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Details of the Impact Assessment Study  
 

Key Objectives of the Study 
 

• To generate rigorous, evidence-based insights on the implementation and outcomes of the 

Happy School and Sakshar Samuday programs under the Samuday initiative in Hardoi, Uttar 

Pradesh. 

• To assess the extent to which the programs achieved their intended objectives. 

• To evaluate the contribution of Happy School towards improving foundational learning and 

school participation among children. 

• To evaluate the contribution of Sakshar Samuday towards enhancing literacy, digital skills, and 

economic agency among rural men and women. 

 

Key Findings from the report 
 

Sakshar Samuday 
Stakeholders covered: Adult learners, CLVs, Family members, Implementing partners, NILP district nodal person 

Community impact created: 

93.2% report improved family quality of life  

99.5% adopted better health & hygiene practices  

21.2% moved into new employment or self-employment 

Key Outcome indicators 

96.6% appeared for NILP exam  

98.8% of those obtained NILP certification 
 

Happy School Program 
Stakeholders covered: Students, Teachers, Implementing partners, Local officials, Family members 

Community impact created: 

100% overall satisfied with program changes  

Key Outcome indicators 

100% students report improved attendance  

100% sports participation increased; wellbeing improved  

 
Social Returns on Investment (SROI) 

  

Sakshar Samuday Happy School 

₹3.11 ₹3.44 
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Abbreviation Full Form 

A 
 

ALC Adult Learning Centre 

C 
 

CLV Community Literacy Volunteer 

CSR Corporate Social Responsibility 

D 
 

DIET District Institute of Education and Training 

F 
 

FGD / FGDs Focus Group Discussion(s) 

FLN Foundational Literacy and Numeracy 

H  

HCLF HCL Foundation 

I 
 

ICT Information and Communication Technology 

K 
 

KII / KIIs Key Informant Interview(s) 

N 
 

NCF National Curricular Framework 

NEP National Education Policy 

NILP New India Literacy Program 

NIPUN National Initiative for Proficiency in Reading with Understanding and Numeracy 

NIOS National Institute of Open Schooling 

O 
 

OECD DAC OECD Development Assistance Committee (evaluation framework) 

R  

RTE Right to Education 

S 
 

SCERT State Council of Education Research and Training 

SDG Sustainable Development Goal 

SHG / SHGs Self-Help Group(s) 
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Section 1: Introduction  

1.1 About HCL Foundation 

Established in 2011, HCL Foundation (HCLF) serves as the corporate social responsibility (CSR) arm 

of HCL Technologies Limited (HCLTech) in India. Operating as a value-driven, not-for-profit 

organization, HCLF is committed to advancing national and international development goals 

through long-term, sustainable community programs rooted in a lifecycle-based integrated 

development approach. 

The Foundation's thematic focus spans education, health, livelihoods and skilling, environmental 

conservation, WASH, infrastructure, disaster risk reduction and response. Gender transformative 

approaches, child protective strategies and inclusive development remain central pillars across all 

its initiatives. HCLF's vision is to serve as the "source code" for sustainable socioeconomic and 

environmental development. HCLF's contributions have earned recognition from the Government 

of India, including the National CSR Award (2020) and the National Water Award (2022), affirming 

its standing as a credible and impactful development institution aligned with the UN Sustainable 

Development Goals. 

 

Image 1: HCL Foundation banner at one of the intervention schools 

 

HCLF through its flagship program Samuday, aims to uplift rural India by creating a holistic and 

community-driven model, focusing on several sectors such as education, skilling, healthcare, 

agriculture, livelihood, infrastructure and WASH. Samuday consists of subprograms that are 

designed to empower local communities by enabling a participatory and decentralized approach. 
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Its participatory approach encourages beneficiaries to recognize their challenges, devise solutions, 

drive implementation and thus take ownership in the outcomes generated. Currently implemented 

in Hardoi district of Uttar Pradesh and Thoothukudi district of Tamil Nadu, HCL Samuday is 

operational in close to 650 Gram Panchayats. 

Education, as a crucial subcomponent of Samuday, is a major focus area across these Gram 

Panchayats. It adopts a comprehensive approach to achieve the improvement and strengthening of 

education systems, by not only working on student learning outcomes, but also teacher training, 

improving school infrastructure, sports development and digital literacy development. 

 

1.2 Program Components  

This assessment is for impact evaluation of two education programs under Samuday, namely, Happy 

School Program and Sakshar Samuday (Adult Literacy) Program.  

Sakshar Samuday Program 

Sakshar Samuday is the adult literacy initiative under Samuday, launched in 2017 to address adult 

illiteracy in Uttar Pradesh. The program focuses on enabling functional literacy and numeracy 

among adults aged 15 years and above, with a strong emphasis on women learners and marginalized 

communities. 

Initiated in 2017, the ALC project was first implemented on a pilot basis across 10 Gram Panchayats. 

Over time, the program expanded steadily in both scale and geographic coverage, reaching a larger 

beneficiary base across additional locations. Under the Sakshar Samuday initiative, it subsequently 

extended to more than 200 Gram Panchayats in total, including Gram Panchayats where the 

baseline had indicated 90% literacy levels achieved. In the period of 2021 - 2024, the program 

covered 80,980 beneficiaries1, reflecting its substantial scale and outreach. 

Some of the key findings from the MIS data are as follows:  

• The beneficiary profile shows that the program primarily reached women, with nearly three-

fourths of all beneficiaries being female.  

• The proportion of female learners increased consistently over time, rising from 70.0% in FY 

2022-23 to 76.4% in FY 2023-24.  

• This indicates improved outreach and stronger participation of adult women over the years.  

• The age profile suggests that the program largely served adult learners as intended.  

 
1 Source based on the data provided by the HCL Foundation 
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• For the three financial years, the mean age of learners ranged between 39.5 and 42.3 years, 

indicating that the intervention primarily reached middle aged adults rather than younger 

participants. 

The program is delivered through trained Community Literacy Volunteers (CLVs) and well-equipped 

Adult Learning Centres (ALCs). The curriculum goes beyond basic reading and writing to embed 

contextually relevant learning on livelihoods, financial literacy, health and hygiene, agriculture and 

civic awareness. The program aligns closely with the Government of India’s New India Literacy 

Program (NILP), supporting learner enrolment on the NILP portal and enabling progression towards 

National Institute of Open Schooling (NIOS) certification for neo-literates.  

The Sakshar Samuday program is implemented by HCLF across eight blocks of Hardoi and by 

Sarvodaya Ashram in two blocks. Human Upliftment Mission plays an enabling role by channelling 

and disbursing payments to CLVs. 

Happy School Program 

Happy School is a school education intervention under the Samuday program, designed to 

strengthen student attendance, learning levels and overall school performance in Hardoi district, 

Uttar Pradesh.  

The program adopts a multicomponent approach covering teacher training, digital and STEM 

exposure, sports-based learning, parent/community engagement, Information and Communication 

Technology (ICT) and classroom infrastructure.  

The program places strong emphasis on Foundational Literacy and Numeracy (FLN) through 

classroom pedagogical improvements and annual learning assessments, enabling teachers to track 

progress and address gaps. Beyond academics, Happy School fosters a positive learning environment 

that supports child development, regular attendance and greater participation of parents and 

communities in school functioning. 

 

1.3 Geographic Scope and Target Population  

Program Geographical Coverage Target Population 

Sakshar Samuday • Tandiyawan Block (North) 

• Ahriori Block (South) 

• Bharawan Block (East) 

• Madhavganj Block (West) 

Rural adult learners 
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1.4 Purpose and Scope of This Assessment  

The impact assessment covered the financial years of 2021-22, 2022-23 and 2023-24. It aimed to 

generate rigorous, evidence-based insights into the implementation and outcomes of Happy School 

and Sakshar Samuday, implemented under the Samuday program in Hardoi, Uttar Pradesh. The 

assessment evaluated the extent to which these programs achieved their intended objectives, that 

is, improving foundational learning and school participation among children, enhancing literacy, 

digital skills and economic agency among rural men and women. The findings were intended to 

inform program refinement, support accountability to stakeholders and guide future scale-up 

decisions. 

 

Figure 1: Strategic objectives driving the evaluation 

 

The impact assessment adopted a mixed methods approach, based on both quantitative and 

qualitative information collected from key stakeholders, including program beneficiaries, 

implementers and relevant officials. This study covered a total sample of 1,111 beneficiaries and 

stakeholders, the quantitative part of which was calculated using Cochran’s sampling formula at a 

90% confidence level and 5% margin of error.  

Out of this sample size, 1,095 beneficiaries were covered through quantitative surveys and sixteen 

stakeholders were covered through Key Informant Interviews (KIIs). Four Focus Group Discussions 

Strategic objectives driving the assessment  

Assess the program  by 
evaluating the relevance, 
coherence, effectiveness, 
impact & sustainability of 
programs across Hardoi, 

Uttar Pradesh

Enhance evidence-based 
decision-making by 

generating actionable 
insights & lessons learned 

to support data-driven 
programming & policy 

alignment

Document best practices by 
capturing scalable & 
replicable practices

Inform strategic planning 
by providing inputs to 

improve the program for 
future beneficiaries

Program Geographical Coverage Target Population 

Happy School • Tandiyawan Block (North) 

• Behandar Block (South) 

• Kachhauna Block (Central) 

• Bharawan Block (East) 

• Biligram Block (West) 

Government school 
children  
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(FGDs), each covering a multiple number of stakeholders, were also conducted. The evaluation was 

structured around the OECD-DAC framework, assessing programs across five criteria, that is, 

relevance, effectiveness, impact, coherence and sustainability (explained further in section 2.2).  

 

 
 

Sr. No Block Sample Size (Quantitative) 

Sakshar Samuday Program 

1.  Tandiyawan (North)  410 

2.  Ahriori (South) 136 

3.  Bharawan (East) 137 

4.  Madhavganj (West) 137 

Total 820 

Happy School Program 

1.  Tandiyawan (North) 55 

2.  Behandar (South) 55 

3.  Kachhauna (Central) 55 

4.  Bharawan (East) 55 

5.  Biligram (West) 55 

Total 275 

 

Table 1: Total quantitative sample of both programs divided by block
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Section 2: Evaluation Design and Methodology  

2.1 Assessment Approach  

To achieve the objectives of the evaluation, our approach integrated stakeholder perspectives, 

robust evidence generation and forward-looking analysis. It was designed to go beyond the 

assessment by fostering a shared understanding, generating actionable insights and informing 

pathways for sustained and future impact. 

