide any | Yes /&l ..ccooiuiiuiiiiiiiiiiiiiiiiiiiiiiinieen, 1 | Ifyes,
support to the schools to regularise the | No /ot 2 | Skip
study classes to CVIs during Covid- Q3.14
19 pandemic? &
7 T 1 ifare- 19 AemRY o SR HidteTs & {
ore, arese e v T 3 fore et A1 A Q3.15
HEIdT Y& 1?7

3.14 | What special techniques or support

Provided during Covid-19 pandemic
for study of the children with visual
impairments (CVIs)? ®ifde-19 7emrl &
I 3 anferd st (HEteTs) o oTeee o foe
T TR qehrien 1 |t S8 i 152
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a. Support Provided for online | Fully.....1, Partly.........2, Never....... 3
education through mobile phone | Tf........ 1, «fmmwwd...2, s ... 3

WSS B o HIEAH § ereT rem & for

TETIAT T&H 1 T8

b. Enhanced skills of children with | Fully.....1, Partly......... 2, Never....... 3
visual impairment to uses the ICT | fa......... 1, «ivmswd...2, ... 3
tools for online classes.

FHATE ST o [TT HATSEE T HT ITANT FlA

& foru gfeanfira st & ivret T stgrT T

c. Enhanced skills of teachers to uses | Fully.....1, Partly......... 2, Never....... 3
the ICT tools for online classes. ... 1, «ivmswd...2, ... 3

HTTE HafraAl o FTq ST Tet 1 STANT el

o ot firerhi o hteret § afa)

d. Counselling the children’s and | Fully.....1, Partly......... 2, Never....... 3
their parents to attend the online | Tfa-........ 1, «ivmswd...2, ... 3
classes through mobile phone.

Tt ST Ik STNTITEhT hT HISTS BIF o HTET

Y ST FHETST H 9T & o fofw wawst &

3.15 | What problems were faced by you to | Internet problem / $ete gwe. ....................]1
regularise the study classes to | Lack of positive attitude among teachers /
children with visual impairments | femt & eprrene gfesor &1 7. . )
(CVIs) during Covid-19 pandemic? | ;o1 of trained teachers / BlﬁTFaﬁ ﬁmﬁﬁ #r
(Multiple answer)

1 PP 3

Ffre-19 Wl ® dnE gfehE s Un-availability of smart phone with each

(afiedors) & oy st malt 5 Bt parent / Y% HAA-ftar % W W BA H

N - . o | FTITOIIT. et 4

TR GEETSAl T WHAT FEAT LT
Lack of resources / €&t 1 &fl............... 5

(werers: 30)

Lack of awareness among parents / tfrmaei &
STATEERAT B FHT ..+ eeeeeeeeeeeeei ceeeeeenieeaees 6
Others (specify) / 3/ (T2 &)...........o.. .. 99

3.16 | Do you think, General schools are | Completely disagree qofaar swewd .......... 0
totally inclusive for children with | Completely Agree wimn @& ............... 1
visual impairments (CVIs) in this | pyonet Know qar 9o 88
district?

T ATH M@ 2, @ N A AW SR

givate a=ai (Heters) & fou o @ ¥

THTaEft 87

3.17 | Do you think, children with special | Completely disagree qofaar swewd .......... 0
educational needs could be integrated | Completely Agree quiam #&ad ............... 1
in mainstream schools in the district? | Don’t Know 9T 7&f...........cooevvveiieineenene 88
T I T § R forery ek atmavereRarett
ATt sreat I S % qEEn % Thel o Ui
foram < T 22

3.18 | Do you think, children with visual | Completely disagree quiqar s/ .......... 0
impairment can only study with the | Completely Agree whmmaema ............... 1
help of a special educator? Don’t Know 9am T&i.......cccvevierienienienieenene 88
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T ATIhT THIAT & o GV Toel hael TR
fRrerer 1 weg & € UGTE F HHA &7