 
Figure 2: Assessment approach 

 
 

2.2 Evaluation Framework (OECD DAC Criteria)  

Evaluation was guided by the OECD–DAC evaluation criteria, a globally recognised framework for 

assessing the performance and results of development interventions. The framework enables a 

systematic and objective assessment of the programs across Hardoi, focusing on their design, 

implementation, outcomes and long-term sustainability. The five OECD DAC criteria have been 

detailed below.  
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Figure 3: OECD DAC criteria 

 
 
 

2.3 Survey Instruments and Questionnaire Design  

The data collection instruments for both programs were developed to capture a comprehensive, 

multistakeholder perspective on program outcomes, structured around the OECD DAC evaluation 

criteria explained previously.  

For the Happy School program, separate quantitative survey tools were designed for two student 

cohorts, that is, Grades 1–2 and Grades 3–5, reflecting the different program components delivered 

to each cohort. Both surveys included pre-program recall questions to establish a baseline, followed 

by thematic sections assessing the quality of ICT infrastructure, Shishu and dual desks, the yearly 

assessment component, library materials and sports equipment. Qualitative tools included KII 

guides for ICT trained teachers and local education officials, as well as a FGD guide for family and 

community members. 

For the Sakshar Samuday program, the primary quantitative survey targeted adult learners, 

capturing pre-program literacy confidence, barriers to accessing education, reasons for school 

dropout, NILP certification outcomes and awareness of the program. Qualitative instruments 

included KII guides for CLVs and the NILP District Nodal Person, alongside an FGD guide for family 

and community members exploring behavioural and social shifts observed in learners. 

Across both programs, all qualitative tools incorporated structured probe areas to ensure 

consistency and depth of responses. 

 
 



HCL FOUNDATION | Impact Assessment Report – 

SAMUDAY (Education Track) 

 

 

17  

2.4 Data Quality Assurance  

Ensuring the integrity and reliability of data collected across both programs was a priority 

throughout the assessment. A robust data quality protocol was adopted, spanning the full research 

cycle from tool design to final analysis. 

Data collection instruments were carefully designed to be well structured, unambiguous and aligned 

with the evaluation objectives. All data collectors underwent a comprehensive training covering 

data collection methods, research ethics and the importance of accuracy. Standardised procedures 

were enforced across field teams to minimise interviewer bias and ensure uniformity of responses. 

Realtime supervision was maintained throughout the fieldwork period. Field supervisors conducted 

daily checks through phone calls, enabling prompt identification and resolution of errors. Upon 

completion of fieldwork, all datasets were collated, cleaned and subjected to rigorous validation 

checks to identify and correct any inconsistencies or data entry errors. 

 
 

Figure 4: Data quality mechanism 

 

Research data was stored securely in a controlled access environment in compliance with applicable 

data protection regulations. A data retention policy governed the duration and conditions of data 

storage. Regular data backups were undertaken to safeguard against loss due to unforeseen 

technical circumstances. 
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2.5 Limitations of the Assessment  

While the assessment was designed to generate robust and credible evidence, a few methodological 

and contextual limitations warrant consideration when interpreting the findings. 

The impact assessment relied on a pre-post beneficiary design without a control or comparison 

group drawn from similar non-participating schools or Adult Learning Centres (ALCs). This limits the 

strength of causal attribution and external conditions such as changes in household conditions, 

seasonal influences, may have independently contributed to the gains reported by beneficiaries. 

Triangulating self-reported data with qualitative FGDs, KIIs sand available program records 

strengthens the plausibility of findings but cannot fully isolate program effects. 

Self-reported outcomes, including learning gains, confidence levels and satisfaction, carry a risk of 

social desirability bias and recall optimism, especially among beneficiaries who held favourable 

views of the program and gained tangible benefits from the program. 
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Section 3: Program Wise Evaluation Findings 

3.1 Sakshar Samuday (Adult Literacy) Program 

The evaluation covers the implementation period of the Sakshar Samuday program in Hardoi 

District, Uttar Pradesh. The primary evidence base is a beneficiary survey administered to 820 

learners across four blocks, with one block each representing the North, South, East and West 

zones. Survey data was collected using a validated instrument spanning background characteristics, 

pre-program conditions, program experience and post-program outcomes.  

Demographic Information 

The evaluation survey covered 820 learners 

completing the Sakshar Samuday program across four 

blocks in Hardoi District. The age distribution reveals 

that the program serves a wide span of adult 

learners, with the majority (66%) aged between 26 

and 55-years prime working age adults. Notably, 23% 

of respondents are aged 56 or above, indicating the 

program's capacity to reach older learners who have lived decades without formal education. Only 

2% of respondents are in the youngest cohort (15–19). 

 

Figure 5: Distribution of survey respondents across blocks 

Pre-program occupation data indicated the following: 503 respondents (61%) identified as 

homemakers all female while 305 (37%) reported farming as their occupation, with significant male 

representation in this category. Only 12 respondents (1%) reported self-employment prior to the 

program. 
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RAJKUMARI KANAURA (SURVEY RESPONDENT IN HARDOI)  

“I had the will to work and support my family. What I lacked was the ability to read and 

write without that, no one would give me a chance.” 

On her pre-program situation 

3.1.1    Relevance 

Responsiveness to Beneficiary Needs 

Pre-program Literacy Deficit 

Survey data establishes a significant pre-program literacy deficit that validates the program's 

targeting and design. 

 

Figure 7: Pre-program literacy confidence 
 

 

 

Figure 6: Distribution of respondents across 
occupations 
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Barriers to Schooling  

Respondents were asked to identify the main reasons they had not completed schooling. The 

responses highlight a myriad of socio-economic reasons, outlined in the graph below.  

 
Figure 8: Main barriers to schooling (n=820, multichoice) 

 

The program design responds directly to each of the top three barriers: financial constraints are 

addressed by providing all services and materials at no cost; household responsibilities are 

mitigated by locating ALCs in the community rather than requiring travel and lack of awareness is 

specifically countered by the door-to-door outreach model, which was the primary discovery 

channel for 72.4% respondents. 

Sidebar: Social Resistance as a Test of Resolve 

Few women encountered social opposition before or during program participation. The nature 
of this resistance and how each woman navigated it, is a revealing indicator of the social 
environment in which the program operates (refer to section on barriers later in the report). 

 

 
Learner Motivation 

Understanding why learners joined the program is critical to assessing whether design and delivery 

are responsive to their aspirations. Personal interest in learning (65.9%) and obtaining literacy skills 

(61.8%) emerge as the two primary motivations. Supporting children's education was cited by 13.3% 

of respondents, reflecting awareness of the value of literacy amongst parents. Economic 

motivations (job/income improvement) were cited by only 6.5%, suggesting that for this population, 

the primary value of literacy is social and personal rather than immediately economic. 
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Image 2: Survey being conducted with beneficiary 

 

Gender Responsiveness and Equity 

Gender responsiveness is a defining feature of the program's relevance. With 85% female 

respondents, it can be said that the program operates in-part as a women's literacy program. For 

instance, 51.3% of respondents reported facing gender specific barriers to education before joining 

the program. The specific nature of barrier is depicted in the figure below.  

 

Figure 9: Nature of gender specific barriers (n = 421) (Multiple responses) 

 

The dominance of household duties (76%) and lack of family support (66%) as barriers underscores 

that the program's community based, flexible delivery model is a necessity for reaching this 
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population. Importantly, 39% of women with gender barriers cited early marriage pressure as a 

factor, highlighting the program's role in reaching women who were deprived of education due to 

early entry into marriage and family life. 

Case Study 1 

Program: Sakshar Samuday Nayi Kiran Curriculum 
Location: Village Bhainsari Block Tandiyawan Dist. Hardoi, U.P. 

Issues:  Physical disability (polio), financial hardship, illiteracy, 
exclusion from employment and digital services 
 
Impact: 
Seema Devi of village Bhainsari faced challenges that reinforced 
each other from early childhood. A polio attack had left her with 
a physical disability that restricted her mobility, while severe 
financial constraints after marriage narrowed her options 
further. Without literacy, access to digital tools and without 
formal employment opportunities, self-sufficiency seemed 
permanently out of reach. Yet Seema remained steadfast — 
determined to find a way ahead. 
 

Her turning point came when the program outreach team 
reached Bhainsari and introduced her to the program. 
Through the Nayi Kiran curriculum, Seema acquired 
reading, writing and numeracy skills, experiencing a 
measure of independence she had never known before. 
 
Recognising her exceptional determination and capability, 
HCL Foundation extended further support, enabling Seema 
to establish a Community Service Centre (CSC) in Bhainsari. 
The CSC became an indispensable community resource — 

providing government documentation, banking transactions and digital literacy training to 
villagers who would previously have had to travel significant distances for such services. Seema 
manages the centre with skill and integrity, generating a sustainable income while 
systematically bridging the digital divide in her village. 
 

3.1.2    Coherence 

Internal Coherence 

The program's internal components are logical and coherent with each other. The CLV model 

leverages community trust and social proximity to overcome the social norm and mobility barriers 

identified previously. CLVs are themselves community members, whose presence normalises 

learning for adult women who might otherwise be discouraged by institutional settings. The Nayi 

Kiran book provides the pedagogical base, assessed as “Excellent” by 59.9% and “Good” by 34.5% 

of respondents, totalling 94.4% positive rating. 

ICT tools laptops and digital content supplement the traditional curriculum and represent a 

significant programmatic input, especially for adult literacy delivery in rural Uttar Pradesh. The 
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high reported usefulness of ICT (63.3% “Very useful”, 31.9% “Useful”) confirms that digital tools 

are effectively integrated into the curriculum and pedagogy.  

External Coherence 

The Sakshar Samuday program is coherent with key national education and social development 

goals: 

• National Education Policy (NEP) 2020: NEP 2020 explicitly prioritises adult education and 

foundational literacy, mandating the attainment of foundational literacy and numeracy for 

all citizens.  

• National Initiative for Literacy and Productivity (NILP): The program uses NILP as both its 

instructional framework and its certification pathway, ensuring full alignment with the 

Government of India's national standards for adult literacy assessment. 

• National Institute of Open Schooling (NIOS): The NIOS certification aspiration features 

prominently in learner motivation, with 39% of respondents citing the NIOS certificate as a 

motivation for joining. 

• Sustainable Development Goal 4 (SDG 4): Target 4.6 of the SDGs calls for ensuring that all 

youth and a substantial proportion of adults achieve literacy and numeracy. The program 

contributes directly to this target within underserved rural adult adults. 

• Beti Bachao, Beti Padhao: The program's strong emphasis on gender equity in education and 

its documented success in reaching women who have faced educational exclusion aligns with 

the spirit and mandate of this flagship national program. 

3.1.3    Effectiveness 

NILP Certification Outcomes 

The 98.7% NILP pass rate among those who appeared and the 96.6% appearance rate, represent the 

noteworthy program performance. Block level variation in appearance rates is minimal across 

Ahriori (97.8%), Bharawan (96.4%), Madhoganj (95.6%) and Tandiyawan (96.6%), confirming 

consistent program delivery quality across the geography. 
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Figure 10: NILP certification outcomes (Multiple Responses) 

 
 

Literacy and Numeracy Gains Pre Post Analysis 

The pre-post analysis 2of self-reported literacy and numeracy confidence provides a strong indicator 

on program effectiveness, as can be seen in the figures below.  

 

Figure 11: Reading confidence, pre vs. post program 

 

 

Figure 12: Writing confidence, pre vs. post program 

 

 
2 The pre-program period refers to the period before 1st April 2021. 
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Figure 13: Numeracy confidence, pre vs. post program 

Three headline findings emerge from this analysis: 

• Reading and writing gains are strongest: The is a decrease in reporting for 'Not Confident' 

for reading and writing respectively demonstrate that the NILP curriculum anchored in the 

Hindi script is highly effective at foundational literacy development.  

• Numeracy gains are significant but more distributed: The highest emergence of 'Very 

Confident' (23.7%), suggests strong numeracy outcomes. The higher pre-program base of 

those ‘Neutral’ in numeracy (17.4%) partly explains the smaller absolute shift. 

Learning Environment Quality ALC Infrastructure and Materials 

ALC Infrastructure 

The physical learning environment is foundational to adult learning, particularly for women who 

may be entering an educational setting for the first time in their adult lives. Survey data on ALC 

infrastructure reveals a strongly positive assessment.93.8% of respondents rated ALC infrastructure 

as 'Very Adequate' and 6.2% as 'Moderately Adequate'. Importantly, none of the respondents rated 

the infrastructure as inadequate. This consistency holds across all four blocks.  

 

However, while a majority (56%) stated that no 

improvements were required, the remaining 

respondents identified specific enhancement 

areas that can make ALCs better and more 

comfortable for future batches. 

 Figure 14: ALC adequacy levels 
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The 30.6% requesting improved seating comfort points to a specific physical comfort gap, a practical 

issue that can significantly affect learning, particularly for older learners who constitute 23.7% of 

the cohort. The safety and accessibility concern (12.2%) has a strong gender dimension - women 

learners face specific anxieties about movement after dark and ALCs that operate evening sessions 

may address this systematically. 

Learning Materials 

The program's multimodal material provision has been rated positively by respondents. Availability 

of the Nayi Kiran book was nearly universal (99.5%), confirming consistent material supply. The full 

materials portfolio is summarised below: 

 

Figure 15: Learning materials available at ALC of learning materials at the ALC (n=820) 
 

Laptop availability at 91.7% is notable given the challenges of deploying ICT infrastructure in rural 

settings. The Nai Kiran book is rated Excellent by 59.9% and Good by 34.5% of respondents, with 

only 5.5% neutral confirming its pedagogical appropriateness for the target population. Stationery 

availability (78.9%) is the lowest rated material. 

ICT Effectiveness 

ICT integration through laptops and digital content is a distinguishing feature of the Sakshar 

Samuday model. Assessment data reveals strong outcomes: 

• ICT rated Very Useful by 63.3% and Useful by 31.9% of respondents, totalling 95.2% positive 

utility rating 

• ICT was used Very Often (65.9%) or Often (30.2%) by 96.1% of learners. 

• Among improvement suggestions, the top request was 'Add more videos and digital content 

aligned with adult learning levels' (cited by 47.9% of learners), followed by 'Ensure ICT 
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equipment is available and functional in every class (42.9%) reflecting both satisfaction with 

and appetite for more ICT based learning 

The high ICT usage frequency (96.1% who use it ‘Often’ or ‘Very Often’) combined with high utility 

ratings confirms that the ICT component is deeply integrated into program delivery.  

CLV Teaching Effectiveness 

Community Literacy Volunteers are the human core of the Sakshar Samuday delivery model. Their 

effectiveness determines whether the program's well-designed curriculum translates into actual 

learning. Survey data on CLV teaching methods reveals positive outcomes: 

 

91.9% of respondents rated CLV teaching methods as 

'Very Effective'. Only 8.1% rated them as 'Moderately 

Effective' and no respondent rated CLVs as 

ineffective. This rating is consistent across all four 

blocks, with marginal variation (Tandiyawan 91.5%, 

Bharawan 91.2%, Madhoganj 91.2%, Ahriori 91.9%).  

 

The uniformity of this finding across blocks each with CLVs suggests that the program's CLV 

selection, training and support systems are producing consistently high-quality teaching outcomes. 

Improvement Area % of Respondents 

Support CLVs with more teaching materials and resources 44.1% 

Improve supervision from program coordinators 40.0% 

Conduct regular feedback sessions between learners and CLVs 38.4% 

Offer more time for one-to-one learner support 35.5% 

Improve CLVs' understanding of assessment and progress tracking 34.1% 

Provide clearer guidance on lesson planning and class management 32.0% 

Increase CLVs' practice with ICT tools and digital content 30.2% 

No improvements required 14.9% 

 
Table 2: CLV improvement suggestions (n=820, multichoice) 

 

However, despite these positive outcomes, 85% of learners highlighted improvements needed for 

CLVs. The top improvement suggestion, i.e. more teaching materials (44.1%) complements the 

finding on material adequacy noted in previously. Improved supervision (40%) and regular feedback 

sessions (38.4%) point to a desire for a more structured, institutionalised CLV quality management 

system. 

Figure 16: CLV teaching effectiveness (n=820) 
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Curriculum Satisfaction and Program Quality 

Overall, curriculum satisfaction is strongly positive: 71.3% report being 'Very Satisfied', with further 

14.6% 'Somewhat Satisfied' and 8.4% ‘Satisfied'. Only 5.6% report being 'Not Satisfied’. 

Program Dimension Positive Response % Concern Response % 

Duration adequate Yes 45.4% Should be longer 54.6% 

Pace adequate Yes 58.3% Should be slower 41.7% 

Focus on reading/ 

writing/numeracy adequate 

Yes 61.7% Wanted more focus 38.3% 

 
Table 3: CLV improvement suggestions (n=820, multichoice) 

Suggestions that could further increase program satisfaction are as follows. 54.6% of learners 

feel the program duration is insufficient. They believe that they can learn more if the program 

was longer. This finding, combined with the 41.7% finding the pace too fast and 38.3% wanting 

more focus on specific skills, constitutes a coherent signal that the program can improve on 

duration and depth relative to learner ambition. 

The distribution of focus requests reveals that writing (24%) is the skill area most felt to be 

underemphasised, followed by reading (13.5%). Numeracy was rated as underemphasised by only 

0.7%, suggesting the numeracy curriculum is well calibrated relative to learner expectations. 

3.1.4   Impact 

Economic Impact 

Post program economic trajectory of program respondents is captured below: 

 

 

Figure 17: Post-program pathways 
**Other Occupations reported by the respondents include Painting, Household work and farming 



HCL FOUNDATION | Impact Assessment Report – 

SAMUDAY (Education Track) 

 

 

30  

Rajkumari, resident of Kanaura Ant village 

“Now I earn ₹3,500 to ₹4,000 every month. My husband does not have to carry 

everything alone. I can myself pay for my children's school fees. That is what this 

program gave me.” 

On her income and its domestic impact 

 

Community service and SHG engagement (15.1%) after the program represents a significant social 

outcome - learners are channelling their literacy gains into community building activities, with 

94.4% of this group being women. This finding aligns with international evidence on the community 

multiplier effect of women's literacy programs, where newly literate women invest their gains back 

into community welfare. 

Health and Hygiene Outcomes 

Upon enquiry of whether the program had prompted better health and hygiene practices within the 

family, the response is near universal: 99.5% report adopted better health and hygiene practices 

post-program.  

Community Level Impact 

The gender dimension of community service and SHG engagement reinforces the community impact 

of this program: 16.8% of all female respondents actively engaged in community service or SHG 

activities post program, creating a direct pathway from personal literacy to collective social action. 

Quality of Life 

The program had improved the respondents’ and their family's quality of life and 92.9% affirm this 

improvement. The positive improvement rate is consistent across blocks, however, Tandiyawan 

shows a slightly lower quality of life improvement rate (90.5%) compared to the other three 

blocks (94–96%). This variation may warrant targeted qualitative inquiry in future evaluations to 

understand the factors that contribute to this modest differential. 

3.1.5    Sustainability 

Post Program Pathways 

Sustainability of literacy gains depends critically on whether learners continue to use and build on 

their literacy after program completion. The NILP certification (obtained by 95.4% of 

respondents) provides a formal credential that can be used to access further education through 

NIOS, which offers pathways up to secondary and higher secondary level. 
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Image 3: FGD with family members 

Economic sustainability, however, is reasonable - 22% reported new employment or self-

employment suggests that literacy gains are translating into durable livelihood changes for a 

meaningful proportion of learners.   

Community Ownership and Social Sustainability 

The CLV model is a significant driver of social sustainability. By training local community members 

as literacy facilitators, the program embeds literacy capacity in the community beyond the program 

cycle itself. CLVs, once trained, carry pedagogical knowledge and social legitimacy that can be 

leveraged for future cohorts, peer tutoring and community health literacy initiatives. 

3.1.6 Overall Satisfaction 

 

Figure 18: Overall program satisfaction levels 

89.3% are 'Very Satisfied’, which is a notable result for a community program of this complexity 

and reach. The combined positive rating (Very Satisfied & Satisfied) of 94.5% places the Sakshar 

Samuday program among the highest performing community literacy programs by beneficiary 

satisfaction.  
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3.2 Happy School Program (Grades 1-2) 

The evaluation covers the implementation of the Happy School Program in Hardoi District, Uttar 

Pradesh. The primary evidence base is a student survey administered to 138 students across five 

zones (Behandar, Bharawan, Biligram, Kachhauna, Tandiyawan). Students were enrolled in Grades 

1–2 at program entry and were surveyed when they had progressed to Grades 2–3.  