3.19 | Are the schools of this state adapted
for children with visual impairment
(CVIs) for inclusive education in the
following  Contexts?  (Multiple
answers)
FIT 36 UST o e gIoated sredi (HeffeTs) &
fou fefafag dedt & szt e & fow
HTHfAA 87 (T IW)
a. Reading material Fully....1, Partly....... 2, Notatall.....3
TS AT 3 ITIERA © Tid......l, AREER.2, fooga ... 3
b. Teaching methods Fully....1, Partly....... 2, Notatall.....3
fvegor farferat 39 o1gsa @ id:......1, HAREwETE..2, foega T3
c. Course curriculum Fully....1, Partly....... 2, Notatall.....3
TSI ITh ITTHA & ..., AR w2, focga ... 3
d. Environment Fully....1, Partly....... 2, Notatall.....3
q'@a‘/qq'ia‘(u‘[gqﬁ;e}q:ﬁz—d% tl'_'\U'TT‘T: ...... 1, Aifyrr w7 @ 2, a?"ﬁggqﬁ ........ 3
3.20 | Did the department provide trainings | Yes /... 1 If no,
to school teachers/staff for inclusive | No /o ... 2 | Skip
education of children with visual Q3.21
impairments (CVIs)?
1 form 3 gfSenfira s (wfiefiens) st wmmaef
e o fou W Rrereni/FHaniar s iR
Yo foran?
3.21 | Type of trainings provided by the | Induction trainings / o sf¥raor.................1
department in last Four Years? Refresher trainings / fokem wfireor ..............2

et = ast # fovm gro wem for o wfdrerort
T T ?

Government policies/schemes for CVlIs /
Hieftetrs o fore TRt HifoRri/asmreT o ufirer.......... 3

Teacher learning methodology of CVIs /
gfvaTfe st T freren Rraorwgfa. ... 4

Subject wise curriculum adaptation, its use

and practice / fawTaR TTgF=RT FIHTH, SHH ITIM

Classroom Management / &1 S&ieM............0
Sensory Training (Sense of Touch, Sense of
smell and taste).........cccccevviieeiiieeiieeeie, 7
Development of Communication Skills /
EEIEINS e A CE a0 ARSI 8
Teaching Braille / s fr&m.........coooeene. 9
Training on ICT tools / et 3uartn w
TRTETIT. L.ttt 10
Use of computer and software / et v
IR DI B L U 11
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Training on Power Point Presentation / 4rax

TTEE ISIETA TR, L. 12
Others (specify) / 37 (¥ &) ..coenenees. 99
322 | In your opinion, main
barrier/challenges  to  inclusive
education of children with visual
impairments?
ST T H, gfEeferd s=at il aurasht e &
e ST/t @ 8?2
a. Lack of teacher’s positive attitude | High...1 Medium...2 Low...3 Notatall...4
farefeh o HehTeReh GIEhI0T T AT woa..... 1 mem.. .2 #A.....3 feewe L4
b. Lack of trained teachers High...1 Medium...2 Low...3 Notat all...4
sferfer frereht st ST ... mem L2 L3 fege T4
c. Lack of funds High...1 Medium...2 Low...3 Notatall...4
o T T ... ] meEmL L2 w3 e L4
d. Non-Inclusive curriculum High...1 Medium...2 Low...3 Notatall...4
gl grgaE s=a.....] mem.....2 #A.LLL.3 faewa .4
e. Lack of resources: Inadequate | High...1 Medium...2 Low...3 Notatall...4
resources, including accessible | 3=d.....1 wem......2 @m.....3 focpa T4
infrastructure and teaching aids.
garet AT FHT god gt e St R
TERIAT |ed STIATH HETe
f. Lack of parent awareness High...1 Medium...2 Low...3 Notatall...4
SR H STTEhAT 1 ST ... mem L2 L3 fege T4
g. Lack of parent support High...1 Medium...2 Low...3 Notatall...4
HTT-TdT o FEENT 1 A Sea...L ] mem. L2 w3 faega L4
h. Lack Community awareness High...1 Medium...2 Low...3 Notatall...4
HTRTRIF ST 1 ST sea.... ] mem L2 @3 fege T4
1. Lack Community support High...1 Medium...2 Low...3 Notatall...4
HIRTI JH 1 3191 ... mem L2 L3 fege T4
3.23 | How does inclusive education fulfill the broader educational goals and objectives of the life of
children with visual impairment (CVI)?
quTaRit Rrer gfafia (Hiefers) sl & Sfia & same Qferes det 3R 3wl i 8 0 Hd 87
3.24 | Can you share any best practices regarding successful implementation of inclusive education for

children with visual impairment (CV]) in the district?
1 319 oot 6 gfvenfea seat (Heftets) & fore wmmerlt e o 9w wataed & ey § Fis qaran ST e w ehd

&7

124




L [THM RO

3.25 | In your opinion which are the areas where we can further extend the related initiatives to sustain
inclusive education among CVI’s?
ST T | F A § Tferd & 8 RS T ser & wiefters st wmmarlt e & sere e S wehr & 2

3.26 | What is your opinion/suggestion/comments to improve the inclusive education for children with
visual impairment in the district?
TSt 4 gfbaniera sl o fore wwrareft e o gam o fog skt . )/ g/ et 87

Name and Signature of the Investigator Name and Signature of Supervisor

3T T AT 3R TEATER RicETeh T A SR TETER
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