 
Figure 19: Sample distribution by zone and gender 

 
 

Category Subgroup % of Sample 

Grade 
Grade 2 63.0% 

Grade 3 37.0% 

Age 

Age 7 26.8% 

Age 8 39.9% 

Age 9 27.5% 

Age 10 5.1% 

Age 11 0.7% 

 
Table 4: Sample distribution by grade and age 

 

The age distribution reflects the early primary school cohort: 93.5% of students are between 7 and 

9 years old the core early grade foundational learning window. Grade 2 students constitute the 

majority (63.0%), consistent with the program's target of Grades 1–2 at entry point, with the Grade 

3 cohort representing students who were in Grade 2 at program initiation and have since advanced. 

3.2.1 Relevance 

Pre-program Learning Deficits Confirming Need 

Survey data establishes a pre-program academic baseline that provides compelling evidence of 

program relevance: 
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Domain Capability Level % of Students 

Reading Could not read simple words 49.3% 

Reading Could read a few words 43.5% 

Reading Could read many words 6.5% 

Writing Could not write simple words 57.2% 

Writing Could write a few words 42.8% 

Maths Could not do addition/subtraction 44.2% 

Maths Could do a little 37.0% 

Maths Could do completely 18.8% 

 
Table 5: Pre-program academic capabilities (n=138) 

These pre-program findings are particularly noteworthy when contextualised against grade 

expectations. By Grade 2, children should be reading simple sentences and performing basic 

arithmetic. The data reveals that at program entry, only 6.5% of students could read many 

words, none could write many words and only 18.8% could do addition and subtraction.  

Technology Access Gaps 

The pre-program establishes the ICT baseline in an indicative manner - 60.1% of students reported 

their school had no projectors, interactive panels or laptops before the program. A further 39.9% 

were in schools that had some ICT infrastructure. 

Critically, the zone level breakdown reveals that this access gap was geographically bifurcated: 

schools in Behandar (South), Biligram (West) and Tandiyawan (North) had zero pre-program ICT (0% 

of students in these zones reported any), while schools in Bharawan (East) and Kachhauna (Central) 

reported 100% pre-program ICT availability. This spatial inequality in technology access with three 

of five zones completely excluded from digital learning tools powerfully validates the program's 

targeting and geographic reach. 

100% of students confirm that their school received projectors, interactive 

panels or laptops through the Happy School Program 

For the 60.1% in ICT absent schools, this represents a possibly significant introduction to technology 

enhanced learning. For the 39.9% already in ICT equipped schools, the program likely upgraded, 

supplemented or consolidated existing infrastructure. 

Physical Learning Environment Gaps 

The provision of Shishu and Dual desks responds to a well-documented physical infrastructure gap 

in rural government primary schools, where students frequently sit on floor mats or share 

inadequate, adult sized furniture. Young children particularly those aged 7–9 who are in the critical 
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period for developing fine motor writing skills are significantly disadvantaged by learning 

environments that do not support correct writing posture, comfortable seating and adequate 

writing surface access. The program's desk intervention is therefore not a comfort enhancement 

but a foundational learning support, linked to writing acquisition and the ability to sustain attention 

across a school day. 

 

Image 4: Survey being conducted with beneficiary 

3.2.2 Coherence 

Internal Coherence 

The program components are pedagogically interdependent and jointly address the multiple 

dimensions of an effective early learning environment. This internal coherence is best understood 

through the lens of the learning environment model: 

• ICT component (videos, stories, interactive content) addresses the cognitive stimulation 

dimension providing multisensory, engaging content that activates attention, 

comprehension and language acquisition for children who may have limited literacy exposure 

outside school. The 100% uptake and the 75.4% using ICT at least several times weekly 

confirm that this component is substantively integrated into classroom practice. 

• Shishu/Dual desk component addresses the physical environment dimension enabling 

correct writing posture, desk space for materials and a structured, differentiated learning 

arrangement that supports both individual and paired learning. The 100% comfort 

endorsement confirms the immediate ergonomic impact. 

• Yearly assessment component addresses the learning accountability dimension creating a 

regular measurement point that motivates both students and teachers toward defined 

learning goals, generates data for program improvement and provides students with 
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structured experience of examination that is critical preparation for the formal assessment 

system they will encounter in higher grades. 

External Coherence 

The Happy School Program's design aligns precisely with the most significant shifts in India's 

contemporary education policies: 

• NEP 2020: NEP 2020 places FLN at the apex of its priorities, mandating that all children 

achieve basic reading, writing and arithmetic competency by the end of Grade 3. The 

program operates specifically in Grades 1–2, the critical window identified by NEP 2020 and 

uses ICT as a primary enabler of FLN attainment consistent with NEP's vision of technology 

as a pedagogical tool rather than an administrative utility. 

• NIPUN Bharat (2021): NIPUN explicitly targets Grade 3 learning milestones for reading and 

basic arithmetic. The program's post program outcomes for Grade 3 students 70.6% can read 

many words, 90.2% can do full addition/subtraction demonstrate direct alignment with 

NIPUN learning targets. 

• NCF 2023: NCF 2023 emphasizes joyful, play based and activity centred learning for early 

childhood and foundational stages. The Happy School Program's approach interactive videos, 

stories and games embody the pedagogical philosophy articulated in NCF, while the 

ergonomic desk provision creates the physical environment that supports active, engaged 

learning. 

• SDG 4.1: SDG Target 4.1 calls for ensuring that all girls’ and boys’ complete quality primary 

education with relevant learning outcomes. The program contributes directly to this target 

by improving the quality of learning environments and demonstrating measurable learning 

outcome gains for both girls (55.1% of sample) and boys (44.9%) equally. 

• RTE (2009): The RTE specifies minimum infrastructure standards for school buildings, 

furniture and teaching materials. The provision of functional desks and ICT equipment 

through the Happy School Program directly supports RTE compliance for participating 

schools. 

3.2.3 Effectiveness 

ICT Delivery and Quality 

The first measure of ICT effectiveness is whether the equipment was delivered and functional. The 

data confirms perfect delivery scores across all dimensions: 
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100% 
of students confirm 

• Their school received projectors/interactive panels/laptops 

through the program. 

• The ICT equipment was in working condition. 

• The videos and stories helped them understand lessons better. 

These universal endorsements consistent across all five zones, both genders, both grades and all 

age groups establish that the ICT delivery chain functioned without significant failure at any point 

in the program.  

ICT Usage Frequency 

 
 

 
Figure 20: ICT Usage frequency 

75.4% of students access ICT content at least several times per week and 21.0% engage daily. Only 

24.6% use ICT once per week the minimum frequency category in the survey. No student reported 

using ICT less than once per week, confirming that ICT has been embedded into regular classroom 

practice. 

However, there is notable zone level variation in frequency: Biligram (West) shows the lowest 

intensity of use, with 63.0% using ICT once per week more than double the overall average. 

Tandiyawan (North) and Behandar (South) show the highest daily or several times weekly usage 

(100% and 96.5% respectively). 

ICT Content Student Enhancement Requests 

While satisfaction with ICT is universal (100%), the multichoice improvement suggestions provide 

constructive, enhancement-oriented feedback from students on what would make ICT use even 

more effective: 

Suggestion % of Students 

More videos 58.7% 

More stories 52.9% 

More pictures 28.3% 
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Suggestion % of Students 

No changes required 28.3% 

Table 6: ICT improvement suggestions (n=138, multi choice) 
 

 

The top two requests are for more videos (58.7%) and more stories (52.9%). This is a positive 

signal that ICT content has successfully captured the interest and imagination of young learners.  

Classroom Engagement and Instruction Following 

On the question of whether students were able to follow what was being taught in class. 92.0% 

affirmed they could follow class instruction; 8.0% reported they could only 'sometimes' follow. No 

student reported being unable to follow class teaching. 

 

Figure 21: Ability to follow class teaching by zone 

 

Tandiyawan (North) achieves 100% class following every student in this zone can consistently 

follow what is being taught. Kachhauna (Central) has the highest proportion of students who can 

'sometimes' follow (14.8%), and this suggests an age-related comprehension challenge rather than 

a program delivery failure. 
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Image 5: KII with teacher trained under the program 

 

The gender dimension reveals a small but noteworthy gap: 88.2% of female students always follow 

class versus 96.8% of males. The 8.0% of students who can only 'sometimes' follow teaching are 

disproportionately female, which may reflect early emerging patterns of classroom confidence or 

comprehension differences between girls and boys at this age. This warrants attention in teacher 

training to ensure equitable instructional pacing and scaffolding for female learners. 

Physical Learning Environment Shishu/Dual Desks 

Universal Provision and Comfort 

Like ICT delivery, desk provision achieved universal coverage with above average quality ratings: 

100% 
of students’ report 

(n-138) 

• They got a chance to use the Shishu/Dual desk. 

• The new desk made seating more comfortable 

• It was easy to write, sit and learn at the new desks. 

The physical learning environment transformation is therefore complete and universally effective. 

For children aged 7–9 who are in the critical period for developing writing habits and physical 

learning routines, this represents a foundational improvement that will have lasting effects on how 

they relate to the learning environment throughout their education. 

Desk Improvement Suggestions 

On the question of improvements to Shishu/Dual desks reveals that most students require no 

changes, but specific enhancement requests identify maintenance and ergonomic priorities: 
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Figure 22: Desk improvement suggestions 

 

While 65.9% of students are satisfied with desks, the most common concern is desk height fit 

(22.5%). Broken desks (11.6%) represent a maintenance gap with some desk units having 

deteriorated since installation, thus requiring a regular inspection and repair protocol.  

Assessment Quality and Examination Experience 

 
Universal Participation and Comprehension 

The yearly assessment component demonstrates perfect delivery metrics: 100% of students took 

the end of year Hindi and English knowledge exam and 100% understood the instructions provided 

before the exam began. These metrics confirm that the assessment was administered consistently 

and that the pre-exam instruction protocol was effective across all five zones and across the full 

age range. 

 
Assessment Difficulty Experience 
  
 

 

Figure 23: Exam difficulty perception by grade 
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Grade 3 students find the exam easier (86.3% Easy) than Grade 2 students (67.8% Easy). This is 

expected as Grade 3 students are a year older, have had more program exposure and have had 

more time to consolidate learning gains. The 31.0% of Grade 2 students finding a mixed difficulty 

experience versus 11.8% for Grade 3 suggests the assessment may be slightly pitched above the 

Grade 2 level. This warrants attention to ensure all Grade 2 students leave the exam experience 

with confidence rather than discouragement.  

The age dimension provides the most interesting insight: 100% of Age 10 students found the exam 

Easy, while 48.6% of Age 7 students found it a mix of easy and difficult. This reinforces the case for 

grade differentiated assessment questions. 

 
Assessment Improvement Suggestions 
 

 

Figure 24: Exam improvement suggestions 

 

74.6% require no exam improvement and this is consistent with the ratings above. The top request 

by respondents to improve the assessment is more examples and pictures (24.6%). This reflects both 

the visual learning preferences of young children and the cognitive scaffolding that images provide 

for early readers who may struggle with text heavy question formats.  

18.1% request more writing space, a simple design change that could be implemented in the next 

assessment cycle. The 15.2% of respondents requesting more time to complete the assessment 

aligns with the Grade 2 difficulty experience. 
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3.2.4   Impact 

Academic Impact Literacy and Numeracy Gains 

 
Reading Capability 

The transformation in reading capability is notable. Before the program, 49.3% of students could 

not read simple words at all. At the time of the assessment, none of the students reported being 

unable to read. This showcases that the entire respondent population has been lifted above the 

zero-reading pre-program context.  

Capability Level Pre-program Post Program 

Cannot read 49.3% 0.0% 

Can read a few words 43.5% 48.6% 

Can read many words 6.5% 51.4% 

 
Table 7: Reading capability, pre vs. post program 

The 48.6% remaining in the 'few words' category represent students who have acquired basic reading 

capability and are on a developmental trajectory. The 51.4% who can now read many words are at 

or are approaching grade level proficiency. 

 
Writing Capability 

Writing gains due to the program are also notable. Pre-program, not a single student could write 

many words (0.0%) and 57.2% could not write at all. At endline, the picture seems transformed. 

Capability Level Pre-program Post Program 

Cannot write 57.2% 0.0% 

Can write a few words 42.8% 47.8% 

Can write many words 0.0% 52.2% 

 
Table 8: Writing capability, pre vs. post program 

At the pre-program level, writing as a skill was absent from more than half the student population; 

post-program, writing many words is the modal capability. The complete elimination of 'cannot 

write' (from 57.2% to 0%) confirms that every student has crossed the threshold of basic writing 

acquisition. The program's Shishu/Dual desks providing proper writing posture and surface are likely 

a significant contributory factor to this writing outcome, as physical writing comfort directly 

facilitates writing practice. 

Mathematics Capability 

Mathematics outcomes demonstrate the largest absolute gain among all three academic domains: 
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Capability Level Pre-program Post Program 

No capability (Cannot do) 44.2% 0.0% 

Some capability (A little) 37.0% 22.5% 

Full capability (Yes) 18.8% 77.5% 

 
Table 9: Mathematics capability, pre vs. post program 

The 'cannot do' category has been eliminated and the 'a little' category has contracted from 37.0% 

to 22.5% as students have progressed to full capability.  

Within this, Grade 3 students achieve 90.2% full maths capability versus 70.1% for Grade 2. This 

signals that Grade 2 students who complete the program and progress to Grade 3 can be expected 

to approach better capability post program. 

School Enjoyment and Motivation 

Beyond academic outcomes, the Happy School Program's impact on students' relationship with 

school is a critical dimension of its long-term educational impact. Children who enjoy school are 

more likely to attend regularly, engage actively and persist through the challenges of learning. The 

program's impact on school enjoyment and motivation is noteworthy: 

100% 

of students’ report 

(n-138) 

• Enjoy coming to school more after the program started.  

• Feel they learned more during the program compared to before. 

• Feel the activities (stories, videos, games) made them feel more 

interested in studies 

The 100% response rate on academic interest is particularly significant. In contexts where many 

children are first-generation learners with limited family support for academic pursuits, 

transforming school from an obligation into an intrinsically motivating experience can reshape 

educational trajectories.  
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Image 6: HCL banner at Hardoi Primary School 

 

Overall Classroom Experience 

Upon enquiry whether the improved classrooms (Shishu/Dual desks and projectors/interactive 

panels together) helped students learn better: 100% stated that they did, across all five zones, 

grades and genders. Upon enquiry of whether students felt happy with the changes in their 

classroom, overall, the response was again entirely positive, with100% saying ‘Yes’. 

3.2.5 Sustainability 

Request for continuation 

Respondents were asked whether they would like the same type of activities and facilities to 

continue every year. 100% said ‘Yes’. This unanimous endorsement is consistent across every 

analytical subgroup: all five zones, both genders, both grades and all age groups. 

Structural Sustainability of Interventions 

Physical Infrastructure (Desks) 
 

The Shishu/Dual desks, once installed, represent a multiyear infrastructure investment. Unlike 

consumables or personnel dependent interventions, desks serve multiple annual student cohorts 

without additional procurement cost. The sustainability horizon for well-maintained desks is 5–10 

years, meaning each round of desk procurement benefits multiple cohorts.  

TEACHER FROM PRIMARY SCHOOL MYORA 

“The provision of desks has eliminated the need for children to sit on the floor, 
significantly reducing winter related illnesses and improving physical posture for writing 
and reading.” 

Recorded impact of Dual Desk and Shishu Desk provision 
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The critical sustainability variable is maintenance: the 11.6% reporting broken desks identifies an 

emerging wear and tear issue that, if unaddressed, will progressively reduce the program's 

infrastructure sustainability. 

Sidebar: Physical Infrastructure as the Pre-condition for Learning Dignity 

Schools entered the program with physical environments that actively worked against learning. 
At Myora, floor-based seating produced illness and postural harm in winter months. At Akbarpur 
Taalhu, inadequate hygiene deterred attendance and diminished institutional standing. 
Infrastructure investment here was thus a baseline condition without which pedagogical 
improvement was tough to achieve. 

 
Assessment System 

The yearly assessment is arguably the most sustainable component, as it requires primarily teacher 

capacity and assessment materials rather than large capital equipment. The 100% participation rate 

and 100% instruction comprehension confirm that the assessment system is well embedded. The 

74.6% who report no improvement needed and the constructive enhancement suggestions from the 

remaining 25.4% provide a clear development roadmap.  

Case Study 2 

Program: Happy School Program (HSP) 
Location: Akbarpur Taalhu Hardoi District Uttar Pradesh 

Issues:  Gap between rural and modern learning standards, absence of digital literacy, lack of 
sports facilities, limited community engagement with schooling 
 
Impact:  

 
The intervention was comprehensive and 
deliberately multi-dimensional. Smart Class 
technology was installed and teachers were trained 
in ICT, transforming classrooms into digital learning 
hubs where cartoons, audio-visual aids and 
educational games make Hindi, English and 
Mathematics accessible and enjoyable — for every 
child.  
 
 

 
BaLA (Building as a Learning Aid) paintings were introduced in Classes 1–2, embedding 
foundational concepts directly into the school environment. Full sports kits — including bats, 
footballs, badminton sets and carrom boards, equipped students for structured physical 
education. And a systematic Saaf-Safai (maintenance and cleaning) program ensured the 
environment communicated the institutional respect that families and students deserve.  
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The transformation at Primary School Akbarpur 
Taalhu demonstrates that a 'Happy School' 
environment is not merely an educational upgrade 
— it is a community catalyst. When a school earns 
the trust of its village, when its students compete 
at district level and its classrooms become a source 
of local pride, the ripple effects extend far beyond 
academic outcomes. HCL Foundation's Happy 
School Program has proven that with the right 
resources, the right design and the right 
commitment, the gap between rural and modern 
education can be closed — and that every child, 
regardless of where they are born, deserves a 
school worth being in.  

 

Zone Level Sustainability Risk Assessment 

Zone Desk Satisfaction 

Behandar (South) 62.1% 

Bharawan (East) 64.3% 

Biligram (West) 55.6% 

Kachhauna (Central) 63.0% 

Tandiyawan (North) 85.2% 

 
Table 10: Zone level sustainability risk profile 

 

Biligram (West) emerges as the zone requiring the most focused sustainability attention: it has the 

lowest desk satisfaction (55.6% no changes required, implying 44.4% have concerns), the lowest ICT 

usage intensity and despite receiving full program delivery appears to be experiencing the most 

program wear relative to initial implementation.  

3.2.6 Overall Satisfaction 

The assessment captures student satisfaction at both the component level and the overall program 

level. The findings are highlighted below: 

100% 
Of students 
responded 

(n=138) 

• Improved classrooms helped students learn better. 

• Students enjoyed coming to school more. 

• Students learned more during the program. 

• Overall satisfaction with the classroom changes was high. 

• The activities increased students’ interest in studies. 

• The activities should continue each year. 
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Six 100% satisfaction endorsements, each measuring a distinct dimension of program experience, 

represent a commendable outcome. The consistency of these results across all five zones, both 

genders, both grades and the full age range (7–11 years) eliminates the possibility that the results 

reflect localised enthusiasm or demographic specific responses. 
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3.3 Happy School Program (Grades 3-5) 

The evaluation covers the implementation of the Happy School Program for Grades 3–5 in Hardoi 

District, Uttar Pradesh. The evidence base is a survey administered to 137 students across five 

zones, with near equal zone representation (26–28 students per zone).  

 

3.3.1   Relevance 

Pre-program Learning Environment Deficits 

The pre-program infrastructure baseline, establishes the scale of the environmental deficits the 

program addresses: 

 

Figure 25: Pre-program school environment infrastructure access 
 

 

The 59.9% access deficit rate across ICT, desks and library reflects a structural school level 

infrastructure gap - schools surveyed in three of the five zones (Behandar, Biligram, Tandiyawan) 

had none of these facilities, while two (Bharawan, Kachhauna) had all three.  

The sports baseline is notably different in character: 79.6% had some sports participation and 82.5% 

had some equipment access, suggesting that informal physical activity existed in schools before the 

program.  
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Pre-program Academic Confidence Gaps 

 

 
 

Table 11: Pre-program academic confidence (n=137) 

 

These findings are substantial for a Grades 3–5 cohort. By Grade 3, students in India's national 

curriculum are assumed to read with fluency and perform multistep arithmetic. Yet at program 

entry, less than 40% of students were fully confident in any of the three domains tested and 

nearly half (48.9%) had no confidence in mathematics at all. 'A little confident' category 

representing partial skill acquisition accounts for a further 13.9 to 26.3%, suggesting a large 

intermediate population at risk of stagnation without structured reinforcement. These baselines 

confirm that the program was targeted at students with genuine and substantial academic need. 

Zone level analysis across the schools surveyed reveals sample variation: Tandiyawan (North) 

entered with the strongest academic baselines (67.9% fully confident in reading, 78.6% in maths), 

while Biligram (West) showcased deficits (67.9% not confident in reading, 85.7% not confident in 

maths). This baseline heterogeneity confirms that the program serves a highly diverse population 

and that aggregate post program gains mask significant zone level developmental trajectories. 

 

3.4 Pre-program Sports and Physical Education Access 

While most students had some sports participation history, quality and consistency varied. 

Responses show 79.6% participating 'Yes always', but 20.4% only 'sometimes' or 'never', suggests 

inconsistent physical education. Furthermore, enquiry of access to sports equipment, reveals that 

17.5% had no sports equipment access and a further small proportion had only access 'sometimes' 

pointing to equipment shortages that limited structured sport. The program's provision of dedicated 

sports kits, which 100% of students confirmed receiving and using, addresses this quantitative 

access gap while also formalising the quality of physical education delivery. 
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Image 7: Survey being conducted with beneficiary 

 

3.3.2   Coherence 

 

Image 8: KII with teacher trained under the program 

 

The program demonstrates strong external coherence with the relevant education policy 

framework. Its design reflects key priorities under NEP 2020, NCF 2023, NIPUN Bharat and Khelo 

India, with these policy objectives clearly translated into specific program components. 

The intervention also complements government investment by providing resources such as 

equipment, learning content, books and sports kits that schools are expected to offer but often 

lack in practice. This supplementary role strengthens policy alignment while minimising overlap. 

However, as with the Grades 1–2 program, an important coherence gap remains in relation to 

teacher professional development. The effective use of ICT resources, library materials and 

structured sports activities depends on teachers being adequately trained to integrate these inputs 

into planned and differentiated instruction. 
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The Happy School Program for Grades 3–5 aligns with the full range of contemporary education 

policy architecture: 

• NEP 2020: The program aligns with the Preparatory Stage vision for Grades 3–5 by supporting 

reading fluency, mathematical reasoning and broader learner development through access 

to books, physical activity and technology-enabled learning. 

• NIPUN Bharat (2021): The program supports upper-primary learning recovery by addressing 

academic gaps among students who entered this stage below expected grade-level 

competencies, particularly in reading and mathematics. 

• NCF 2023: The program reflects the framework’s emphasis on joyful, experiential and 

multimodal learning through its integration of ICT, library resources and sports-based 

activities. 

• National Sports Policy and Khelo India: The provision of sports kits and structured physical 

education activities is consistent with national priorities to promote early physical 

development and school-based sports participation. 

• SDG 3 & 4: The program contributes to quality primary education, child-friendly learning 

environments and the physical and mental wellbeing of students, making it relevant to both 

education and well-being goals. 

 

Image 9: KII with Block Education Officer, Hardoi 
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3.3.3    Effectiveness 

ICT Delivery, Quality and Engagement 

Universal Delivery and Equipment Reliability 

The foundational effectiveness measure for ICT is whether equipment was delivered, functional 

and pedagogically useful. The program achieves perfect scores on all three dimensions: 

100% 
of respondents confirm 

(n=137) 

• Their school received projectors, interactive panels and 

laptops through the program. 

• The ICT equipment was in working condition. 

• The videos and stories helped them understand lessons 

better. 

• Were able to follow what was being taught in class with ICT 

support. 

These unanimous endorsements maintained across all five zones, both grades, both genders and 

the full age range confirm that the ICT delivery chain functioned without failure at any stage. 

Equipment reliability is particularly significant in the rural Uttar Pradesh context, where power 

supply inconsistency and maintenance capacity constraints were common program vulnerabilities. 

The 100% class following rate further confirms that ICT content is paced at an appropriate level for 

Grades 3–5 students. 

ICT Usage Frequency (n=137) 
 

Zone Every Day (%) A Few Times a Week (%) Rarely (%) 

Behandar (South) 34.6% 65.4% 0.0% 

Bharawan (East) 33.3% 40.7% 25.9% 

Biligram (West) 39.3% 21.4% 39.3% 

Kachhauna (Central) 0.0% 71.4% 28.6% 

Tandiyawan (North) 75.0%) 17.9% 7.1% 

 
Table 12: ICT usage frequency by zone 

Overall, 79.6% of students access ICT content at least a few times per week, with 36.5% using it 

every day. These are strong operational utilisation figures for a program in rural government 

schools.  

Tandiyawan (North) is the standout zone with 75% daily ICT use with nearly all students engaging 

with digital content every school day. Behandar (South) shows an equally strong profile with 100% 

using ICT at least a few times ‘weekly ‘and 0% in the ‘rarely’ category 
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ICT Content Enhancement Requests  

 

Figure 26: Responses on ICT improvement suggestions 

 

The top responses for ICT improvement suggestions included more videos (50.4%) and more stories 

(42.3%), signals of engaged learners who want more of the content they are enjoying. This mirrors 

the Grades 1–2 pattern and confirms that audiovisual content is the highest demand ICT format 

across the entire primary school continuum. The 19.0% requesting clearer sound identifies an audio 

quality gap (likely speaker volume or acoustic issues in larger classrooms) that is addressable 

through technical maintenance. The 17.5% selecting 'Others’ with requests for internet connectivity 

and subject specific content reflects the growing digital curiosity of older primary students who 

are beginning to develop more specific learning preferences. 

Dual Desks Provision and Ergonomic Experience 

Universal Access and Comfort 

Dual desk delivery and comfort outcomes demonstrate strong performance:  

100% 
of respondents confirm 

(n=137) 

• They had access to a Dual desk 

• The Dual desk made seating more comfortable 

 

The 24.1% who find the Dual desk not easy for writing and learning is moderately noticeable. Unlike 

the Grades 1–2 Shishu desks (100% easy), the Dual desk for older students produces a more 

differentiated experience. This likely reflects the wider age and size range of the Grades 3–5 

cohort. The 15.3% requesting desks be 'cleaner' and 11.7% requesting broken desk repair confirm 

wear related maintenance gaps. 
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Desk Improvement Suggestions 

 

Figure 27: Responses on dual desk improvement suggestions 

 

48.9% of students require no desk improvements compared to the Grades 1–2 Shishu desk 

experience (65.9% no changes). The three most common improvement requests cleaner desks 

(15.3%), more comfortable seating (12.4%) and better height fit (11.7%) together represent an 

ergonomic and maintenance gap.  

Library Access, Quality and Reading Facilitation 

Universal Provision and Quality 

The library component demonstrates outstanding effectiveness metrics, arguably the strongest 

single component delivery profile in the Grades 3–5 program: 

• 100% of students confirm their school received a library, bookshelf and library books through 

the program 

• 94.9% rate the quality of the library and books as Good 

• 5.1% rate quality as Average and no student rates it 'Not Good' 

• 100% confirm the new library corner or bookshelf made it easier to borrow and read books 

The combination of universal provision, 94.9% ‘Good’ quality rating and 100% ease of access 

endorsement makes the library a high satisfaction component. For students in rural government 

schools who previously no access to any formal reading material (60.1% had no pre-program library), 

the library represents a qualitatively transformative addition to their school experience.  
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Table 13: Library quality by zone (n=137) 

 

Bharawan (East) achieves 100% ‘Good’ library quality, the only zone where no student rates the 

library as ‘Average. The 'Average' responses are distributed across four zones in small numbers (1–

2 per zone), suggesting isolated book quality or quantity concerns rather than systemic library 

implementation gaps. As mentioned above, the library is the most consistently high-quality program 

component across all zones. 

The library's pedagogical significance for Grades 3–5 extends beyond access provision. Students who 

can borrow and read books independently are developing the autonomous reading habit that can 

be considered a predictor of long-term literacy attainment. For a cohort where 38.7% entered 

without reading confidence, the establishment of a school library combined with the ICT content 

exposure that builds reading motivation creates a complementary reading ecosystem that 

reinforces literacy development through multiple channels. 

 

Sports Participation, Equipment and Wellbeing 

Universal Provision and Participation 

The sports component achieves the most comprehensive universal effectiveness profile in the entire 

program for this cohort:
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100% 
of respondents confirm 

• Their school received sport kits through the program.  

• Confirm they personally used the sports kits. 

•  Confirm their participation in sports increased due to the 

program. 

• Confirm that increased sports activities have improved their 

physical and mental wellbeing. 

• Affirm that students in their school are more confident in 

pursuing a career in sports due to the program. 

 

Consecutive 100% endorsements across five distinct sports impact indicators, maintained across all 

zones, genders, grades and ages constitute a commendable profile. 

The career confidence finding (100%) is noteworthy. Respondents unanimously state ‘Yes’ to 

whether they feel more confident that they or their peers could pursue a career in sports due to 

the program.  

Sports Kit Adequacy 

Zone Adequate (n / %) More Needed (n / %) 

Behandar (South) 73.1% 26.9% 

Bharawan (East) 74.1% 25.9% 

Biligram (West) 78.6% 21.4% 

Kachhauna (Central) 64.3% 35.7% 

Tandiyawan (North) 89.3% 10.7% 

 
Table 14: Sports kit adequacy by zone 

 

75.9% of students consider the sports kits adequate, while 24.1% (33 students) indicate more 

kits are needed. It is also important to note that even the 24.1% who want more kits simultaneously 

confirm 100% participation increase and 100% wellbeing improvement. This shows that while they 

are fulfilling their intended purposes, students would further benefit from more available kits.  
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Academic Confidence Pre vs. Post Analysis 

Reading Confidence in Hindi 

 
Figure 28: Reading confidence pre vs. post program 

 

Reading confidence undergoes the highest level of transformation compared to other academic 

domains. The complete elimination of 'not confident' (from 38.7% to 0%) means that every student 

who could not read with confidence at program entry now has at least some reading confidence 

after the program.  

Writing Confidence in Hindi 

 
Figure 29: Writing confidence pre vs. post program 

 

Writing confidence follows a near identical trajectory to reading. The 40.9% who entered without 

writing confidence, have been completely lifted above the zero-confidence baseline by endline.  

Confidence in Mathematics 

Mathematics shows an acute pre-program deficit 48.9% with no confidence and delivers one of the 

most significant gains. Post-program, no student is without maths confidence and 89.8% are fully 

confident. The 10.2% remaining at 'a little' confidence is slightly higher than for reading and writing. 
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Image 10: Smart board facility at Hardoi Primary School 

 

3.3.4   Impact 

Academic Confidence Gains 

The program has had a positive impact on every student who entered without academic confidence. 

The distribution of academic confidence has shifted from a bimodal structure (with a large 'not 

confident' cluster) to a near uniform 'fully confident' majority. Biligram (West) which entered with 

the most acute academic deficits (67.9% not confident reading, 85.7% not confident maths) achieves 

89.3% full reading confidence and 100% full maths confidence at endline. This 'highest gain from 

lowest base' pattern, seen also in the Grades 1–2 data for Tandiyawan, is the clearest evidence that 

the program is not merely reinforcing already capable students but genuinely transforming 

outcomes for students with the greatest need. 

Facilitated Learning and School Infrastructure 

100% responded “Yes” to whether improved school facilities (library, sports material, classrooms) 

made learning easier unanimous across all five zones, both genders, both grades and all ages.  
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Image 11: Reading corner facility provided under the program 

 

School Attendance Impact 

The program helped students attend school more regularly than before. 100% affirmed “Yes” 

consistent across Grade 4 and Grade 5, all five zones and both genders. This is one of the most 

significant impact findings in the study. Attendance is not merely a process indicator but a 

foundational determinant of learning outcomes: students who attend school more regularly learn 

more, consolidate skills better and are less likely to fall behind their peers or eventually drop out. 

Overall Wellbeing and Holistic Development 

The program's holistic development impact is captured in three final impact indicators: 

100% 
Respondents confirm 

(n=137) 

• They are happy with school changes. 

• Increased sports activities improved physical and mental 

wellbeing. 

• Students are more confident in pursuing a career in sports 

 

The sports wellbeing finding is particularly noteworthy for a school improvement program. Physical 

and mental wellbeing outcomes are rarely measured in school infrastructure interventions, yet they 

are among the most durable determinants of long-term development outcomes. A student whose 

physical health, mental energy and sense of confidence are enhanced through sport is a student 

better equipped to engage with academic content, sustain attendance and navigate the challenges 

of rural primary education. The program's integration of sport as a core component not an optional 

addon reflects a sophisticated understanding of holistic child development that distinguishes the 

Grades 3–5 model from narrowly academic interventions. 
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3.3.5   Sustainability 

Request for Continuation 

When asked whether they would like the same type of activities and facilities to continue every 

year, 100% of students across all five zones, both grades and both genders affirmed ‘Yes’. In the 

context of program advocacy, community mobilisation and resource justification, this universal 

demand provides a compelling evidence base to continue the program further. 

The motivational dimension of this finding extends beyond program continuation to the program's 

sustainability - students who want to return to a school with ICT, library, desks and sport are 

students whose attendance motivation is directly tied to the program's continued operation. This 

creates a reciprocal sustainability dynamic - the program sustains attendance and sustained 

attendance sustains the community's investment in the program. 

Structural Sustainability by Intervention Component 

ICT Equipment 

ICT is the program's highest value and highest maintenance sustainability challenge. Equipment 

(projectors, interactive panels, laptops) confirmed working at 100%, but technology requires 

regular maintenance, software updates, power reliability management and eventual hardware 

replacement. Content sustainability is equally critical and the strong demand for more videos and 

stories (50.4%, 42.3%) signals that the current content library requires ongoing enrichment to 

maintain student engagement over multiple program cycles. 

Dual Desks 

Dual desks represent a moderately durable infrastructure investment. The 11.7% of students 

reporting broken desks and 15.3% reporting dirty desks confirm that maintenance gaps are emerging 

 

Image 12: Desk facility provided under the program 
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Library 

The library is the program's most sustainably positioned component. Once established, a library 

requires primarily periodic book additions (to maintain freshness and grade appropriate range) 

rather than large capital reinvestment. The 94.9% ‘Good’ quality rating and 100% ease of access 

endorsement confirm that the library is well institutionalised. The key sustainability requirement 

is ensuring that schools develop their own library management protocols borrowing systems, book 

care guidelines and teacher facilitated reading sessions so that library use becomes a self-sustaining 

school practice rather than a program dependent activity. 

Sports Kits 

Sports kits are the program's highest wear. The 24.1% kit adequacy gap, combined with the intensity 

of sports use (100% participation), means that kits will require periodic resupply potentially on an 

annual basis for the highest use items (balls, bats, jump ropes).  

3.3.6   Overall Satisfaction 

The evaluation captures satisfaction at both the component level and the overall program level. 

The findings establish the Happy School Program for Grades 3–5 as an exceptionally high satisfaction 

intervention: 

 

Figure 30: Component level satisfaction levels 

 

The satisfaction profile is noteworthy across all four components. Sports and library achieve 100% 

Very Satisfied. No student in the entire sample expresses anything less than full satisfaction with 

these two components. ICT and desks achieve 95.6% Very Satisfied with a small 4.4% 'Somewhat 

Satisfied' cluster and zero 'Not Satisfied' responses.  
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100% 
Respondents confirm 

(n=137) 

• Improved facilities made learning easier. 

• Program helped attend school more regularly. 

• Overall happy with school changes. 

• Sports have improved physical and mental wellbeing. 

• More confident in pursuing sports career. 

 

The overall satisfaction picture five consecutive 100% endorsements alongside two 95.6% 

component satisfaction scores is a strong beneficiary satisfaction profile. The combination of near 

universal 'Very Satisfied' ratings and unanimous holistic impact endorsements confirms that the 

four-component model is not only delivering its individual components effectively but is generating 

a compound positive experience that may transform students’ overall relationship with their school.  

  



HCL FOUNDATION | Impact Assessment Report – 

SAMUDAY (Education Track) 

 

 

62  

Section 4: Social Returns on Investment (SROI) 
 

As a part of the impact assessment of the Sakshar Samuday and Happy School projects, it is 

suggested that a Social Return on Investment (SROI) methodology be used to approximate the 

overall social value that has been created as a result of these programs, in relation to the resources 

that have been invested. SROI is a well-known methodology that assists in ascertaining the financial 

value of social, educational and behavioural outcomes and thereby facilitates an assessment of the 

overall social value created for every rupee that is invested in a particular intervention. Unlike 

other evaluation methodologies, which are primarily concerned with outputs and outcomes, SROI 

takes it a step further by attributing a financial value to the key chang es that are experienced 

by the stakeholders and then adjusting that value to reflect what can be reasonably attributed to 

the intervention. 

 

For the present study, the SROI exercise will be undertaken as an evaluative SROI, since both 

projects have already been implemented and the analysis will be grounded in actual evidence 

gathered through the assessment. The purpose of this exercise is not merely to produce a ratio, 

but to systematically understand the pathways through which value is created, identify which 

stakeholder groups benefit most materially and present a more comprehensive picture of program 

effectiveness. 

 

𝑺𝑹𝑶𝑰 =  𝑻𝒐𝒕𝒂𝒍 𝑽𝒂𝒍𝒖𝒆 𝒐𝒇 𝑩𝒆𝒏𝒆𝒇𝒊𝒕𝒔 / 𝑻𝒐𝒕𝒂𝒍 𝑰𝒏𝒗𝒆𝒔𝒕𝒎𝒆𝒏𝒕 
 
 

The initial step in the SROI analysis will be to determine the scope of the analysis. This will include 

determining the time period over which the cost and benefits are being measured, the geography 

and project sites to be considered and the stakeholder groups whose outcomes will be determined 

to be material to the analysis. In the case of Happy School, the key stakeholders are likely to include 

students. In the case of Sakshar Samuday, the key stakeholders are likely to include adult learners 

and possibly the broader community in which literacy outcomes impact community participation, 

confidence or service access. Only those stakeholder groups for whom there is a clear and evidence-

based change will be included in the final valuation. 

 

The second step will entail identifying the significant or material outcomes experienced by 

beneficiaries across the two programs. For Happy School, the outcomes may include improved 

learning levels and gains in academic confidence. For Sakshar Samuday, the outcomes may include 

gains in education, employment opportunities and indirect welfare for the community.  
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Once outcomes are determined, the next step will be to assign financial proxies for each of these 

outcomes. Proxies are financial estimates used to quantify the value of outcomes that do not have 

a direct market price. For instance, under Happy School, the key monetised outcome may be 

academic gain, reflected through improvements in foundational reading, writing and numeracy 

skills among students. This can be valued using the replacement cost of equivalent supplementary 

academic support. For Sakshar Samuday, the principal monetised outcomes may include functional 

education gain, livelihood improvement and greater participation in community or self-help group 

activities. Functional education can be valued using the cost of equivalent of basic education, while 

livelihood improvement can be valued through a conservative estimate of incremental annual 

income. Increased community participation may be valued using a modest time or participation 

value proxy, reflecting improved ability to engage in collective, civic or financial processes. 

Wherever feasible, these financial proxies will be derived from secondary research, comparable 

program costs, government benchmarks or reasonable market-based assumptions. 

 

One of the most important aspects of the SROI calculation process is the use of impact adjustment 

factors. Not all change can be attributed to the intervention and therefore the gross value of 

outcomes must be adjusted to prevent overestimation. There are two major adjustments that are 

usually made. Deadweight is the amount of change that would have occurred anyway, even without 

the project. Attribution is the part of the outcomes that are affected by other agents, such as 

families, schools or government structures and/or parallel programs. 

After valuing and adjusting each material (or selected) outcome, the total value of benefits will be 

calculated and compared against the total investment made in each project over the selected 

period.  

 
Applying the methodology outlined above, the SROI for the two programs has been calculated and 

is presented below. 
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A. Sakshar Samuday  

Sr. 
No. 
[A] 

Outcome [B] Evidence 
(from 
survey 
findings) 
[C] 

Relevant 
beneficiaries3 
[D] 

Proxy 
utilised [E] 

Adjustments 
based on BDO’s 
experience of 
assessing similar 
programs [F]4 

Value  
(in ₹ crores) 
 
[C*D*E*(1-
F)] 

1.  Basic education 
gained 

95.4% 
(NILP 
certified) 

54,727  
 
95.4% *57,366 
(total 
beneficiaries) 
^   

₹6,000 per 
learner5 

Deadweight = 
10%, Attribution = 
20%  

23.64 
 
 

2.  New 
employment/self-
employment 

22% 12,621 ₹25,200 per 
learner/year6 

Deadweight = 
30%, Attribution = 
40%  

13.36 

3.  Community 
service/SHG 
engagement 

15.1% 8,662 ₹2,000 per 
learner/year7 

Deadweight = 
20%, Attribution = 
30% 

0.97 

4.  Total 37.97 

^Similar calculation for rows below 
 

Table 15: Calculation for total monetary benefits in Sakshar Samuday (SROI) 
 

Financial spends by IPs for Sakshar Samuday8 
Sr. No. Implementing Partner (IP) Year Amount spent (in ₹ crores)  

1.  HCLF 2021-22 3.38  

2.  2022-23 1.14 

3.  2023-24 4.47 

4.  Human Upliftment Mission 2021-22 - 

5.  2022-23 0.72 

6.  2023-24 0.84 

7.  Sarvodaya Ashram 2021-22 0.55 

8.  2022-23 0.62 

9.  2023-24 0.48 

10.  Total 12.19 
 

Table 16: Financial spends by IPs in Sakshar Samuday 

 
 
 

 
3 
 Beneficiary count received from HCLF [Total beneficiaries = 57,366] 
4 Assumptions based on BDO’s sectoral experience and similar calculations conducted for other reputed clients 
5 Under the Government of India’s Sakshar Bharat cost norms, Basic Education (Equivalency programs) was benchmarked at ~₹6,000 
per learner as per NIOS norms 
(https://www.education.gov.in/sites/upload_files/mhrd/files/upload_document/SaaksharBharat_Decmber.pdf) 
6 Uttar Pradesh’s notified MGNREGA wage rate for FY 2025–26 is ₹252/day. BDO has assumed 100 days of wage labour to arrive at 
~₹25,200/year. 
7 Proxy estimate based on BDO’s experience of assessing similar community engagement programs  
8 Financial spends received from HCLF 

SROI for Sakshar Samuday = 37.97 Crores/12.19 Crores = ₹3.11 per ₹1 spent  
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B. Happy School  

Sr. 
No. 
[A] 

Outcome [B] Evidence 
(from survey 
findings) [C] 

Relevant 
beneficiaries9 
[D] 

Proxy utilised 
[E] 

Adjustments 
based on 
BDO’s 
experience of 
assessing 
similar 
programs [F] 

Value  
(in ₹ crores) 
 
[C*D*E*(1-F)] 

1.  Grades 1–2: 
Foundational 
learning gain 

Post-
program, 0% 
remained 
unable to 
read, write 
or do basic 
maths 

2,72,352 ₹6,000 per 
student/year10 

Deadweight 
35%, 
Attribution 45% 

58.40 

2.  Grades 3–5: 
Consolidated 
academic 
confidence 
gain 

Post-
program, 
89.8% 
students 
were fully 
confident in 
mathematics; 
used as the 
anchor 
academic 
outcome 

2,44,572 ₹6,000 per 
student/year11 

Deadweight = 
40%, 
Attribution = 
50% 

44.02 
 

3.  Total 102.42 
 

Table 17: Calculation for total monetary benefits in Happy School (SROI) 

 
Financial spends by for Happy School12 
Sr. No. Year Amount spent (in ₹ crores)  

1.  2021-22 8.94 

2.  2022-23 13.31 

3.  2023-24 7.45 

4.  Total 29.69 
 

Table 18: Financial spends in Happy School 

 
 
 
 

Overall, the SROI exercise for Happy School and Sakshar Samuday is intended to complement the 

broader impact assessment by providing a structured estimate of social value creation. By 

combining outcome evidence, stakeholder perspectives and conservative financial valuations, the 

analysis indicates that both programs generate social returns of close to three times the funds 

invested. This reflects strong program performance and suggests that HCL’s interventions are 

 
9 Beneficiary count received from HCLF in email dated 19 March 2026. [Total beneficiaries = 2,72,352] 
10 Source: Under Samagra Shiksha, the Government of India provides for Special Training for Out of School Children to help them 

integrate academically and emotionally into an age-appropriate class 
(https://samagra.education.gov.in/docs/Letter%20to%20States%20on%20new%20Scheme.pdf?utm) 
11 Same as the previous footnote. 
12 Financial spends received from HCLF in email dated 19 March 2026. 

SROI for Happy School = 102.42 Crores/29.69 Crores = ₹3.44 per ₹1 spent  
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creating meaningful value on the ground, while also demonstrating prudent use of resources and 

sound operational efficiency. 
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Section 5: SWOT Analysis 
 

Sakshar Samuday  

STRENGTHS 

• Resources consistently reach the intended beneficiaries across all 
zones and both programs 

• Locating the intervention close to beneficiaries, rather than 
requiring them to travel, has proven to be an appropriate design 
choice for this population 

• Learning gains are substantive across beneficiaries. 

• Beneficiary satisfaction is high and consistent across zones, age 
groups and genders 

• The program is well aligned with the current National Education 
Policy, giving HCLF a strong basis for government engagement and 
co-investment discussions  

• Community trust in the program has been built over time and is 
reflected in both participation rates and word-of-mouth referral 
patterns 

 

WEAKNESSES 

• The program ends before many learners feel ready to participate 
in the examinations. The current duration appears to favour 
certification timelines over depth of learning, with older 
participants being the most affected 

• The economic dimension of the adult literacy program requires to 
be developed further. Linkages to livelihood schemes and 
employment support may be integrated in a systematic manner 

• Post-program tracking remains limited and stronger follow-up 
mechanisms may be put in place 

• Performance varies significantly across zones 

 

OPPORTUNITIES 

• Referral pathways to self-help group credit, MGNREGA registration 
and vocational training would allow Sakshar Samuday to do more 
than it currently does without requiring a fundamental redesign. 

• The strongest performing zones appear to have developed stronger 
practices such as regular integration of ICT into classroom teaching, 

THREATS 

• The social and economic barriers that kept many adult learners out of 
education continue to persist in some cases. 

• The program is currently dependent on continued HCLF funding. 
There is no co-financing in place and no community resource 
mobilisation mechanism that would sustain delivery if that funding 
reduced. 
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which are not yet evident in the weaker zones. There is an internal 
knowledge transfer opportunity that can be systematically used. 

• A longitudinal follow-up study would fill the most significant 
remaining gap in the evidence base and strengthen future advocacy 
considerably. 

 

 
 

Happy School 

STRENGTHS 

• Program resources are reaching the intended beneficiaries across all 
zones and both student cohorts, with minimal leakage. 

• Learning gains are substantive across both the student cohorts. 

• Satisfaction among beneficiaries is high and consistent across 
different zones, age groups and genders. 

• The Happy School model addresses academic development, physical 
environment and student wellbeing in an integrated way rather than 
treating them as separate concerns. 

• The program is coherent with current national education policy, 
which gives HCLF a strong basis for government engagement.  

• Community trust in the program has been built over time and is 
reflected in both participation rates and word-of-mouth referral 
patterns. 

• Digital tools have been absorbed into everyday teaching practice due 
to the program. 

 

WEAKNESSES 

• Physical infrastructure degrades over time and there is no routine 
protocol in place for maintenance, repair or resupply. 

• Post-program tracking is limited. 

 
 

OPPORTUNITIES 

• A teacher training partnership with SCERT or DIET would 
significantly increase the return on existing ICT and library 
investments. 

• Student demand for more videos, stories and engaging digital 
content is already strong, creating a clear opportunity to deepen 
classroom engagement through content expansion. 

THREATS 

• ICT equipment requires maintenance, software updates and eventual 
replacement. Without a defined plan, technology assets that are 
currently working will become a cost burden over time. 

• Government school teachers may transfer frequently in some areas of 
the country. When a teacher who has developed fluency with the 
program's digital tools moves on, that capability does not 
automatically transfer to their replacement. 
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• A longitudinal follow-up study would fill the most significant 
remaining gap in the evidence base and strengthen future advocacy 
considerably. 

 

• Digital content that does not get refreshed will eventually lose its 
appeal. Learner appetite for new material is already evident and 
unmet appetite tends may translate in disengagement. 

• The program is currently dependent on continued HCLF funding. There 
is no co-financing in place and no community resource mobilisation 
mechanism that would sustain delivery if that funding reduced. 
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Section 8: Annexure 
 

Program-wise Sampling and Stakeholder Coverage 

Sr. 
No. 

Program 
Implementing 
Partner (IP) 

Quantitative 
stakeholder 

Zones to be covered 
in the survey 

Quantitative 
sample 

Qualitative sample Sampling methodology 

 

1 
Happy School 

Program 
HCLF  Students 

Tandiyawan (North) 55 

Trainer Teacher ICT 
(KII): 6 

IP HCLF (KII): 2 
Local official (KII): 2 

Family members 
(FGD): 1 

To achieve geographic representation, 
district of Hardoi has been divided into 

four zones and one block will be covered 
in each zone.  

 
For the Quantitative survey, 23 schools 

were chosen in each zone to survey 
using a random sampling technique.  

 
In terms of qualitative interactions, KIIs 
with teachers, implementing partners, 
local officials and the SCERT along with 

one FGD with family members were 
conducted 

 

Behandar (South) 55  

Kachhauna (Central) 55  

Bharawan (East) 55  

Biligram (West) 55  

  Sub-total (1) 275 11    

2 
Sakshar 

Samuday (ALC) 

HCLF & 
Sarvodaya 

Ashram 

Adult 
Learners 

Tandiyawan (North) 
[Sarvodaya] 

410 
Community Level 
Volunteer (KII) 1 
IP HCLF (KII)  1 

IP  Sarvodaya Ashram 
(KII)  1 

NILP District Nodal 
Person (KII)  1 

Family members (FGD)  
1 

A similar sampling methodology as 
above was followed to cover 

beneficiaries from each assessment year 
in each zone (wherever year wise 

beneficiaries exist). 

 

 Ahriori (South) 136  

Bharawan (East) 137  

Madhavganj (West) 137  

  Sub-total (2) 820 5    

  Total 1095 16    
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